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1829  David 
Walker prints 
Appeal, a 
pamphlet 
urging slaves 
to revolt. 

1822  Large 
textile mill 
opens in Lowell, 
Massachusetts.

1827  Sojourner 
Truth is freed from 
slavery.

1831  
Nat Turner 
leads slave 
rebellion. 

1834  
National 
Trades' 
Union is 
formed.

1832  Britain 
passes its first 
Reform Bill.

1833  Britain 
abolishes 
slavery in its 
empire.

1820  Revolts break 
out in Spain and 
Portugal.
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Essential Question

This 1834 engraving 
shows women and 
children working in a 
New England textile mill.

CHAPTER

In this chapter you will learn how the 
Second Great Awakening started a 
period of great social reform. 

SECTION 1: Religion Sparks Reform
  A renewal of religious 

sentiment—known as the Second 
Great Awakening—inspired a host of 
reform movements.

SECTION 2: Slavery and Abolition
 Slavery became an explosive 

issue, as more Americans joined 
reformers working to put an end to it.

SECTION 3: Women and Reform
 Women reformers expanded 

their efforts from movements such as 
abolition and temperance to include 
women’s rights.

SECTION 4:  The Changing Workplace
 A growing industrial 

workforce faced problems arising 
from manufacturing under the factory 
system.

What You Will Learn

What were the causes and effects 
of the Second Great Awakening and 
the various reform movements that 
swept the nation in the first half of 
the 19th century?
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I N T E R A C TI N T E R A C T
W I T H  H I S T O R YW I T H  H I S T O R Y

The year is 1834. You work in the textile 
mills in Massachusetts and provide most 
of the income for your family. The mill 
owners have gradually increased your 
workload to 12 hours a day. Now they 
are going to cut your pay by 15 percent. 
Coworkers are angry and are discussing 
what they can do.

Explore the Issues
s��7HAT�ARE�SOME�CONDITIONS�YOU�WOULD�NOT�

tolerate?

s��7HAT�ACTIONS�PRESSURE�BUSINESSES�TO�
change?

s��7HAT�MORAL�ARGUMENTS�WOULD�YOU�
present?

1838  
Frederick 
Douglass flees 
to New York 
City to escape 
slavery.

1841  Utopian 
community is 
established at 
Brook Farm.

1845  Henry 
David Thoreau 
moves to 
Walden Pond.

1839  
French and 
British intro-
duce first 
forms of 
photography.

1840  World's Anti-
Slavery Convention 
is held in London.

1845  Great 
Potato Famine 
begins in 
Ireland.

1848  Revolutions erupt across 
Europe, causing many Germans 
and others to move to America.

1848  Seneca Falls 
Convention on women’s 
rights is held.

18401840 18501850

Freedom’s Road: 
Slavery and the 
Opposition
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TAKING NOTES

One American's Story

SECTION

When Charles Grandison Finney preached, his listeners 
shrieked, moaned, and fainted. The most famous preacher of
the era, Finney inspired emotional religious faith, using a 
speaking style that was as much high drama as prayer or ser-
mon. Converted at the age of 29, Finney traveled by horse-
back to deliver his message. Finney seated the most likely 
converts in his audiences on a special “anxious bench,” where 
he could fasten his eyes upon them. He lectured on the depth 
of the conversion experience.

A PERSONAL VOICE CHARLES GRANDISON FINNEY

“ I know this is all so much algebra to those who have never felt it. 
But to those who have experienced the agony of wrestling, prevailing 
prayer, for the conversion of a soul, you may depend upon it, that soul . . . 
appears as dear as a child is to the mother who brought it forth with pain.”

—Lectures on Revivals of Religions

 The convert’s duty was to spread the word about personal salvation to others. 
This religious activism—or evangelism—was part of an overall era of reform that 
started in the 1830s. Reforms of the period included women’s rights, school reform, 
and abolition, the movement to outlaw slavery. All of these movements emerged 
as responses to rapid changes in American society such as early industrial growth, 
increasing migration and immigration, and new means of communication.

The Second Great Awakening
Much of the impulse toward reform was rooted in the revivals of the broad 
religious movement that swept the United States after 1790, known as the 
Second Great Awakening. Finney and his contemporaries were participants in 

s Charles Grandison 
Finney

s Second Great 
Awakening

s revival
s Ralph Waldo 
Emerson

s transcendentalism
s Henry David 
Thoreau

s civil disobedience
s utopian 
community

s Dorothea Dix

A renewal of religious 
sentiment—known as the 
Second Great Awakening—
inspired a host of reform 
movements.

Many modern social and political 
reform movements grew out of 
the reform movements of 19th-
century America. 

Use the graphic 
organizer online 
to take notes on 
the Second Great 
Awakening.

Charles Grandison 
Finney 

Religion Sparks
Reform

²
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NOWNOW THENTHEN

A  How did the 
Second Great
Awakening 
revolutionize the 
American religious 
tradition? 

This early-19th-
century tray 
depicts Lemuel 
Haynes preaching 
in his Vermont 
Congregational 
Church.
²

MODERN REVIVALISM
Evangelical Christianity reemerged 
in several different religious organ-
izations in the late 20th century. 
One example is the Christian 
Coalition, a religiously based 
citizen-action organization with 
almost 2 million members.
 As with the Second Great 
Awakening, members of these 
religious organizations often are 
active in political movements that 
spring from personal religious be -
liefs. Indeed, some of the organi-
zations use television much like 
Finney used the revival meeting 
to encourage believers to act on 
their faith.

the Second Great Awakening. These preachers rejected the 
18th-century Calvinistic belief that God predetermined 
one’s salvation or damnation—whether a person went to 
heaven or hell. Instead, they emphasized individual respon-
sibility for seeking salvation, and they insisted that people 
could improve themselves and society.
 Religious ideas current in the early 19th century pro-
moted individualism and responsibility, similar to the 
emphasis of Jacksonian democracy on the power of the 
common citizen. Christian churches split over these ideas, 
as various denominations competed to proclaim the mes-
sage of a democratic God, one who extends the possibility 
of salvation to all people. The forums for their messages 
were large gatherings, where some preachers could draw 
audiences of 20,000 or more at outdoor camps.

REVIVALISM Such a gathering was called a revival, an 
emotional meeting designed to awaken religious faith 
through impassioned preaching and prayer. A revival might 
last 4 or 5 days. During the day the participants studied the 
Bible and examined their souls. In the evening they heard 
emotional preaching that could make them cry out, burst 
into tears, or tremble with fear.
 Revivalism swept across the United States in the early 
19th century. Some of the most intense revivals took place 
in a part of western New York known as the burned-over 
district because of the religious fires that frequently burned 
there. Charles Finney fanned these flames, conducting 
some of his most successful revivals in Rochester, New York. 
The Rochester revivals earned Finney the reputation of “the 
father of modern revivalism.” Revivalism had a strong impact on the public. 
According to one estimate, in 1800 just 1 in 15 Americans belonged to a church, 
but by 1850, 1 in 6 was a member. A

THE AFRICAN-AMERICAN CHURCH The Second Great Awakening also brought 
Christianity on a large scale to enslaved African Americans. There was a strong 
democratic impulse in the new churches and a belief that all people—black or 
white—belonged to the same God. Thus, 
the camp meetings and the new Baptist  
or Methodist churches were open to 
both blacks and whites. Slaves in 
the rural South—though they 
were segregated in pews of their
own—worshiped in the same 
churches, heard the same ser-
mons, and sang the same
hymns as did the slave  owners. 
Enslaved African Americans, 
however, interpreted the 
Christian message as a promise 
of freedom for their people.
 In the East, many free 
African Americans worshiped in 
separate black churches, like 
Richard Allen’s Bethel African Church 
in Philadelphia, which by 1816 would 

Analyzing 
Effects
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History ThroughHistory Through

become the African Methodist Episcopal Church. Allen inspired his congregation 
to strengthen its faith as well as to fight against slavery.

A PERSONAL VOICE RICHARD ALLEN

“ Our only design is to secure to ourselves, our rights and privileges to regulate 
our affairs temporal and spiritual, the same as if we were white people, and to 
guard against any oppression which might possibly arise from the improper preju-
dices or administration of any individual having the exercise of Discipline over us.”

—quoted in Segregated Sabbaths

 Membership in the African Methodist Episcopal Church grew rapidly. It 
became a political, cultural, and social center for African Americans, providing 
schools and other services that whites denied them.
 Eventually the African-American church developed a political voice and 
organized the first black national convention, held in Philadelphia in September 

1830. Richard Allen convened the meeting, in which partici-
pants agreed to explore the possible settlement of free African 
Americans and fugitive slaves in Canada. Allen’s convention 
was the first of what would become an annual convention of 
free blacks in the North. The African-American church gave its 
members a deep inner faith, a strong sense of community—
and the spiritual support to oppose slavery. B

Transcendentalism and Reforms
Many reformed-minded individuals sought an alternative to 
traditional religion but found revivalism too public a forum 
for religious expression.

TRANSCENDENTALISM By the mid-1800s, some Americans 
were taking new pride in their emerging culture. Ralph Waldo 
Emerson, a New England writer, nurtured this pride. He led 
a group practicing transcendentalism—a  philosophical

Summarizing 
B  How did the 

African-American 
church support its 
followers?

A VIEW OF THE MOUNTAIN 
PASS CALLED THE NOTCH 
OF THE WHITE MOUNTAINS 

(CRAWFORD NOTCH) 
(1839)

This painting by Thomas Cole is 
an example of the Hudson River 
school. Like the transcendental-
ists, its painters celebrated the 
beauty of the American land-
scape, and the truth found in 
personal emotion. 
What relationship between 
humans and nature does Cole's 
painting portray?
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PERSPECTIVEPERSPECTIVE

and literary movement that emphasized living a simple life and celebrated the 
truth found in nature and in personal emotion and imagination. 
 Exalting the dignity of the individual, the transcendentalists spawned a liter-
ary movement that stressed American ideas of optimism, freedom, and self-
reliance. Emerson’s friend Henry David Thoreau put the idea of self-reliance 
into practice. Abandoning community life, he built himself a cabin on the shore 
of Walden Pond near Concord, Massachusetts, where he lived alone for two years. 
(See Literature of the Transcendentalists, page 246.) In Walden (1854), Thoreau 
advised readers to follow their inner voices.

A PERSONAL VOICE HENRY DAVID THOREAU

“ I learned this, at least, by my experiment; that if one advances confidently in the 
direction of his dreams, and endeavors to live the life which he has imagined, he 
will meet with a success unexpected in common hours. . . . If you have built cas-
tles in the air, your work need not be lost; that is where they should be. Now put 
the foundations under them.”

—Walden

 Because Thoreau believed in the importance of individual conscience, he 
urged people not to obey laws they considered unjust. Instead of protesting with 
violence, they should peacefully refuse to obey those laws. This form of protest is 
called civil disobedience. For example, Thoreau did not want to support the 
U.S. government, which allowed slavery and fought the War with Mexico. Instead 
of paying taxes that helped finance the war, Thoreau went to jail. C

UNITARIANISM Rather than appealing to the emotions, Unitarians emphasized 
reason and appeals to conscience as the paths to perfection. In New England, 
Unitarians quickly attracted a wealthy and educated following. In place of the dra-
matic conversions produced by the revivals, Unitarians believed conversion was a 
gradual process. William Ellery Channing, a prominent Unitarian leader, asserted 
that the purpose of Christianity was “the perfection of 
human nature, the elevation of men into nobler beings.” 
Unitarians agreed with revivalists that individual and social 
reform were both possible and important. D

Americans Form Ideal 
Communities
Some of the optimism of religious and social reform also 
inspired the establishment of utopian communities, 
experimental groups who tried to create a “utopia,” or per-
fect place. These communities varied in their philosophies 
and living arrangements but shared common goals such as 
self-sufficiency. One of the best-known utopian communi-
ties was established in New Harmony, Indiana. Another was 
Brook Farm, located near Boston.
 In 1841 transcendentalist George Ripley established 
Brook Farm to “prepare a society of liberal, intelligent and 
cultivated persons, whose relations with each other would 
permit a more wholesome and simple life than can be led 
amidst the pressure of our competitive institutions.” A fire 
destroyed the main building at Brook Farm in 1847, and 
the community immediately disbanded. Most utopias last-
ed no more than a few years.

Contrasting
D  How did the

Unitarians’ 
approach to re -
ligious experience 
differ from the 
revivalists’?

Synthesizing
C  In what way 

did Thoreau’s 
experience at 
Walden reflect 
transcendentalist 
beliefs?

HAWTHORNE AT 
BROOK FARM

New England writer Nathaniel 
Hawthorne spent about six 
months at Brook Farm in 1841. 
He hoped to find solitude in 
which to write, but instead spent 
close to ten hours a day working 
in the barns and fields. He was 
forced to conclude that life there 
was “unnatural and unsuitable” 
for him.
 Ten years after he left Brook 
Farm, Hawthorne, now consid-
ered an established author, wrote 
The Blithedale Romance (1852). 
A fictional account of communal 
life based on Brook Farm, the 
book suggests that striving for 
perfection may yield unexpected 
results.

Reforming American Society  243 



These fine oval 
wooden boxes 
were made in the 
Shaker village in 
Canterbury, New 
Hampshire. They 
were used for 
storing small 
items.

²

 The failure of the utopian communities did not lessen the zeal of the reli-
gious reformers. Many became active in humanitarian reform movements, 
such as the abolition of slavery and improved conditions for women.

SHAKER COMMUNITIES Religious belief spurred other ideal communi-
ties. The Shakers, who followed the teachings of Ann Lee, set up their first 
communities in New York, New England, and on the frontier. Shakers 
shared their goods with each other, believed that men and women are 
equal, and refused to fight for any reason. When a person became a Shaker, 
he or she vowed not to marry or have children. Shakers depended on con-
verts and adopting children to keep their communities going. In the 1840s, 
the Shakers had 6,000 members—their highest number. In 2009, only about 
three Shakers remained in the entire United States. 

Schools and Prisons Undergo Reform
By the mid-19th century, thousands of Americans holding a variety of 
philosophical positions had joined together to fight the various social ills 
that troubled the young nation. Some social reformers focused their atten-
tion on schools and other institutions.

REFORMING ASYLUMS AND PRISONS In 1831, French writer Alexis de 
Tocqueville had visited the United States to study its penitentiary system. 
Observing prisoners who were physically punished or isolated for extended 

periods, de Tocqueville concluded that “While society in the United States gives 
the example of the most extended liberty, the prisons of the same country 
offer the spectacle of the most complete despotism [rigid and severe control].” 
Reformers quickly took up the cause. 

Dorothea Dix was compelled by personal experience to 
join the movement for social reform. On visiting a 
Massachusetts house of correction, Dix was horrified to 
discover that jails often housed mentally ill people.

A PERSONAL VOICE DOROTHEA DIX

“ I proceed, gentlemen, briefly to call your atten-
tion to the present state of insane persons con-
fined within this Commonwealth. . . . Chained, 
naked, beaten with rods, and lashed into obedi-
ence! . . . Injustice is also done to the convicts: it 
is certainly very wrong that they should be doomed 
day after day and night after night to listen to the 
ravings of madmen and madwomen.” 

—Report to the Massachusetts Legislature

 In 1843 she sent a report of her findings to the Massachusetts 
legislature, who in turn passed a law aimed at improving conditions. 
Between 1845 and 1852, Dix persuaded nine Southern states to set 
up public hospitals for the mentally ill.
 Prison reformers—and Dorothea Dix in her efforts on behalf of the mentally 
ill—emphasized the idea of rehabilitation, treatment that might reform the sick or
imprisoned person to a useful position in society. There was, as revivalists sug-
gested, hope for everyone. E

IMPROVING EDUCATION Before the mid-1800s, no uniform educational policy 
existed in the United States. School conditions varied across regions. Massachussetts 
and Vermont were the only states before the Civil War to pass a compulsory school 

Dorothea Dix 
(ca. 1846)

²

E How did the 
reformers change 
the treatment of 
the mentally ill 
and prisoners?

Analyzing 
Effects
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SPOTLIGHTSPOTLIGHT
HISTORICALHISTORICAL

1. TERMS & NAMES For each term or name, write a sentence explaining its significance.

MAIN IDEA
2. TAKING NOTES

In a web similar to the one shown, 
fill in events and ideas that relate to 
the Second Great Awakening.

 Why did revivalism catch hold in the 
early 19th century?

CRITICAL THINKING
3. SYNTHESIZING

Consider the philosophical and 
religious ideas expressed during the 
Second Great Awakening and other 
religious reform movements. What
were the key values and beliefs that 
guided 19th-century reformers’ 
actions? Think About:
UÊÊÊconcepts of individualism and 

individual salvation
UÊÊattitudes toward social responsibility
UÊÊÊthe viewpoints of Finney, 

Channing, and Emerson

4. ANALYZING ISSUES
How do you think the 19th-century 
reform movements in schools, 
prisons, and asylums might have 
influenced reform movements today?

5. COMPARING 
Why might the idea of utopian 
communities appeal to the 
transcendentalists?

sCharles Grandison Finney
s Second Great Awakening
srevival

s Ralph Waldo Emerson
stranscendentalism

s Henry David Thoreau
scivil disobedience

s utopian community
s Dorothea Dix

attendance law. Classrooms in the early schools were not 
divided by grade, so younger and older pupils were thrown 
together. Few children continued in school beyond the age 
of ten.
 In the 1830s, Americans increasingly began to demand 
tax-supported public schools. For example, in 1834 
Pennsylvania established a tax-supported public school sys-
tem. Although the system was optional, a storm of opposition
erupted from well-to-do taxpayers. They saw no reason to sup-
port schools that their children, who were mostly enrolled in 
private schools, would not attend. Opposition also came from
some German immigrants who feared that their children 
would forget the German language and culture. Within three 
years, however, about 42 percent of the elementary-school-
age children in Pennsylvania were attending public schools.
 One remarkable leader in the public school reform 
movement was Horace Mann of Massachusetts. After a 
childhood spent partly at work and partly in poor schools, 
Mann declared, “If we do not prepare children to become 
good citizens, . . . if we do not enrich their minds with 
knowledge, then our republic must go down to destruction, 
as others have gone before it.” In 1837 he became the first 
secretary of the Massachusetts Board of Education. In 12 
years of service, Mann established teacher-training pro-
grams and instituted curriculum reforms. He also doubled 
the money that the state spent on schools.
 Other states soon followed Massachusetts’s and 
Pennsylvania’s good example. By the 1850s every state had 
provided some form of publicly funded elementary schools. 
In states in the far West and in Southern states, however, it 
took years before public schools were firmly established. F

MCGUFFEY’S READERS
If you attended school during the 
mid- to late-1800s, you probably 
would have used a McGuffey’s 
reader. William H. McGuffey, a 
teacher and preacher in Ohio, first 
published his popular grade-school 
reading books in the 1830s. 
 The readers, which had sold 
more than 60 million copies by 
1879, taught reading, writing, and 
arithmetic, as well as the demo-
cratic cultural values of hard work, 
honesty, and love of country. They 
also contained little moral les-
sons to live by, such as “Idleness 
is the nest in which mischief lays 
its eggs.”  

Summarizing
F  What efforts 

were made to 
improve education 
in the 1830s?

individual 
responsibilities

Second reat
Awakening
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  AMERICAN 

 LITERATURE 

“Is it not enough,” cries the irritated trader, “that 
you have done all you could to break up the 
national union, and thus destroy the prosperity of 
our country, but now you must be trying to break 
up family union, to take my wife away from the 
cradle and the kitchen-hearth to vote at polls and 
preach from a pulpit? Of course, if she does such 
things, she cannot attend to those of her own 
sphere. She is happy enough as she is. She has more 
leisure than I have—every means of improvement, 
every indulgence.”
 “Have you asked her whether she was satisfied 
with these indulgences?”
 “No, but I know she is. . . . I will never consent to 
have our peace disturbed by any such discussions.”
 “Consent—you? It is not consent from you that 
is in question—it is assent from your wife.”
 “Am not I the head of my house?”
 “You are not the head of your wife. God has 
given her a mind of her own.”

—Woman in the Nineteenth Century (1845)

MARGARET FULLER
Margaret Fuller was one of the editors of the 
transcendentalist journal The Dial. In 1845, Fuller 
published Woman in the Nineteenth Century, a work 
that demanded equality and fulfillment for women. 

1820–1850 One of the most influential American thinkers of the 19th cen-
tury was Ralph Waldo Emerson. A poet, essayist, and lecturer, 

Emerson traveled to England in the early 1830s, where he met writers who were part 
of the romantic movement. Romanticism embodied a style of art, literature, and 
thought that stressed the human development of emotional forms of expression. 
Building on these ideas, Emerson developed transcendentalism—a distinctly 
American philosophical and literary movement that emphasized living a simple life 
that is not dictated by any organized system of belief.
 Members of the transcendentalist movement included New England writers 
Bronson Alcott, Margaret Fuller, and Henry David Thoreau. Although the movement 
was kindled by European romanticism, threads of transcendentalist thinking can be 
found in New England puritan thought, and some transcendentalists were students 
of Buddhism and other Asian traditions. 

The Literature of the 
Transcendentalists

²
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HENRY
DAVID
THOREAU
Henry David 
Thoreau
believed that
people must be
free to act by their 
own idea of right and
wrong. His work helped
shape many reform movements of his time. In Walden, 
published in 1854, Thoreau wrote about living alone in 
the woods. Thoreau urged people to reject the greed 
and materialism that was affecting Americans in their 
daily lives.

Simplicity, simplicity, simplicity! I say, let your 
affairs be as two or three, and not a hundred or a 
thousand; instead of a million count half a dozen, 
and keep your accounts on your thumb-nail. . . . 
Simplify, simplify. Instead of three meals a day, if it 
be necessary eat but one; instead of a hundred 
dishes, five; and reduce other things in proportion. 
. . . 

 If we respected only what is inevitable and has a
right to be, music and poetry would resound 
along the streets. When we are unhurried and 
wise, we perceive that only great and worthy 
things have any permanent and absolute exis-
tence, that petty fears and petty pleasures are but 
the shadow of the reality. . . . 
 Time is but the stream I go a-fishing in. I drink 
at it; but while I  drink I see the sandy bottom and 
detect how shallow it is. Its thin current slides 
away, but eternity remains. I would drink deeper; 
fish in the sky, whose bottom is pebbly with stars. 
I cannot count one. I know not the first letter of 
the alphabet. I have always been regretting that I 
was not as wise as the day I was born. . . .

—Walden (published 1854)

RALPH WALDO EMERSON
Emerson’s poem “Berrying” expresses his 
celebration of the truth found in nature and in 
personal emotion and imagination.

“May be true what I had heard,
Earth’s a howling wilderness
Truculent with fraud and force,”
Said I, strolling through the pastures,
And along the riverside.
Caught among the blackberry vines,
Feeding on the Ethiops sweet,
Pleasant fancies overtook me:
I said, “What influence me preferred
Elect to dreams thus beautiful?”
The vines replied, “And didst thou deem
No wisdom to our berries went?”

—“Berrying”
(published 1846)

1. Comparing and Contrasting What does each selec-
tion reveal about habits and attitudes in 1850s 
America? Cite details to help explain your answers.

SEE SKILLBUILDER HANDBOOK, PAGE R8.

2. 

 Use the links for American Literature to research and 
create an annotated book of famous transcendentalist 
quotations. Well-known examples might include: 
Emerson’s “Hitch your wagon to a star,” or Thoreau’s 
“The mass of men lead lives of quiet desperation.” 
The quotations you choose for each writer should con-
tain information on the source of the quotation and a 
short description of how each quotation expresses 
transcendentalist beliefs.

THINKING CRITICALLYTHINKING CRITICALLY

INTERNET ACTIVITY
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One American's Story

TAKING NOTES

SECTION

s�abolition
s�7ILLIAM�,LOYD�
Garrison

s�emancipation
s�$AVID�7ALKER

s�&REDERICK�
Douglass

s�.AT�4URNER
s�antebellum
s�GAG�RULE�

3LAVERY�BECAME�AN�EXPLOSIVE�
ISSUE��AS�MORE�!MERICANS�
JOINED�REFORMERS�WORKING�TO�
PUT�AN�END�TO�IT��

4HE�PEOPLE�OF�THE�5NITED�3TATES�
CONTINUE�TO�BE�CHALLENGED�BY�
QUESTIONS�OF�ECONOMIC�AND�SOCIAL�
INEQUALITY��

James Forten’s great-grandfather had been brought from 
Africa to the American colonies in chains, but James was born 
free. In 1781, the 15-year-old James went to sea to fight for 
American independence. Captured by the British and offered 
passage to England, the patriotic youth refused, saying, “I am 
here a prisoner for the liberties of my country. I never, NEVER 
shall prove a traitor to her interests.”
 By the 1830s Forten had become a wealthy sailmaker in 
Philadelphia, with a fortune rumored to exceed $100,000. 
Though some people argued that free blacks should return to 
Africa, Forten disagreed and responded with sarcasm.

A PERSONAL VOICE JAMES FORTEN

“�(ERE�)�HAVE�DWELT�UNTIL�)�AM�NEARLY�SIXTY�YEARS�OF�AGE��AND�HAVE�BROUGHT�UP�AND�
EDUCATED�A�FAMILY��������9ET�SOME�INGENIOUS�GENTLEMEN�HAVE�RECENTLY�DISCOVERED�THAT�
)�AM�STILL�AN�!FRICAN��THAT�A�CONTINENT�THREE�THOUSAND�MILES��AND�MORE��FROM�THE�
PLACE�WHERE�)�WAS�BORN��IS�MY�NATIVE�COUNTRY��!ND�)�AM�ADVISED�TO�GO�HOME��������
0ERHAPS�IF�)�SHOULD�ONLY�BE�SET�ON�THE�SHORE�OF�THAT�DISTANT�LAND��)�SHOULD�RECOGNIZE�
ALL�)�MIGHT�SEE�THERE��AND�RUN�AT�ONCE�TO�THE�OLD�HUT�WHERE�MY�FOREFATHERS�LIVED�A�
HUNDRED�YEARS�AGO�”

—quoted in Forging Freedom: The Formation of Philadelphia’s Black Community 1720–1840

 Forten’s unwavering belief that he was an American led him to oppose the effort 
to resettle free blacks in Africa and also pushed him fervently to oppose slavery.

Abolitionists Speak Out
By the 1820s more than 100 antislavery societies were advocating for resettlement 
of blacks in Africa—based on the belief that African Americans were an inferior 
race that could not coexist with white society. Yet most free blacks considered 
America their home, and only about 1,400 blacks emigrated to Africa between 

²

Use the graphic 
organizer online 
to take notes on 
antislavery and 
proslavery activities 
during the years from 
1820 to 1850.

*AMES�&ORTEN��A�
WEALTHY�LEADER�OF�
0HILADELPHIA�S�FREE�
BLACK�COMMUNITY��
TOOK�AN�ACTIVE�
ROLE�IN�A�VARIETY�OF�
POLITICAL�CAUSES�

Slavery and Abolition
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William Lloyd 
Garrison's 
newspaper, The 
Liberator, bore 
the motto: “Our 
country is the 
world—Our 
countrymen are 
all mankind.”

Frederick 
Douglass, 1851

1820 and 1830. As one black pastor from New 
York angrily proclaimed, “We are natives of 
this country. We only ask that we be treated 
as well as foreigners.” 
 African Americans increasingly were 
joined by whites in public criticism of slavery. 
White support for abolition, the call to outlaw slavery, was fueled by preachers 
like Charles G. Finney, who termed slavery “a great national sin.”

WILLIAM LLOYD GARRISON The most radical white abolitionist was an editor 
named William Lloyd Garrison. Active in religious reform movements in 
Massachusetts, Garrison started his own paper, The Liberator, in 1831 to deliver an 
uncompromising message: immediate emancipation—the freeing of slaves, 
with no payment to slaveholders. 

A PERSONAL VOICE WILLIAM LLOYD GARRISON

“ [I]s there not cause for severity? I will be harsh as truth, and as uncompromis-
ing as justice. On this subject [immediate emancipation], I do not wish to think or 
speak or write, with moderation. . . . I am in earnest—I will not equivocate—I will 
not excuse—I will not retreat a single inch—AND I WILL BE HEARD.”

—The Liberator

 As white abolitionists began to respond to Garrison’s ideas, he founded the 
New England Anti-Slavery Society in 1832, followed by the national American Anti-
Slavery Society a year later. Garrison enjoyed core black support; three out of four 
early subscribers were African Americans. Whites who opposed abolition, however, 
hated him. Some whites supported abolition but opposed Garrison when he attacked 
churches and the government for failing to condemn slavery. Garrison alienated 
whites even more when he associated with fiery abolitionist David Walker.

FREE BLACKS In his Appeal to the Colored Citizens of the World, published in 
1829, David Walker, a free black, advised blacks to fight for freedom rather than 
to wait for slave owners to end slavery. He wrote, “The man who would not fight 
. . . ought to be kept with all of his children or family, in slavery, or in chains, to 
be butchered by his cruel enemies.”
 Many free blacks, more willing to compromise than Walker, had joined one of 
many  antislavery societies active by the end 
of the 1820s. In 1850, most of the 434,000 free 
blacks in the South worked as day laborers, but 
some held jobs as artisans. Northern free blacks 
discovered that only the lowest-paying jobs were 
open to them. Recalling his youth in Rhode 
Island in the 1830s, William J. Brown wrote, “To 
drive carriages, carry a market basket after the 
boss, and brush his boots . . . was as high as a col-
ored man could rise.” Frederick Douglass, how- 
ever, rose above such limitations. A

FREDERICK DOUGLASS Born into slavery in 
1817, Frederick Douglass had been taught 
to read and write by the wife of one of his own-
ers. Her husband ordered her to stop teaching 
Douglass, however, because reading “would 
forever unfit him to be a slave.” When 
Douglass realized that knowledge could be his 
“pathway from slavery to freedom,” he studied 
even harder.

Synthesizing
A  What was 

radical at the time 
about Garrison’s 
and Walker’s ideas 
on abolition?

²

VIDEO
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Douglass
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Contrasting
B  How did the 

various antislavery 
groups differ in 
approach?

Planters’ 
children—like 
Charlotte Helen 
Middleton, shown 
with her nurse 
Lydia in 1857—
often were tended 
by slaves who had 
been forced to 
give up their own 
children.
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 By 1838, Douglass held a skilled job as a ship caulker in Baltimore. He earned 
the top wages in the yard but was not allowed to keep any of his earnings. After 
a disagreement with his owner, Douglass decided to escape. Borrowing the iden-
tity of a free black sailor and carrying official papers, he reached New York and 
tasted freedom for the first time.
 Douglass became an eager reader of The Liberator, which, he said, “sent a thrill 
of joy through my soul, such as I had never felt before.” When Garrison heard 
him speak of his experiences, he was so impressed he sponsored Douglass as a lec-
turer for the American Anti-Slavery Society. A superb speaker, Douglass thrilled 
huge audiences. “I appear before the immense assembly this evening as a thief 
and a robber,” he would say. “I stole this head, these limbs, this body from my 
master and ran off with them.” Hoping that abolition could be achieved through 
political actions, Douglass broke with Garrison in 1847 and began his own anti-
slavery newspaper. He named it The North Star, after the star that guided runaway 
slaves to freedom. B

Life Under Slavery
After 1830, Americans hotly debated the issue of slavery, but 

many African Americans still lived in bondage. In fact, the 
population of slaves in America had nearly doubled in the 

years between 1810 and 1830, growing from 1.2 million 
to roughly 2 million.
 The institution of slavery had changed substan-
tially since the 18th century. In those days, most 
slaves had recently arrived from the Caribbean or 
Africa and spoke one of several non-English lan-
guages. Most of these slaves worked on small farms 
alongside people with whom they could not easily 
communicate. By 1830, the majority had been born 
in America and spoke enough English to be able to
communicate with other slaves. The rise of the 

plantation in the mid-18th century brought further 
change to the lives of the enslaved.

RURAL SLAVERY On large plantations, men, women, 
and even children toiled from dawn to dusk in the fields. The 

whip of the overseer or slave driver compelled them to work 
faster. Solomon Northup, who was born free and later enslaved, 

recalled the never-ending labor.

A PERSONAL VOICE SOLOMON NORTHUP

“ The hands are required to be in the cotton field as soon as it is light in the morn-
ing, and, with the exception of ten or fifteen minutes, which is given them at noon 
to swallow their allowance of cold bacon, they are not permitted to be a moment 
idle until it is too dark to see, and when the moon is full, they often times labor till 
the middle of the night. They do not dare to stop even at dinner time, nor return to 
the quarters, however late it be, until the order to halt is given by the driver.”

—Twelve Years a Slave

 By 1850 most slaves lived on plantations or large farms that employed ten or 
more slaves, but many lived on small farms, laboring beside their owners. Others 
lived and worked in the cities. C

URBAN SLAVERY By the 1830s the promise of cotton wealth had lured many 
Southern whites into farming, thus creating a shortage of white laborers for such 

Summarizing
C  Describe typi cal 

work experi ences 
of rural Southern 
slaves.
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African Americans in the South, 1860

Sources: 1860 figures from Eighth Census of the United States;
Lewis C. Gray, History of Agriculture in the Southern United States.

Slaves owned in
groups of 10–99

(61%)Free
African

Americans
(6%)

Slaves owned in
groups of 100 or more

(8%)

Slaves owned in
groups of 1–9

(25%)

Plantations were virtually self-contained, self-sufficient 
worlds over which owners ruled with absolute authority. 
Owners established the boundaries that a slave could 
not cross without punishment or death. But no boun-
dary protected a slave from the owner’s demands or 
cruel treatment.

Southern Plantations

SKILLBUILDER Interpreting Graphs 
1.  According to the pie graph, what was the 

smallest group of African Americans living in 
the American South in 1860?

2.  Under what conditions did 61% of slaves in 
the South live? Explain.

industries as mining and lumber. As a result, a 
demand arose for slaves as workers in mills and 
on ships. Slaves who had developed specialized 
skills on plantations were now in demand in 
Southern cities. For example, slaves filled skilled 
occupations such as blacksmithing or carpentry, 
resulting in a new class of skilled black laborers. 
Most slaves lived rurally—2.8 million in 1850, 
compared with the 400,000 slaves living in
cities. However, enslaved blacks could hire 
themselves out as artisans in Southern cities, 
often more easily than free blacks in the North, 
where racial discrimination prevailed.
 Many enslaved women and children worked the same jobs as men in 
Southern industry. Slave owners “hired out” their slaves to factory owners. In 
return, the slave owners collected the pay of their slaves without having to super-
vise their activities. Thus, urban slaves spent more time beyond the watchful eye 
of their slave owners. Frederick Douglass remarked on differences between rural 
and urban slavery, noting that “a city slave is almost a freeman, compared with a 
slave on the plantation. He is much better fed and clothed, and enjoys privileges 
altogether unknown to the slave on the plantation.” Douglass also noted that “a 
vestige of decency” in the cities limited the acts of “atrocious cruelty” to slaves 
that were common on plantations.

Slave quarters, from a photograph taken around 1865
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 Still slaves never lost sight of their goal 
of freedom. For some, it was time to take 
more drastic and organized action.

NAT TURNER’S REBELLION Nat Turner 
was born into slavery in 1800 in South-
ampton County, Virginia. A gifted preacher, 
Turner believed that he had been chosen to 
lead his people out of bondage. In August, 
1831, Turner judged an eclipse of the sun 
to be a divine signal for action. With near-
ly 80 followers, Turner’s band attacked four 
plantations and killed almost 60 white 
inhabitants before being captured by state 
and federal troops. 
 Though Turner himself hid out for sev-
eral weeks, eventually he was captured, 
tried, and hanged. In the retaliation that 

followed, whites killed as many as 200 blacks—many of them innocent of any 
connection with the uprising. Turner’s bloody rebellion strengthened the resolve 
of Southern whites to defend slavery and to control their slaves.

Slave Owners Defend Slavery
In some states, in the aftermath of the Turner rebellion, people argued that the 
only way to prevent further slave revolts was through emancipation. Others, how-
ever, chose to tighten restrictions on all African Americans.

VIRGINIA DEBATE Virginia governor John Floyd wrote of his wish for a “law . . . 
gradually abolishing slavery in this State.” By January 1832 the state legislature 
was hotly debating that very prospect. “Nothing else could have prompted [the 
discussions],” reported the Richmond Enquirer, “but the bloody massacre [Turner’s 

Rebellion] in the month of August.”
 The debate over the future of slavery in Virginia result-
ed in a motion for abolition in the state legislature. The 
motion lost by a 73 to 58 vote, primarily because the state 
legislature was balanced toward eastern slaveholders rather 
than non-slaveholders in the western part of the state. That 
loss closed the debate on slavery in the antebellum (pre-
Civil War) South. 

BACKLASH FROM REVOLTS In addition to forcing the 
Virginia debate, whites’ fear of future slave revolts had 
another important effect. Most slave owners believed that 
education and privilege inspired revolt. Thus, many slave 
owners pushed their state legislatures to further tighten con-
trols on African Americans. These controls became known 
as slave codes. D

 In 1833, for example, Alabama forbade free and 
enslaved blacks from preaching the gospel unless
“respectable” slaveholders were present. Georgia followed 
suit. In 1835 North Carolina became the last Southern 
state to deny the vote to free blacks. In some states, free 
blacks lost the right to own guns, purchase alcohol, assem-
ble in public, and testify in court. In some Southern cities, 
African Americans could no longer own property, learn to 

Artist Felix Darley 
completed this 
tinted drawing in 
1863 for a history 
book. Nat Turner is 
shown (standing) 
preaching to his 
followers.
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SLAVE REVOLTS
Armed rebellion was an extreme 
form of resistance to slavery. 
Nat Turner’s 1831 rebellion was 
merely the most recent example 
of slave desperation.
 In 1811, more than 300 slaves 
had rebelled in Louisiana and 
marched on New Orleans with 
spikes and axes before a well-
trained militia with firearms 
stopped them. Gabriel Prosser 
had hatched a plot to take over 
Richmond in 1800, and Denmark 
Vesey had led a conspiracy to 
control Charleston in 1822. Both 
of these conspiracies were
thwarted by the authorities 
before larger rebellions occurred.

Analyzing 
Effects
D  How did 

Turner’s revolt 
harden Southern 
white attitudes 
about basic 
liberties for 
blacks?
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WORLD STAGEWORLD STAGE

ATLANTIC
OCEAN

PACIFIC
OCEAN

Caribbean Sea

JAMAICA

BRAZIL

SOUTH
AMERICA

Anti  slavery 
Actions

Proslavery 
Actions

sabolition
sWilliam Lloyd Garrison

semancipation
sDavid Walker

sFrederick Douglass
sNat Turner

santebellum
s gag rule

1. TERMS & NAMES For each term or name, write a sentence explaining its significance.

read and write, or work independently as carpenters or 
blacksmiths.

PROSLAVERY DEFENSES Some proslavery advocates 
used the Bible to defend slavery, citing passages that coun-
seled servants to obey their masters. Slavery, Southern slave 
owners argued, actually benefited blacks by making them 
part of a prosperous and Christian civilization. Even 
Southern white Christian ministers gradually shifted
toward accepting slavery during this period. Some had 
attacked slavery in the early 1800s, but by the 1830s most 
white ministers in the South agreed that slavery and 
Christianity could coexist.
 Slave owners invented the myth of the happy slave, a 
cherished addition to the plantation family. To this image 
they contrasted that of the Northern wage slave, a wage-
earning immigrant or free black who worked for pennies in 
dark and airless factories. George Fitzhugh, a Virginia slave 
owner, argued that whereas Northern mill owners fired 
their workers when they became too old or sick to work, 
Southerners cared for their slaves for a lifetime.
 Abolitionists, however, continued to campaign for 
emancipation. One maneuver was to swamp Congress with 
petitions to end slavery in the District of Columbia. 
Southern representatives countered in 1836 by securing the
adoption of a gag rule, a rule limiting or preventing 
debate  on an issue—which meant that citizens submitting 
petitions were deprived of their right to have them heard. 
The gag rule eventually was repealed in 1844.
 Nevertheless, as abolitionists’ efforts intensified during 
the 1850s, some turned to violence. The more clear-sighted 
began to sound the alarm: this turmoil over slavery would 
lead to a divided nation.

SLAVERY IN THE AMERICAS
Slaves formed a smaller portion 
of the total population in the 
American South than in the 
Caribbean and in Brazil. African 
slaves formed almost 80 percent 
of the population of Jamaica, a 
colony of Great Britain. Because 
so many slaves in that colony 
died, slave owners demanded a 
constant renewal of their supply 
from Africa, thus maintaining the 
Atlantic slave trade. Slavery ended 
in the British empire in 1833.
 Brazil also had a large propor-
tion of slaves. During the 1800s 
slaves made up more than half 
the colonial population of Brazil 
and worked primarily on large 
coffee plantations. Slavery was 
abolished in Brazil in 1888.

MAIN IDEA
2. TAKING NOTES

In a two-column chart, list the major 
antislavery and proslavery actions 
that occurred from 1820 to 1850.

Which activity do you think was
most effective? Explain.

CRITICAL THINKING
3. SYNTHESIZING

Which do you think was a more 
effective strategy for achieving the 
abolitionists’ goal of eliminating 
slavery—violence or nonviolence? 
Why? Think About:
UÊÊGarrison’s and Walker’s remarks
UÊFrederick Douglass’s views
UÊÊSoutherners’ reactions to Nat 

Turner’s rebellion

4. SUMMARIZING
What arguments did Southern 
proslavery whites employ to defend 
slavery?

5. COMPARING 
Compare the similarities and 
differences between the situations 
of free blacks in the North and 
slaves in the South.
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One American's Story

TAKING NOTES

SECTION

Elizabeth Cady Stanton timed her marriage in 1840 so that she could accom-
pany her husband to London for the World’s Anti-Slavery Convention, where 
her husband was a delegate. At the antislavery convention, Stanton and the 
other women delegates received an unpleasant surprise.

A PERSONAL VOICE ELIZABETH CADY STANTON

“ Though women were members of the National Anti-Slavery soci-
ety, accustomed to speak and vote in all its conventions, and to 
take an equally active part with men in the whole  antislavery 
struggle, and were there as delegates from  associations of 
men and women, as well as those distinctively of their own 
sex, yet all alike were rejected because they were 
women.”

—quoted in Elizabeth Cady Stanton

 At the convention, Stanton found a friend in 
the Quaker abolitionist Lucretia Mott. Stanton 
and Mott vowed “to hold a convention as soon 
as we returned home, and form a society to 
advocate the rights of women.” They kept their 
pledge and headed the first women’s rights 
convention, assembled at Seneca Falls, New York, in 1848.

Women’s Roles in the Mid-1800s
In the early 19th century, women faced limited options. Prevailing customs 
demanded that women restrict their activities after marriage to the home and 
 family. Housework and child care were considered the only proper activities for 
married women. Later that tradition became known as the cult of  domesticity.
 By 1850, roughly one in five white women had worked for wages a few years 
before they were married. About one in ten single white women worked outside 

Women and Reform

s Elizabeth Cady 
Stanton

s Lucretia Mott
s cult of 
domesticity

s Sarah Grimké

s Angelina Grimké
s temperance 

movement
s Seneca Falls 

Convention
s Sojourner Truth 

Women reformers expanded 
their efforts from movements 
such as abolition and 
temperance to include 
women’s rights.

The efforts of 19th-century 
women reformers inspired both 
woman suffragists in the early-
1900s and present-day feminist 
movements.

Elizabeth Cady 
Stanton 

Use the graphic 
organizer online to 
take notes on how 
women approached 
the question of 
inequality.

²
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the home, earning about half the pay men received to do 
the same job. Women could neither vote nor sit on juries in 
the early 1800s, even if they were taxpayers. Typically, when 
a woman married, her property and any money she earned 
became her husband’s. In many instances, married women 
lacked guardianship rights over their children. A

Women Mobilize for Reform
Despite such limits, women actively participated in all the 
important reform movements of the 19th century. Many 
middle-class white women were inspired by the optimistic 
message of the Second Great Awakening. Women were often 
shut out of meetings by disapproving men, and responded by 
expanding their efforts to seek equal rights for themselves.

WOMEN ABOLITIONISTS Sarah and Angelina Grimké, 
daughters of a South Carolina slaveholder, spoke eloquently 
for abolition. In 1836 Angelina Grimké published An Appeal 
to Christian Women of the South, in which she called upon 
women to “overthrow this horrible system of oppression and 
cruelty.” Women abolitionists also raised money, distributed 
literature, and collected signatures for petitions to Congress.
 Some men supported women’s efforts. William Lloyd 
Garrison, for example, joined the determined women who 
had been denied participation in the World’s Anti-Slavery 
Convention in 1840. Garrison said, “After battling so many 
long years for the liberties of African slaves, I can take no part 
in a convention that strikes down the most sacred rights of all 
women.” Other men, however, denounced the female aboli-
tionists. The Massachusetts clergy criticized the Grimké  sisters 
for assuming “the place and tone of man as public  reformer.”
 Opposition only served to make women reformers more 
determined. The abolitionist cause became a powerful spur 
to other reform causes, as well as to the women’s rights movement. B

WORKING FOR TEMPERANCE The temperance movement, the effort to 
 prohibit the drinking of alcohol, was another offshoot of the influence of church-
es and the women’s rights movement. Speaking at a temperance meeting in 1852, 
Mary C. Vaughan attested to the evils of alcohol.

A PERSONAL VOICE MARY C. VAUGHAN

“ There is no reform in which woman can act better or more appropriately than 
temperance. . . . Its effects fall so crushingly upon her . . . she has so often seen 
its slow, insidious, but not the less surely fatal advances, gaining upon its victim. 
. . . Oh! the misery, the utter, hopeless misery of the drunkard’s wife!”

—quoted in Women’s America: Refocusing the Past

 In the early 19th century, alcohol flowed freely in America. Liquor helped 
wash down the salted meat and fish that composed the dominant diet and, until 
the development of anesthetics in the 1840s, doctors dosed their patients with 
whiskey or brandy before operating.
 Many Americans, however, recognized drunkenness as a serious problem. 
Lyman Beecher, a prominent Connecticut minister, had begun lecturing against 
all use of liquor in 1825. A year later, the American Temperance Society was 
founded. By 1833, some 6,000 local temperance societies dotted the country. 

Summarizing
B  In what ways 

were women 
excluded from the 
abolitionist 
movement?

Identifying 
Problems
A  What were the 

main problems 
faced by women in 
the mid-1800s?

LUCRETIA MOTT
1793–1880

History has it that Lucretia Mott 
was so talkative as a child that 
her mother called her Long 
Tongue. As an adult, she used her 
considerable public-speaking skills 
to campaign against slavery.
 Mott became interested in 
women’s rights when she learned 
that her salary as a teacher 
would be roughly half of what a 
man might receive. She was a 
prominent figure at the Seneca 
Falls Convention, at which she 
delivered the opening and  closing 
addresses. Mott and her hus-
band later acted on their aboli-
tionist principles by taking in run-
away slaves escaping on the 
Underground Railroad.
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Summarizing
C  What gains 

did women make 
in education in the 
1820s and 
1830s? Did these 
gains extend to 
African-American 
women?

They held rallies, produced 
pamphlets, and brought about 
a decline in the consumption 
of alcohol that would contin-
ue into the 1860s.

EDUCATION FOR WOMEN 
Until the 1820s, American girls 
had few educational avenues 
open to them beyond elemen-
tary school. As Sarah Grimké, 
who ran a school for women 
with her sister Angelina, com-
plained in Letters on the 

Equality of the Sexes and the Condition of Woman (1838), a woman who knew 
“ chemistry enough to keep the pot boiling, and geography enough to know the 
location of the different rooms in her house,” was considered learned enough.

A PERSONAL VOICE  SARAH GRIMKÉ

“ During the early part of my life, my lot was cast 
among the butterflies of the fashionable world, I 
am constrained to say . . . that their education is 
 miserably deficient. . . . Our brethren may reject my 
doctrine . . . but I believe they would be ‘partakers 
of the benefit’ . . . and would find that woman, as 
their equal, was unspeakably more valuable than 
woman as their inferior, both as a moral and an 
 intellectual being.”
—Letters on the Equality of the Sexes and the Condition of Woman 

 In 1821 Emma Willard opened one of the nation’s 
first academically rigorous schools for girls in Troy, New 
York. The Troy Female Seminary became the model for a new 
type of women’s school. Despite much mockery that “they will 
be educating cows next,” Willard’s school prospered.
 In 1837 Mary Lyon overcame heated resistance to found 
another important institution of higher learning for women, 
Mount Holyoke Female Seminary (later Mount Holyoke 
College) in South Hadley, Massachusetts. In the same year 
Ohio’s Oberlin College admitted four women to its degree program, thus becom-
ing the nation’s first fully coeducational college.
 African-American women faced greater obstacles to getting an education. In 
1831 white Quaker Prudence Crandall opened a school for girls in Canterbury, 
Connecticut. Two years later she admitted an African-American girl, but the 
townspeople protested so vigorously against desegregated education that 
Crandall decided to admit only African-American students. This aroused even 
more opposition, and in 1834 Crandall was forced to close the school and leave 
town. Only after the Civil War would the severely limited educational opportu-
nities for African-American women finally, though slowly, begin to expand. C

WOMEN AND HEALTH REFORM In the mid-19th century, educated women 
also began to work for health reforms. Elizabeth Blackwell, who in 1849 became 
the first woman to graduate from medical college, later opened the New York 
Infirmary for Women and Children. In the 1850s, Lyman Beecher’s daughter, 
Catharine, undertook a national survey of women’s health. To her dismay, 
Beecher found three sick women for every healthy one. It was no wonder: women 

This engraving is 
from a temperance 
society tract of 
around 1840. It 
depicts a family 
driven to despair 
by alcohol.

Sarah Grimké 
(above) and her 
sister Angelina  
spoke out against 
slavery and 
gender inequality.
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rarely bathed or exercised, and the fashion of the day included 
 corsets so restrictive that breathing sometimes was difficult.
 Amelia Bloomer, publisher of a temperance newspaper, 
rebelled. Bloomer often wore a costume of loose-fitting pants tied 
at the ankles and covered by a short skirt. Readers besieged her 
with requests for the sewing pattern. Most women who sewed the 
“bloomers,” however, considered it a daring venture, as many men 
were outraged by women wearing pants.

Women’s Rights Movement Emerges
The various reform movements of the mid-19th century fed the 
growth of the women’s movement by providing women with 
increased opportunities to act outside the home.

SENECA FALLS In 1848 Elizabeth Cady Stanton and Lucretia 
Mott decided to hold a women’s rights convention. They 
announced what would become known as the Seneca Falls 
Convention (for the New York town in which it was held). 
Stanton and Mott composed an agenda and a detailed statement of grievances. 
Stanton carefully modeled this “Declaration of Sentiments” on the Declaration of 
Independence. The second paragraph began with a revision of very familiar 
words: “We hold these truths to be self-evident: that all men and women are cre-
ated equal.” Some of the resolutions that were also proposed at the convention 
spoke to the circumstances with which women reformers had struggled.

A PERSONAL VOICE  
“ Resolved, That all laws which prevent women from occupying such a station in 
society as her conscience shall dictate, or which place her in a position inferior to 
that of man, are contrary to the great precept of nature, and therefore of no force 
or authority.
Resolved, That woman is man’s equal—was intended to be so by the Creator, and 
the highest good of the race demands that she should be recognized as such.”

—Resolutions adopted at Seneca Falls Convention, 1848

 Nearly 300 women and men gathered at the Wesleyan Methodist Church for 
the convention. The participants approved all parts of the declaration unanimous-
ly—including several resolutions to encourage women to participate in all public 
issues on an equal basis with men—except one. The one exception, which still 
passed by a narrow majority, was the resolution calling for women “to secure to  

Amelia Bloomer 
adopted the full 
trousers that 
became known  
as bloomers in 
1851.

In 1888, 
delegates to the 
First International 
Council of 
Women met to 
commemorate 
the 40th 
anniversary of 
Seneca Falls. 
Stanton is seated 
third from the 
right.
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Example Example

ExampleExample

Women address inequality.

themselves their sacred right to the elective franchise,” the 
right to vote. The vote remained a controversial aim. Some 
thought suffrage was an extreme solution to a nonexistent 
problem. As Lucy Stone’s sister wrote in 1846, “I can’t vote, 
but what care I for that, I would not if I could.” D

SOJOURNER TRUTH Women reformers made significant 
contributions to improving social conditions in the  mid-19th 
century. Yet conditions for slaves worsened. Isabella 
Baumfree, a slave for the first 30 years of her life, took the 
name Sojourner Truth when she decided to sojourn (trav-
el) throughout the country preaching, and later, arguing for 
abolition. At a women’s rights convention in 1851, the tall, 
muscular black woman was hissed at in disapproval. Because 
Truth supported abolition, some participants feared her 
speaking would make their own cause less popular. But Truth 
won applause with her speech that urged men to grant 
women their rights.

 A PERSONAL VOICE SOJOURNER TRUTH

  “ Look at me! Look at my arm! I have ploughed and plant-
ed, and gathered into barns, and no man could head me! 
And ain’t I a woman? I could work as much and eat as 
much as a man—when I could get it—and bear the lash as 
well! And ain’t I a woman? I have borne thirteen children, 
and seen most all sold off to slavery, and when I cried out 
with my mother’s grief, none but Jesus heard me! And ain’t 
I a woman?”

—quoted in Narrative of Sojourner Truth: A Northern Slave

 As Truth showed, hard work was a central fact of life for 
most women. In the mid-19th century, this continued to be 
the case as women entered the emerging industrial work-
place. Once there, they continued the calls for women’s 
rights and other social reforms.

SOJOURNER TRUTH
1797–1883

Sojourner Truth, born Isabella Van 
Wagener (or Baumfree), became 
legally free on July 4, 1827, when 
slavery was abolished in New 
York. A deeply spiritual woman, 
Truth became a traveling preach-
er dedicated to pacifism, aboli-
tionism, and equality. She earned 
a reputation for tenacity, success-
fully suing for the return of her 
youngest son who had been ille-
gally sold into slavery.
 Truth was not taught to read or 
write but dictated her  memoirs, 
published in 1850 as The 
Narrative of Sojourner Truth: A 
Northern Slave.
 After the Emancipation 
Proclamation, Truth’s final cause 
was to lobby (unsuccessfully) for 
land distribution for former slaves.

Contrasting
D  How did the 

Seneca Falls 
Convention differ 
from the World’s 
Anti-Slavery 
Convention held in 
1840?

s Elizabeth Cady Stanton
s Lucretia Mott

s cult of domesticity
s Sarah and Angelina Grimké

s temperance movement
s Seneca Falls Convention

s Sojourner Truth
1. TERMS & NAMES For each term or name, write a sentence explaining its significance.

MAIN IDEA
2. TAKING NOTES

In a diagram similar to the one 
shown, fill in historical events, 
ideas, or people that relate to the 
main idea.

CRITICAL THINKING
3. ANALYZING ISSUES

The Seneca Falls “Declaration of 
Sentiments” asserted that “Woman 
is man’s equal.” In what ways would 
that change the status women held 
at that time? Cite facts to support 
your answer. Think About:
UÊÊwomen’s social, economic, and 

legal status in the mid-1800s
UÊÊmarried women’s domestic roles
UÊÊsingle women’s career opportu-

nities and wages

4. EVALUATING
In what ways did the reform 
movements affect the lives of 
women—both white and African 
American? Use details from the 
section to support your answer.

5. DRAWING CONCLUSIONS 
Why do you think that many of the 
people who fought for abolition also 
fought for women’s rights?
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One American's Story

TAKING NOTES

SECTION

The Changing
Workplace

s�COTTAGE�INDUSTRY
s�MASTER
s�JOURNEYMAN

s�APPRENTICE
s�STRIKE
s�.ATIONAL�4RADES��
5NION

!�GROWING�INDUSTRIAL�WORK�
FORCE�FACED�PROBLEMS�ARISING�
FROM�MANUFACTURING�UNDER�
THE�FACTORY�SYSTEM��

4HE�.ATIONAL�4RADES��5NION�WAS�
THE�FORERUNNER�OF�!MERICA�S�LABOR�
UNIONS�TODAY�

!�YOUNG�WORKER�
FROM�THE�MILLS�IN�
7ALTHAM��OR�
,OWELL�������

In 1841 a brief narrative appeared in the Lowell Offering, the first 
journal written by and for female mill workers. A young girl 
who toiled in the mill—identified only by the initials F.G.A.—
wrote about the decision of “Susan Miller” to save her family’s 
farm by working in the Lowell, Massachusetts, textile mills. 
 At first, Susan found the factory work dispiriting, but she  
made friends, and was proud of the wages she sent home.

A PERSONAL VOICE F.G.A.

“�%VERY�MORNING�THE�BELLS�PEALED�FORTH�THE�SAME�CLANGOR��AND�
EVERY�NIGHT�BROUGHT�THE�SAME�FEELING�OF�FATIGUE��"UT�3USAN�FELT������
THAT�SHE�COULD�BEAR�IT�FOR�A�WHILE��4HERE�ARE�FEW�WHO�LOOK�UPON�
FACTORY�LABOR�AS�A�PURSUIT�FOR�LIFE��)T�IS�BUT�A�TEMPORARY�VOCATION��AND�MOST�OF�THE�
GIRLS�RESOLVE�TO�QUIT�THE�-ILL�WHEN�SOME�FAVORITE�DESIGN�IS�ACCOMPLISHED��-ONEY�IS�
THEIR�OBJECT�NOT�FOR�ITSELF��BUT�FOR�WHAT�IT�CAN�PERFORM�”

—Lowell Offering, 1841

 Just a few decades earlier, work outside the home might not have been an 
option for girls like Susan. At the same time that women’s roles began to expand, 
changes occurred in the way goods were manufactured.

Industry Changes Work
Before “Susan” and other girls began to leave the farms for New England’s textile 
mills, women had spun and sewn most of their families’ clothing from raw fibers. 
In fact, in the early 19th century almost all clothing manufacturing was produced 
at home. Moving production from the home to the factory split families, created 
new communities, and transformed traditional relationships between employers 
and employees. The textile industry pioneered the new manufacturing techniques 
that would affect rules and behavior required of most American workers.

Use the graphic 
organizer online to 
take notes on the 
changing workplace 
in the first half of the 
nineteenth century.

²
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RURAL MANUFACTURING  
Until the 1820s, only the 
first step in the manufacture 
of clothing—the spinning 
of cotton into thread—had 
been mechanized widely in 
America. People then fin-
ished the work in a cottage 
industry system in which 
manufacturers provided the 
materials for goods to be 
produced at home. Though 
women did most of this 
work, men and children 
sometimes helped too. The 
participants in this cottage 
industry brought the fin-

ished articles to the manufacturer, who paid them by the piece and gave them 
new materials for the next batch of work.
 When entrepreneurs like Patrick Jackson, Nathan Appleton, and Francis  
Cabot Lowell opened their weaving factories in Waltham and later Lowell, 
Massachusetts (see Chapter 7, page 213), their power looms replaced the cottage 
industries. Mechanizing the entire process and housing the tools in the same place 
slashed the production time, as well as the cost, of textile manufacture. By the 
1830s, the company that Lowell and his partners had formed owned eight factories 
in Massachusetts with over 6,000 employees, at an investment of over $6 million.

EARLY FACTORIES Textiles led the way, but other areas of manufacture also shift- 
ed from homes to factories. In the early 19th century, skilled artisans had typically 
produced items that a family could not make for itself—furniture and tools, for 
example. As in cottage industries, the artisans usually worked in shops attached 
to their own homes. The most experienced artisans had titles: a master might be  
assisted by a journeyman, a skilled worker employed by a master, and assisted 
by an apprentice, a young worker learning a craft. Master artisans and their 
assistants traditionally handcrafted their products until the 1820s, when manu- 
facturers began using production processes that depended on the use of inter-
changeable parts.
 The rapid spread of factory production revolutionized industry. The cost of 
making household items and clothing dramatically dropped. In addition, new 
machines allowed unskilled workers to perform tasks that once had employed 
trained artisans. Unskilled artisans shifted from farm work to boring and repeti-
tive factory work and to the tight restrictions imposed by factory managers. 
Nowhere were these restrictions more rigid than in the factory town of Lowell, 
Massachusetts. A

Farm Worker to Factory Worker
Under the strict control of female supervisors, a work force—consisting almost 
entirely of unmarried farm girls—clustered in Lowell and the other mill towns 
that soon dotted New England. At their boarding houses, the “mill girls” lived 
under strict curfews. The girls’ behavior and church attendance was closely mon- 
itored, but despite this scrutiny, most mill girls found time to enjoy the company 
of their coworkers. By 1828 women made up nine-tenths of the work force in the 
New England mills, and four out of five of the women were not yet 30 years old.

Families used 
spinning wheels 
to spin yarn,  
which they wove 
into cloth on  
home looms. They 
sold their cloth to 
local merchants.

Analyzing 
Effects
A  How did 

factory production 
change American 
manufacturing?

²
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Northern Cities and Industry,  1830–1850

GEOGRAPHY SKILLBUILDER
1.  Region In areas where the textile industry 

was strong, what other industry was also 
prominent?

2.  Place How did the sites of New York City, 
Philadelphia, and Cincinnati encourage 
their growth as industrial towns?This depiction of Lowell, 

Massachusetts, in 1834 shows the 
factories along the river banks. 



NOWNOW THENTHEN
THE LOWELL MILL Mill owners hired females because 
they could pay them lower wages than men who did simi-
lar jobs. To the girls in the mills, though, textile work 
offered better pay than their only alternatives: teaching, 
sewing, and domestic work. In an 1846 letter to 
her father in New Hampshire, 16-year-old Mary Paul 
expressed her satisfaction with her situation at Lowell.

A PERSONAL VOICE MARY PAUL

“ I am at work in a spinning room tending four sides of 
warp which is one girl’s work. The overseer tells me that 
he never had a girl get along better than I do. . . . I have 
a very good boarding place, have enough to eat. . . . The 
girls are all kind and obliging. . . . I think that the factory 
is the best place for me and if any girl wants employment, 
I advise them to come to Lowell.”

—quoted in Women and the American Experience

 Like Mary Paul, who eventually left factory work to 
pursue other work, most female workers stayed at Lowell for 
only a few years. Harriet Hanson Robinson, a mill girl who 
later became involved in the abolition and women’s rights 
movements, applauded the mill girls’ influence in carrying 
“new fashions, new books, new ideas” back to their homes.

CONDITIONS AT LOWELL The workday at Lowell began 
at 5 A.M., Mary Paul wrote her father, with a bell ringing 
“for the folks to get up. At seven they are called to the mill. 
At half past twelve we have dinner, are called back again 
at one and stay until half past seven.” 
 These hours probably didn’t seem long to farm girls, 
but heat, darkness, and poor ventilation in the factories 
contributed to discomfort and illness. Overseers would 
nail windows shut to seal in the humidity they thought 
prevented the threads from breaking, so that in the sum-
mer the weaving rooms felt like ovens. In the winter, pun-
gent smoke from whale-oil lamps blended with the cotton 
dust to make breathing difficult.
 Mill conditions continued to deteriorate in the 1830s. 
Managers forced workers to increase their pace. Between 
1836 and 1850, Lowell owners tripled the number of spin-

dles and looms but hired only 50 percent more workers to operate them. Factory 
rules tightened too. After gulping a noon meal, workers now had to rush back to 
the weaving rooms to avoid fines for lateness. Mill workers began to organize. In 
1834, the Lowell mills announced a 15 percent wage cut. Eight hundred mill girls 
conducted a strike, a work stoppage in order to force an employer to respond to 
demands. B

STRIKES AT LOWELL Under the heading “UNION IS POWER,” the Lowell Mills 
strikers of 1834 issued a proclamation declaring that they would not return to 
work “unless our wages are continued to us as they have been.” For its part, the 
company threatened to recruit local women to fill the strikers’ jobs. Criticized by 
the Lowell press and clergy, most of the strikers agreed to return to work at 
reduced wages. The mill owners fired the strike leaders.
 In 1836, Lowell mill workers struck again, this time over an increase in their 
board charges that was equivalent to a 12.5 percent pay cut. Twice as many 

Analyzing 
Causes
B  What factors 

contributed to the 
worsening condi-
tions workers 
endured at Lowell 
beginning in the 
1830s?

FROM THE ASHES
Malden Mills, the largest employ-
er in Lawrence, Massa chusetts 
(near Lowell) was devasted by 
fire in December 1995, as shown 
above. 
 The mills’ owner, septuagenar-
ian Aaron Feuerstein, not only 
announced that he intended to 
rebuild but pledged to keep his 
employees on the payroll during 
recon struction.
 To much acclaim for his gen-
erosity, Mr. Feuerstein said: 

  “Everything I did after the fire 
was in keeping with the ethical 
standards I’ve tried to maintain 
my entire life. . . . Whether I 
deserve it or not, I guess I 
became a symbol of what the 
average worker would like cor-
porate America to be in a time 
when the American dream has 
been pretty badly injured.”

 After it was rebuilt, production 
of Malden Mills’ popular synthetic 
product—Polartec—doubled.
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Lowell mill 
workers often 
lived in company-
owned boarding 
houses.

women participated as had two years earlier. Only 11 years old at the time of the 
strike, Harriet Hanson later recalled the protest.

A PERSONAL VOICE HARRIET HANSON

“ As I looked back at the long line that followed me, I was more proud than I have 
ever been since at any success I may have achieved, and more proud than I shall 
ever be again until my own beloved State gives to its women citizens the right of 
suffrage [voting].”

—quoted in Women’s America: Refocusing the Past

 Again, the company prevailed. It fired the strike leaders and dismissed Harriet 
Hanson’s widowed mother, a boarding-house supervisor. Most of the strikers 
returned to their spindles and looms.
 In the 1840s, the mill girls took their concerns to the political arena. In 1845, 
Sarah Bagley founded the Lowell Female Labor Reform Association to petition the 
Massachusetts state legislature for a ten-hour workday. The proposed legislation 
failed, but the Lowell Association was able to help defeat a local legislator who 
opposed the bill. C

Workers Seek Better Conditions
Conditions for all workers deteriorated during the 1830s. Skilled artisans, who 
had originally formed unions to preserve their own interests, began to ally them- 
selves with unskilled laborers. When Philadelphia coal workers struck for a  
10-hour day and a wage increase in 1835, for example, carpenters, printers, and 
other artisans joined them in what became the first general strike in the 
United States.
 Although only 1 or 2 percent of U.S. workers were organized, the 
1830s and 1840s saw dozens of strikes—many for higher wages, but  
some for a shorter workday. Employers won most of these strikes 
because they could easily replace unskilled workers with strikebreakers 
who would toil long hours for low wages. Many strikebreakers were 
immigrants who had fled even worse poverty in Europe.

IMMIGRATION INCREASES European immigration rose dramatically in the 
United States between 1830 and 1860. In the decade 1845–1854 alone nearly 

Evaluating 
Decisions
C  Based on the 

results, do you 
think the decision 
to strike at Lowell 
was a good one? 
Explain.

“  I regard my work  
people just as I  
regard my 
machinery.” 
TEXTILE MILL MANAGER, 1840s

²
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ECONOMICECONOMIC

3 million immigrants were added to the U.S. population 
that had numbered just over 20 million. The majority of the 
immigrants were German or Irish.
 Most immigrants avoided the South because slavery lim-
ited their economic opportunity. What’s more, Southerners 
were generally hostile to European, particularly Catholic, 
immigrants. German immigrants clustered in the upper 
Mississippi Valley and in the Ohio Valley. Most German 
immigrants had been farmers in Europe, but some became 
professionals, artisans, and shopkeepers in the United States.

A SECOND WAVE Irish immigrants settled in the large 
cities of the East. Nearly a million Irish immigrants had set-
tled in America between 1815 and 1844. Between 1845 and 
1854 Irish immigration soared after a blight destroyed the 
peasants’ staple crop, potatoes, which led to a famine in 
Ireland. The Great Potato Famine killed as many as 1 mil-
lion of the Irish people and drove over 1 million more to 
new homes in America.
 Irish immigrants faced bitter prejudice, both because 
they were Roman Catholic and because they were poor. 
Frightened by allegations of a Catholic conspiracy to take 
over the country, Protestant mobs in New York, 
Philadelphia, and Boston rampaged through Irish neigh-

borhoods. Native-born artisans, whose wages had fallen because of competition 
from unskilled laborers and factory production, considered Irish immigrants the 
most unfair competition of all. Their willingness to work for low wages under ter-
rible conditions made the desperate Irish newcomers easy prey for employers who 
sought to break strikes with cheap labor.

NATIONAL TRADES’ UNION In their earliest attempts to organize, journeymen 
formed trade unions specific to each trade. For example, journeymen shoemakers 

This 1848 
engraving shows 
immigants 
arriving in New 
York City from 
Europe.

IRISH IMMIGRANTS STRIKE
Smarting from the hostility 
around them, Irish immigrants 
soon began to view unions as an 
opportunity to advance their 
prospects. In fact, Irish dock 
workers organized New York 
City’s most famous strike of 
the 1840s. 
 When Irish women tailors orga-
nized the Ladies Industrial 
Association in New York City in 
1845, their leader, Elizabeth Gray, 
denounced “tyrant employers.” 
 Though employers retained 
great power through the 1840s, 
unions did manage to win a few 
victories.

²
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organized one of the nation’s earliest strikes in 1806. During the 
1830s, the trade unions in different towns began to join together to 
establish unions for such trades as carpentry, shoemaking, weaving, 
printing, and comb making. By means of these unions, the workers 
sought to standardize wages and conditions throughout each industry.
 In a few cities the trade unions united to form federations. In 
1834, for example, journeymen’s organizations from six industries 
formed the largest of these unions, the National Trades’ Union,
which lasted until 1837. The trade-union movement faced fierce oppo-
sition from bankers and owners, who threatened the unions by form-
ing associations of their own. In addition, workers’ efforts to organize 
were at first hampered by court decisions declaring strikes illegal. D

COURT BACKS STRIKERS In 1842, however, the Massachusetts 
Supreme Court supported workers’ right to strike in the case of 
Commonwealth v. Hunt. In this case, Chief Justice Lemuel Shaw 
declared that Boston’s journeymen bootmakers could act “in such a 
manner as best to subserve their own interests.” A prominent 
American court finally had upheld the rights of labor. Although by 
1860 barely 5,000 workers were members of what would now be called 
labor unions, far larger numbers of workers, 20,000 or more, partici-
pated in strikes for improved working conditions and wages. 
 The religious and social reform movements in the nation in the 
mid-19th century went hand in hand with economic changes that 
set in place the foundation for the modern American economy. 
While some Americans poured their efforts into reforming society, 
others sought new opportunities for economic growth and expan-
sion. As the nation adjusted to the newly emerging market economy, 
migration west became a popular option.

This trade union banner was made 
for the glass cutters organization 
around 1840.

Evaluating
D  Why was the 

national trade 
union movement 
important?

s�cottage industry
s�master

s�journeyman
s�apprentice

s�strike
s�National Trades’ Union

1. TERMS & NAMES For each term or name, write a sentence explaining its significance.

MAIN IDEA
2. TAKING NOTES

In a chart like the one shown, 
name things that contributed to 
the changing workplace in the 
first half of the 19th century.

 Which of these are still part of the 
workplace today?

CRITICAL THINKING
3. ANALYZING ISSUES

Do you think the positive effects 
of mechanizing the manufacturing 
process outweighed the negative 
effects? Why or why not? 

 Think About:
UÊÊchanges in job opportunities for 

artisans, women, and unskilled 
male laborers

UÊÊchanges in employer-employee 
relationships

UÊworking conditions in factories
UÊÊthe cost of manufactured goods

4. EVALUATING DECISIONS
If you were working in a factory during 
the mid-1800s, would you be a striker 
or a strikebreaker? Support your 
choice with details form the text.

5. IDENTIFYING PROBLEMS
How did the influx of new 
immigrants from Germany and 
Ireland affect circumstances in 
the American workplace?

The Changing
Workplace

²
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    1820–1850     1820–1850 DA I LY  L IFE  
DA I LY  L IFE  

Working at Mid-Century
In the years before the Civil War, most workers labored from dawn to dusk, six days 
a week, without benefits. Although many Northerners criticized the South for 
exploiting slave labor, Southerners criticized the industrial wage system, mostly in 
the North, for exploiting free workers. Both North and South used children—cheap 
labor—for full workdays. While 10-year-old slave children worked in the fields like 
adults, one Northern mill employed 100 children ages four to ten. 

MILL WORKERS 
Approximately 80 percent of textile-mill workers were young women between 
the ages of 15 and 30. The day began with a bell for a quick breakfast in 
the boarding house, followed by a march to the factory, and the tending of 
machines all day. Workers put up with heavy dust, the roar of machines, and 
hot air with windows nailed shut to keep in the humidity. When competitive 
pressure increased on the owners, 
workers had to speed up their work 
for lower wages. Children made $1 
a week; older girls and women, $3; 
men, $6.

Courtesy George Eastman House

Length of Day: 12 hours
Type of Labor: operating machines
Payment: $1 to $6 a week

COTTON PLANTATION FIELD SLAVES 
The field slave’s day during cotton harvest began 
with a bell an hour before dawn, a quick breakfast, 
and then a march to the fields. Men, women, and 
children spent the entire day picking cotton, bundling 
it, and coming back after dark carrying bales of cot-
ton to the gin house. They then made their own sup-
pers and ate quickly before falling asleep on wooden 
planks. No other antebellum workers had such harsh, 
brutal treatment imposed on them. For most field 
slaves, the master’s whip was a constant threat.

Length of Day: pre-dawn until after dark
Type of Labor: picking and bundling cotton
Payment: substandard food and shelter

²
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F I L E

D A T AD A T A

Taxes $0.80
Medical Care $1.75

Food/Clothing $8.50

Supervision $10.00
TOTAL $21.05

Source: Slavery and the Southern Economy, Harold D. Woodman, editor

RESEARCH WEB LINKS

FARMERS 
Because farmers’ livelihoods depended on the weather, soil 
conditions, and the market prices of crops, their earnings 
were unpredictable—but usually very low. Generally men 
spent their days clearing land, plowing, planting, and hoeing 
the fields, while women raised vegetables for family con-
sumption, helped harvest fields, cared for livestock and for 
the family, and made clothing.

THINKING CRITICALLYTHINKING CRITICALLY

CONNECT TO HISTORY
1. Drawing Conclusions What attitudes about women 

and children do you see reflected in work patterns  
during the mid-19th century?

SEE SKILLBUILDER HANDBOOK, PAGE R18.

CONNECT TO TODAY
2. Researching Children’s Rights Report on labor laws 

and societal changes that protected children’s rights 
and prevented child labor in factories.
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Length of Day: dawn until after dark
Type of Labor: planting, tending crops, caring for livestock
Payment: dependent on crop prices

ANNUAL COST OF MAINTAINING A 
FIELD SLAVE
A typical Southern plantation owner in 1848–1860 
would spend the following to take care of a field  
slave for one year.

 Job Monthly Salary

 Teacher—elementary $ 4,353
 Teacher—high school $ 4,533
 Construction worker $ 3,529
 Service worker $ 2,423

Source: Occupational Employment and Statistics, May 2008. U.S. 
Department of Labor

Source: Historical Statistics of the United States

WORKERS IN THE EARLY 21ST CENTURY
Average monthly salaries for each profession:

T

   Monthly  
 Job Year Earnings

 Artisan 1830 $ 45
 Laborer 1830 $ 26
 Teacher, male  1840 $ 15
 Teacher, female  1840 $ 7
 Northern farmhand 1850 $ 13
 Southern farmhand 1850 $ 9

WORKERS IN THE MID-19TH CENTURY
Average monthly earnings from 1830 to 1850  
for a few common occupations:
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RELIGION SPARKS REFORM WOMEN AND  REFORM

THE CHANGING WORKPLACESLAVERY AND  ABOLITION

IMPACT OF SOCIAL 
REFORM

TERMS & NAMES
For each term or name, write a sentence explaining its 
significance during the mid-19th century.

1. Second Great Awakening 6. Frederick Douglass
2. revival 7. Elizabeth Cady Stanton
3. Ralph Waldo Emerson 8. temperance movement
4. abolition 9. strike
5. William Lloyd Garrison 10. National Trades’ Union

MAIN IDEAS
Use your notes and the information in the chapter to 
answer the following questions.

Religion Sparks Reform  (pages 240–245)
1. What new religious ideas set the stage for the reform 

movements of the mid-19th century?
2. How did Dorothea Dix contribute to reform?

Slavery and Abolition  (pages 248–253)
3. How did William Lloyd Garrison, Frederick Douglass, 

and David Walker each propose ending slavery?
4. What steps did white Southerners take to suppress 

slave revolts?

Women and Reform  (pages 254–258)
5. What was the cult of domesticity?
6. What was the purpose of the Seneca Falls Convention?

The Changing Workplace  (pages 259–265)
7. How did working conditions in the Lowell textile mills 

present new opportunities and new hazards?
8. Describe the two waves of U.S. immigration in the 

mid-1800s.

CRITICAL THINKING 
1. USING YOUR NOTES Use a diagram similar to the one 

shown below to list the various reform movements that 
grew out of early-19th-century religious movements.

2. EVALUATING What was the most important reform of 
this period? Support your answer with references to 
the text.

3. INTERPRETING MAPS Look at the map on page 261. 
From the pattern of industries shown on the map, what 
conclusions can you draw about the kinds of industries 
that were the first to develop in the West? Support  
your answer with references to the text.

4. SYNTHESIZING What means did the abolitionists use 
to try to convince the public that slavery should be 
abolished?

Religious Movements

REFORMING AMERICAN SOCIETYVISUAL SUMMARY

Slavery becomes an explosive issue as 
growing numbers of white and black 
Americans join reformers working for 
abolition.

A growing industrial work force faces 
problems arising from changes in 
manufacturing and the creation of the 
factory system.

Women reformers expand their reform 
efforts from movements such as abolition 
and temperance to include women’s 
social and political rights.

The Second Great Awakening brings 
religious revival, social reform, and a new 
awareness of what it means to be an 
American.

CHAPTER ASSESSMENT
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Use the quotation below and your knowledge of U.S. 
history to answer question 1.

“ We affirm that while women are liable to  
punishment for acts, which the laws call criminal, 
or while they are taxed in their labor or property 
for the support of government, they have a self- 
evident and indisputable right to a direct voice in 
the enactment of those laws and the formation of 
that government. . . . Who are citizens? Why  
males? Why foreigners? because they pay a poll-
tax—the intemperate, the vicious, the ignorant, 
anybody and everybody who has the wit to elude 
pauperism and guardianship, if they are only 
males. And yet women are to live under this city 
charter, obey, be taxed to support, and no pauper 
establishment or guardianship is thought  
necessary for them . . . How inconsistent is  
all this!”

—Harriot Kezia Hunt, letter to “Frederick U. Tracy . . .  
of the City of Boston, and the Citizens generally, and  

the Legislature in particular, November 15, 1854.” 

 1. In this passage, Dr. Harriot Kezia Hunt, an early-
19th-century feminist, is asking that —

 A women be entitled to vote.
 B women pay their share of taxes.
 C immigrants be subject to taxation.
 D only intelligent people be entitled to vote.

 2. The National Trades’ Union was supported by all 
of the following groups except —

 F factory workers and farmers.
 G immigrants.
 H business owners and bankers.
 J journeymen and apprentices.

Use the quotation below and your knowledge of U.S. 
history to answer question 3.

“ What is a man born for but to be a Reformer, a  
Remaker of what man has made; a renouncer of  
lies; a restorer of truth and good . . . The power, 
which is at once spring and regulator in all  
efforts of reform, is the conviction that there is 
infinite worthiness in man which will appear at  
the call of worth, and that all particular reforms 
are the removing of some impediment. . . . I see 
at once how paltry is all this generation of  
unbelievers, and what a house of cards their 
institutions are, and I see what one brave man, 
what one great thought executed might effect.”

—Ralph Waldo Emerson, “Man the Reformer”

 3. How does Emerson characterize his belief in 
reform? 

 A All people are capable of positive reform.
 B Some people are good; others are not.
 C Most people are too selfish for reform.
 D Most institutions are ungodly and will fall.

 4. The Seneca Falls Convention agenda modeled its 
resolutions on —

 F the cult of domesticity.
 G the Declaration of Independence.
 H the Fourteenth Amendment.
 J the temperance movement.

For additional test practice, go online for:
s Diagnostic tests s Tutorials

MULTIMEDIA ACTIVITY

Visit the links for Chapter Assessment to 
find out more about utopian communities. If you  
were a utopian reformer, what kind of community  
would you form? Prepare an oral report that  
describes your plans for a utopian community.

INTERACT WITH HISTORY

Recall the issues that you explored at the beginning 
of the chapter. Now that you know more about the 
changing workplace, address some specific actions 
to address workers’ grievances. Work with a small 
group to develop a plan of action.

STANDARDIZED TEST PRACTICE

FOCUS ON WRITING

Reread the excerpt from the Declaration of 
Sentiments on page 257. Then write a paragraph 
explaining whether or not the resolutions proposed in 
the document have been achieved.
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Visit the Chapter 27 links for more information
about The Postwar Boom.

RESEARCH LINKS CLASSZONE.COM

Korean
War cease-fire
is signed.

1953 Brown v. Board of
Education of
Topeka outlaws
school segregation.

1954

Soviets
crush uprising 
in Hungary.

1956USSR
opens the first
small nuclear 
power plant.

1954
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I N T E R A C TI N T E R A C T
W I T H  H I S T O R YW I T H  H I S T O R Y

You have returned home from serving
in World War II to find that your coun-
try is changing. The cities have swelled.
Outlying suburbs are being built up
with almost identical homes. America
produces more and cheaper goods. In a
booming economy, couples marry and
start families in record numbers. As
you watch clever ads on TV for the
newest labor-saving gadgets, you feel
nostalgia for a simpler time.

What is the
American dream
of the 1950s?
Examine the Issues

• How does pressure to conform
affect the American dream?

• Who might be excluded from the
new prosperity?

• How does advertising promote 
certain lifestyles and ideals?
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Sam Gordon had been married less than a
year when he was shipped overseas in July
1943. As a sergeant in the United States
Army, he fought in Belgium and France
during World War II. Arriving back home
in November 1945, Sam nervously antici-
pated a reunion with his family. A friend,
Donald Katz, described Sam’s reactions.

A PERSONAL VOICE DONALD KATZ

“ Sam bulled through the crowd and
hailed a taxi. The cab motored north
through the warm autumn day as he
groped for feelings appropriate to being
back home alive from a terrible war. . . .
[He was] nearly panting under the weight
of fear. . . . Back home alive . . . married
to a girl I haven’t seen since 1943 . . .
father of a child I’ve never seen at all.”

— Home Fires

Sam Gordon met his daughter, Susan,
for the first time the day he returned home
from the war, and he went to work the next morning. Like many other young
couples, the Gordons began to put the nightmare of the war behind them and to
return to normality.

Readjustment and Recovery
By the summer of 1946, about 10 million men and women had been released
from the armed forces. Veterans like Sam Gordon—along with the rest of
American society—settled down to rebuild their lives.

One American's Story

▼

GIs returned home
to their families
after World War II
with new hope,
but also with new
problems.

Postwar America
Terms & NamesTerms & NamesMAIN IDEAMAIN IDEA WHY IT MATTERS NOWWHY IT MATTERS NOW

•GI Bill of Rights
•suburb
•Harry S. Truman

•Dixiecrat
•Fair Deal

The Truman and Eisenhower
administrations led the nation
to make social, economic,
and political adjustments
following World War II.

In the years after World War II, 
the United States became the
economic and military power that
it still is today. 



THE IMPACT OF THE GI BILL To help ease
veterans’ return to civilian life, Congress passed
the Servicemen’s Readjustment Act, or the 
GI Bill of Rights, in 1944. In addition to
encouraging veterans to get an education by
paying part of their tuition, the GI Bill guaran-
teed them a year’s worth of unemployment
benefits while job hunting. It also offered low-
interest, federally guaranteed loans. Millions of
young families used these benefits to buy
homes and farms or to establish businesses.

HOUSING CRISIS In 1945 and 1946, returning
veterans faced a severe housing shortage. Many
families lived in cramped apartments or moved
in with relatives. In response to this housing cri-
sis, developers like William Levitt and Henry
Kaiser used efficient, assembly-line methods to
mass-produce houses. Levitt, who bragged that
his company could build a house in 16 minutes, offered homes in small residen-
tial communities surrounding cities, called suburbs, for less than $7,000. 

Levitt’s first postwar development—rows of standardized homes built on tree-
less lots—was located on New York’s Long Island and named Levittown. These
homes looked exactly alike, and certain zoning laws ensured that they would stay
the same. Despite their rigid conformity, Americans loved the openness and
small-town feel to the planned suburbs. With the help of the GI Bill, many vet-
erans  and their families moved in and cultivated a new lifestyle.

REDEFINING THE FAMILY Tension created by changes in men’s and women’s
roles after the war contributed to a rising divorce rate. Traditionally, men were the
breadwinners and heads of households, while women were expected to stay home
and care for the family. During the war, however, about 8 million women, 75 per-
cent of whom were married, entered the paid work force. These women support-
ed their families and made important household decisions. Many were reluctant
to give up their newfound independence when their husbands returned.
Although most women did leave their jobs, by 1950 more than a million war mar-
riages had ended in divorce.

ECONOMIC READJUSTMENT After World War II, the United States converted
from a wartime to a peacetime economy. The U.S. government immediately can-
celed war contracts totaling $35 billion. Within ten days of Japan’s surrender,
more than a million defense workers were laid off. Unemployment increased as
veterans joined laid-off defense workers in the search for jobs. At the peak of post-
war unemployment, in March 1946, nearly 3 million people were seeking work.

Rising unemployment was not the nation’s only postwar economic problem,
however. During the war, the Office of Price Administration (OPA) had halted
inflation by imposing maximum prices on goods. When these controls ended on
June 30, 1946, prices skyrocketed. In the next two weeks, the cost of consumer
products soared 25 percent, double the increase of the previous three years. In
some cities, consumers stood in long lines, hoping to buy scarce items, such as
sugar, coffee, and beans. Prices continued to rise for the next two years until the
supply of goods caught up with the demand. 

While prices spiraled upward, many American workers also earned less than
they had earned during the war. To halt runaway inflation and to help the nation
convert to a peacetime economy, Congress eventually reestablished controls sim-
ilar to the wartime controls on prices, wages, and rents.

The Postwar Boom 841

A

Background
See unemployment
rate on page R47
in the Economics
Handbook.

▼

The suburbs 
were a mass
phenomenon, even
on moving day.
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Identifying
Problems

What
problems did
Americans face
after World War II?



REMARKABLE RECOVERY Most economists who had forecast a postwar
depression were proved wrong because they had failed to consider consumers’
pent-up accumulation of needs and wants. People had gone without many goods
for so long that by the late 1940s, with more than $135 billion in savings from
defense work, service pay, and investments in war bonds, Americans suddenly
had money to spend. They snatched up everything from automobiles to houses.
After a brief period of postwar economic readjustment, the American economy
boomed. The demand for goods and services outstripped the supply and increased

production, which created new jobs. Judging from the
graphs (shown left), many Americans prospered in the
1950s in what the economist John Kenneth Galbraith
called “the affluent society.”

The Cold War also contributed to economic growth.
Concern over Soviet expansion kept American defense
spending high and people employed. Foreign-aid pro-
grams, such as the Marshall Plan, provided another boost
to the American economy. By helping nations in Western
Europe recover from the war, the United States helped
itself by creating strong foreign markets for its exports.

Meeting Economic Challenges
Despite an impressive recovery, Americans faced a num-
ber of economic problems. Their lives had been in tur-
moil throughout the war, and a desire for stability made
the country more conservative.

PRESIDENT TRUMAN’S INHERITANCE When Harry
S. Truman suddenly became president after Franklin D.
Roosevelt’s death in 1945, he asked Roosevelt’s widow,
Eleanor, whether there was anything he could do for her.
She replied, “Is there anything we can do for you? For
you are the one in trouble now.” In many ways, President
Truman was in trouble.

A PERSONAL VOICE HARRY S. TRUMAN

“ I don’t know whether you fellows ever had a load 
of hay fall on you, but when they told me yesterday
what had happened [Roosevelt’s death], I felt like 
the moon, the stars, and all the planets had fallen 
on me.”

—excerpt from a speech, April 13, 1945

Despite his lack of preparation for the job, Truman
was widely viewed as honorable, down-to-earth, and
self-confident. Most important of all, he had the ability
to make difficult decisions and to accept full responsi-
bility for their consequences. As the plaque on his
White House desk read, “The Buck Stops Here.”
Truman faced two huge challenges: dealing with the
rising threat of communism, as discussed in Chapter
18, and restoring the American economy to a strong
footing after the war’s end.
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A Dynamic Economy

Source: Historical Statistics of the United States, Colonial times
to 1970
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Interpreting Graphs
1. From 1950 to 1960, by what per-

centage did each of the economic
indicators shown above increase?

2. Which years show the biggest
increases for each of the graphs
above?
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TRUMAN FACES STRIKES One economic problem that Truman had to address
was strikes. Facing higher prices and lower wages, 4.5 million discontented work-
ers, including steelworkers, coal miners, and railroad workers, went on strike in
1946. Although he generally supported organized labor, Truman refused to let
strikes cripple the nation. He threatened to draft the striking workers and to order
them as soldiers to stay on the job. He authorized the federal government to seize
the mines, and he threatened to take control of the railroads as well. Truman
appeared before Congress and asked for the authority to draft the striking railroad
workers into the army. Before he could finish his speech, the unions gave in.

“HAD ENOUGH?” Disgusted by shortages of goods, rising
inflation, and labor strikes, Americans were ready for a
change. The Republicans asked the public, “Had enough?”
Voters gave their answer at the polls: in the 1946 congres-
sional elections, the Republican Party won control of both
the Senate and the House of Representatives for the first
time since 1928. The new 80th Congress ignored Truman’s
domestic proposals. In 1947, Congress passed the Taft-
Hartley Act over Truman’s veto. This bill overturned many
rights won by the unions under the New Deal.

Social Unrest Persists
Problems arose not only in the economy but in the very
fabric of society. After World War II, a wave of racial 
violence erupted in the South. Many African Americans,
particularly those who had served in the armed forces dur-
ing the war, demanded their rights as citizens. 

TRUMAN SUPPORTS CIVIL RIGHTS Truman put his pres-
idency on the line for civil rights. “I am asking for equality
of opportunity for all human beings,” he said, “. . . and if
that ends up in my failure to be reelected, that failure will
be in a good cause.” In 1946, Truman created a President’s
Commission on Civil Rights. Following the group’s recom-
mendations, Truman asked Congress for several measures
including a federal antilynching law, a ban on the poll tax
as a voting requirement, and a permanent civil rights 
commission.

Congress refused to pass these mea-
sures, or a measure to integrate the armed
forces. As a result, Truman himself took
action. In July 1948, he issued an execu-
tive order for integration of the armed
forces, calling for “equality of treatment
and opportunity in the armed forces with-
out regard to race, color, religion, or nation-
al origin.” In addition, he ordered an end
to discrimination in the hiring of govern-
ment employees. The Supreme Court also
ruled that the lower courts could not bar

SPOTLIGHTSPOTLIGHT
HISTORICALHISTORICAL

JACKIE ROBINSON
Jackie Robinson took a brave step
when he turned the Brooklyn
Dodgers into an integrated base-
ball team in 1947. But he—and
the country—had a long way to go. 

Unhappy fans hurled insults at
Robinson from the stands. Some
players on opposing teams tried
to hit him with pitches or to injure
him with the spikes on their
shoes. He even received death
threats. But he endured this with
poise and restraint, saying,

“Plenty of times, I wanted to
haul off when somebody
insulted me for the color of
my skin but I had to hold to
myself. I knew I was kind of
an experiment.”

In 1949, Robinson was voted
the National League’s most valu-
able player. He later became the
first African American to be induct-
ed into the Baseball Hall of Fame.

In 1947, Jackie Robinson joined the
Brooklyn Dodgers, angering some
fans but winning the hearts, and
respect, of many others.

Vocabulary
discrimination:
treatment based
on class or
category rather
than individual
merit

▼

C
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African Americans from residential neighborhoods. These
actions represented the beginnings of a federal commit-
ment to dealing with racial issues.

THE 1948 ELECTION Although many Americans
blamed Truman for the nation’s inflation and labor
unrest, the Democrats nominated him for president in
1948. To protest Truman’s emphasis on civil rights, a num-
ber of Southern Democrats—who became known as
Dixiecrats—formed the States’ Rights Democratic Party,
and nominated their own presidential candidate,
Governor J. Strom Thurmond of South Carolina.
Discontent reigned at the far left of the Democratic spec-
trum as well. The former vice-president Henry A. Wallace
led his supporters out of mainstream Democratic ranks to
form a more liberal Progressive Party.

As the election approached, opinion polls gave the
Republican candidate, New York Governor Thomas E.
Dewey, a comfortable lead. Refusing to believe the polls,

Truman poured his energy into the campaign. First, he called the Republican-
dominated Congress into a special session. He challenged it to pass laws support-
ing such elements of the Democratic Party platform as public housing, federal aid
to education, a higher minimum wage, and extended Social Security coverage.
Not one of these laws was passed. Then he took his campaign to the people. He
traveled from one end of the country to the other by train, speaking from the rear
platform in a sweeping “whistlestop campaign.” Day after day,
people heard the president denounce the “do-nothing, 80th
Congress.”

STUNNING UPSET Truman’s “Give ’em hell, Harry” campaign
worked. He won the election in a close political upset. The
Democrats gained control of Congress as well, even though
they suffered losses in the South, which had been solidly
Democratic since Reconstruction.
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D
Summarizing

How did
Truman use his
executive power
to advance civil
rights?

▼

Wipe Out
Discrimination
(1949), a poster
by Milton Ackoff,
depicts the
civil rights
consciousness
that angered the
Dixiecrats.

GEOGRAPHY SKILLBUILDER
1. Region In which regions of the country did Truman

carry states? Dewey? Thurmond?
2. Region In which regions was support for Truman the

weakest?
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Electoral Popular
Party Candidate Votes Votes

Democratic Harry S. Truman 303 24,179,000

Republican Thomas E. Dewey 189 21,991,000

States’ Rights J. Strom Thurmond 39 1,176,000

Progressive Henry A. Wallace — 1,157,000

Truman surprised the
newspapers by winning
the 1948 election.

▼



THE FAIR DEAL After his victory, Truman continued proposing an ambitious
economic program. Truman’s Fair Deal, an extension of Roosevelt’s New Deal,
included proposals for a nationwide system of compulsory health insurance and
a crop-subsidy system to provide a steady income for farmers. In Congress, some
Northern Democrats joined Dixiecrats and Republicans in defeating both mea-
sures.

In other instances, however, Truman’s ideas prevailed. Congress raised the
hourly minimum wage from 40 cents to 75 cents, extended Social Security cover-
age to about 10 million more people, and initiated flood control and irrigation
projects. Congress also provided financial support for cities to clear out slums and
build 810,000 housing units for low-income families.

Republicans Take the Middle Road
Despite these social and economic victories, Truman’s
approval rating sank to an all-time low of 23 percent in 1951.
The stalemate in the Korean War and the rising tide of
McCarthyism, which cast doubt on the loyalty of some fed-
eral employees, became overwhelming issues. Truman decid-
ed not to run for reelection. The Democrats nominated the
intellectual and articulate governor Adlai Stevenson of
Illinois to run against the Republican candidate, General
Dwight D. Eisenhower, known popularly as “Ike.”

I LIKE IKE! During the campaign, the Republicans
accused the Democrats of “plunder at home and blunder
abroad.” To fan the anti-Communist hysteria that was
sweeping over the country, Republicans raised the specter
of the rise of communism in China and Eastern Europe.
They also criticized the growing power of the federal gov-
ernment and the alleged bribery and corruption among
Truman’s political allies. 

Eisenhower’s campaign hit a snag, however, when
newspapers accused his running mate, California Senator
Richard M. Nixon, of profiting from a secret slush fund set
up by wealthy supporters. Nixon decided to reply to the
charges. In an emotional speech to an audience of 58
million, now known as the “Checkers speech,” he
exhibited masterful use of a new medium—televi-
sion. Nixon denied any wrongdoing, but he
did admit  to accepting one gift from a political
supporter.

A PERSONAL VOICE RICHARD M.
NIXON

“ You know what it was? It was a little cocker
spaniel dog in a crate, that he’d [the political supporter]
sent all the way from Texas. Black and white spotted. And
our little girl—Tricia, the six-year-old—named it Checkers.
And you know the kids, like all kids, love the dog and I just
want to say this right now, that regardless of what they say
about it, we’re going to keep it.”

—“Checkers speech,” September 23, 1952
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slush fund: a fund
often designated
for corrupt
practices, such 
as bribery
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upbeat political
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Nixon’s speech saved his place on the
Republican ticket. In November 1952,
Eisenhower won 55 percent of the popular
vote and a majority of the electoral college
votes, while the Republicans narrowly cap-
tured Congress.

WALKING THE MIDDLE OF THE ROAD
President Eisenhower’s style of governing
differed from that of the Democrats. His
approach, which he called “dynamic con-
servatism,” was also known as “Modern
Republicanism.” He called for government
to be “conservative when it comes to
money and liberal when it comes to
human beings.”

Eisenhower followed a middle-of-the-
road course and avoided many controver-

sial issues, but he could not completely sidestep a persistent domestic issue—civil
rights—that gained national attention due to court rulings and acts of civil 
disobedience in the mid-1950s. The most significant judicial action occurred in
1954, when the Supreme Court ruled in Brown v. Board of Education of Topeka that
public schools must be racially integrated. (See page 914.) In a landmark act of civil
disobedience a year later, a black seamstress named Rosa Parks refused to give up her
seat on a bus to a white man. Her arrest sparked a boycott of the entire Montgomery,
Alabama, bus system. The civil rights movement had entered a new era.

Although Eisenhower did not assume leadership on civil rights issues, he
accomplished much on the domestic scene. Shortly after becoming president,
Eisenhower pressed hard for programs that would bring around a balanced bud-
get and a cut in taxes. During his two terms, Ike’s administration raised the min-
imum wage, extended Social Security and unemployment benefits, increased
funding for public housing, and backed the creation of interstate highways and
the Department of Health, Education, and Welfare. His popularity soared, and he
won reelection in 1956. 
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MAIN IDEA
2. TAKING NOTES 

Create a time line of key events
relating to postwar America. Use the
dates below as a guide.

Write a paragraph describing the
effects of one of these events.

CRITICAL THINKING
3. DRAWING CONCLUSIONS 

Do you think Eisenhower’s actions
reflected his philosophy of dynamic
conservatism? Why or why not?
Think About:

• the definition of dynamic 
conservatism

• Eisenhower’s actions on civil
rights policies

• Eisenhower’s accomplishments
on other domestic issues

4. EVALUATING LEADERSHIP
Why do you think most Americans
went along with Eisenhower's
conservative approach to domestic
policy?

5. CONTRASTING
How did Presidents Truman and
Eisenhower differ regarding civil
rights?

Countering slush
fund charges,
Richard Nixon
speaks to TV
viewers about his
daughters and
their dog,
Checkers.

▼

1946 1947 1948 1949 1952

•GI Bill of Rights
•suburb

•Harry S. Truman •Dixiecrat •Fair Deal
1. TERMS & NAMES For each term or name, write a sentence explaining its significance.
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One American's Story

The American Dream
in the Fifties

Settled into her brand new house near San Diego, California,
Carol Freeman felt very fortunate. Her husband Mark had his
own law practice, and when their first baby was born, she
became a full-time homemaker. She was living the American
dream, yet Carol felt dissatisfied—as if there were “something
wrong” with her because she was not happy.

A PERSONAL VOICE CAROL FREEMAN

“ As dissatisfied as I was, and as restless, I remember so well
this feeling [we] had at the time that the world was going to
be your oyster. You were going to make money, your kids were
going to go to good schools, everything was possible if you just
did what you were supposed to do. The future was rosy. There
was a tremendous feeling of optimism. . . . Much as I say it
was hateful, it was also hopeful. It was an innocent time.”

—quoted in The Fifties: A Women’s Oral History

After World War II ended, Americans turned their attention to their families
and jobs. The economy prospered. New technologies and business ideas created
fresh opportunities for many, and by the end of the decade Americans were
enjoying the highest standard of living in the world. The American dream of a
happy and successful life seemed within the reach of many people.

The Organization and the Organization Man
During the 1950s, businesses expanded rapidly. By 1956, the majority of
Americans no longer held blue-collar, or industrial, jobs. Instead, more people
worked in higher-paid, white-collar positions—clerical, managerial, or profes-
sional occupations. Unlike blue-collar workers, who manufactured goods for sale,
white-collar workers tended to perform services in fields like sales, advertising,
insurance, and communications.

Terms & NamesTerms & NamesMAIN IDEAMAIN IDEA

•conglomerate
•franchise
•baby boom
•Dr. Jonas Salk

•consumerism
•planned
obsolescence

During the 1950s, the
economy boomed, and many
Americans enjoyed material
comfort. 

The “American dream,” a notion
that was largely shaped by the
1950s, is still pursued today. 

WHY IT MATTERS NOWWHY IT MATTERS NOW

▼

The dream
woman of the
1950s was
depicted in
advertising and
on TV as doing
constant
housework, but
always with 
a smile. 



CONGLOMERATES Many white-collar workers performed their services in large
corporations or government agencies. Some of these corporations continued
expanding by forming conglomerates. (A conglomerate is a major corporation
that includes a number of smaller companies in unrelated industries.) For exam-

ple, one conglomerate, International Telephone and
Telegraph (ITT), whose original business was communica-
tions, bought car-rental companies, insurance companies,
and hotel and motel chains. Through this diversification,
or investment in various areas of the economy, ITT tried
to protect itself from declines in individual industries.
Other huge parent companies included American
Telephone and Telegraph, Xerox, and General Electric.

FRANCHISES In addition to diversifying, another strate-
gy for business expansion—franchising—developed at this
time. A franchise is a company that offers similar prod-
ucts or services in many locations. (Franchise is also used
to refer to the right, sold to an individual, to do business
using the parent company’s name and the system that the
parent company developed.)

Fast-food restaurants developed some of the first and
most successful franchises. McDonald’s, for example, had
its start when the McDonald brothers developed unusual-
ly efficient service, based on assembly-line methods, at
their small drive-in restaurant in San Bernardino,
California. They simplified the menu, featured 15-cent
hamburgers, and mechanized their kitchen.

Salesman Ray Kroc paid the McDonalds $2.7 million
for the franchise rights to their hamburger drive-in. In
April 1955, he opened his first McDonald’s restaurant in
Des Plaines, Illinois, where he further improved the
assembly-line process and introduced the trademark
arches that are now familiar all over the world.

A PERSONAL VOICE RAY KROC

“ It requires a certain kind of
mind to see the beauty in a ham-
burger bun. Yet is it any more
unusual to find grace in the tex-
ture and softly curved silhouette
of a bun than to reflect lovingly
on the . . . arrangements and
textures and colors in a butter-
fly’s wings? . . . Not if you view
the bun as an essential material
in the art of serving a great
many meals fast.”

—quoted in The Fifties

SOCIAL CONFORMITY While franchises like McDonald’s helped standardize
what people ate, some American workers found themselves becoming standard-
ized as well. Employees who were well paid and held secure jobs in thriving com-
panies sometimes paid a price for economic advancement: a loss of their individ-
uality. In general, businesses did not want creative thinkers, rebels, or anyone
who would rock the corporate boat.
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FRANCHISES
In the decades since Ray Kroc
opened his first McDonald’s
restaurant (shown below), fran-
chising has become all but a way
of life in the United States.
Today, nearly 3,000 franchised
companies operate over 500,000
businesses throughout the
country. Officials estimate that
franchises account for nearly
one-third of all U.S. retail sales.
American franchises today pro-
vide a wide array of goods and
services, from car maintenance,
to tax services, to hair care.

In an attempt to tap into the
international market, hundreds of
U.S. companies have established
overseas franchises. The fran-
chise with perhaps the greatest
global reach is the one that start-
ed it all. In addition to its more
than 13,000 U.S. franchises,
McDonald’s now operates over
18,600 franchises in dozens of
countries around the world.
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How were
conglomerates
and franchises
alike and how
were they
different?



In The Organization Man, a book based on a classic 1956 study of subur-
ban Park Forest, Illinois, and other communities, William H. Whyte
described how the new, large organizations created “company people.”
Companies would give personality tests to people applying for jobs to
make sure they would “fit in” the corporate culture. Companies
rewarded employees for teamwork, cooperation, and loyalty and so
contributed to the growth of conformity, which Whyte called
“belongingness.” Despite their success, a number
of workers questioned whether pursuing the
American dream exacted too high a price, as con-
formity replaced individuality.

The Suburban Lifestyle
Though achieving job security did take a psychological toll on some Americans
who resented having to repress their own personalities, it also enabled people to
provide their families with the so-called good things in life. Most Americans
worked in cities, but fewer and fewer of them lived there. New highways and the
availability and affordability of automobiles and gasoline made commuting pos-
sible. By the early 1960s, every large city in the United States was surrounded by
suburbs. Of the 13 million new homes built in the 1950s, 85 percent were built
in the suburbs. For many people, the suburbs embodied the American dream of
an affordable single-family house, good schools, a safe, healthy environment for
children, and congenial neighbors just like themselves.

THE BABY BOOM As soldiers
returned from World War II and
settled into family life, they con-
tributed to an unprecedented
population explosion known as
the baby boom. During the late
1940s and through the early
1960s, the birthrate (number of
live births per 1,000 people) in
the United States soared. At the
height of the baby boom, in 1957,
one American infant was born
every seven seconds—a total of
4,308,000 that year. The result
was the largest generation in the
nation’s history.
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The “organization
man” had to step
lively to keep up
with the Joneses.

Some of the 40 million
new Americans who
were born during the
baby boom.

*First year for which figures include Alaska and Hawaii.

Source: Historical Statistics of the United States, Colonial Times to 1970
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SKILLBUILDER Interpreting Graphs
1. What was the overall trend in the birthrate at the start 

of World War II, and after the war ended?
2. What was the difference in the birthrate between 1960

and 1970?
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Contributing to the size of the baby-boom generation
were many factors, including: reunion of husbands and
wives after the war, decreasing marriage age, desirability of
large families, confidence in continued economic prosper-
ity, and advances in medicine.

ADVANCES IN MEDICINE AND CHILDCARE Among the
medical advances that saved hundreds of thousands of
children’s lives was the discovery of drugs to fight and pre-
vent childhood diseases, such as typhoid fever. Another
breakthrough came when Dr. Jonas Salk developed a vac-
cine for the crippling disease poliomyelitis—polio.

Many parents raised their children according to guide-
lines devised by the author and pediatrician Dr. Benjamin
Spock. His Common Sense Book of Baby and Child Care,
published in 1946, sold nearly 10 million copies during 
the 1950s. In it, he advised parents not to spank or scold
their children. He also encouraged families to hold 
meetings in which children could express themselves. He
considered it so important for mothers to be at home with
their children that he proposed having the government pay
mothers to stay home.

The baby boom had a tremendous impact not only on
child care but on the American economy and the educa-
tional system as well. In 1958, toy sales alone reached $1.25
billion. During the decade, 10 million new students entered
the elementary schools. The sharp increase in enrollment
caused overcrowding and teacher shortages in many parts
of the country. In California, a new school opened every
seven days.

WOMEN’S ROLES During the 1950s, the role of home-
maker and mother was glorified in popular magazines,
movies, and TV programs such as Father Knows Best and The
Adventures of Ozzie and Harriet. Time magazine described the
homemaker as “the key figure in all suburbia, the thread
that weaves between family and community—the keeper of
the suburban dream.” In contrast to the ideal portrayed in
the media, however, some women, like Carol Freeman,
who spoke of her discontentment, were not happy with
their roles; they felt isolated, bored, and unfulfilled.
According to one survey in the 1950s, more than one-fifth

of suburban wives were dissatisfied with their lives. Betty Friedan, author of the
groundbreaking 1963 book about women and society, The Feminine Mystique,
described the problem.

A PERSONAL VOICE BETTY FRIEDAN

“ For the first time in their history, women are becoming aware of an identity 
crisis in their own lives, a crisis which . . . has grown worse with each succeeding
generation. . . . I think this is the crisis of women growing up—a turning point
from an immaturity that has been called femininity to full human identity.”

—The Feminine Mystique

The number of women working outside the home rose steadily during the
decade. By 1960, almost 40 percent of mothers with children between ages 6 and
17 held paying jobs. 

KEY PLAYERKEY PLAYER

JONAS SALK 1914–1995
One of the most feared diseases
in the 1950s was polio, the dis-
ease that had partially paralyzed
President Franklin D. Roosevelt.
Polio afflicted 58,000 American
children in 1952, killing some
and making others reliant on
crutches, wheelchairs, or iron
lungs (machines that helped 
people with paralyzed chest 
muscles to breathe). 

In the early 1950s, Dr. Jonas
Salk (at right in photo above)
developed an effective vaccine to
prevent the disease, and the gov-
ernment sponsored a free inocu-
lation program for children. The
vaccine was extremely effective.
By 1974, thanks to Salk’s vac-
cine and a new oral vaccine
developed by Dr. Albert Sabin,
only seven new polio cases were
reported in the country. Background

The percentage of
women college
students in the
1950s was smaller
than in the 1920s. 
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But having a job didn’t necessarily contribute to a
woman’s happiness. A woman’s career opportunities tended
to be limited to fields such as nursing, teaching, and office
support, which paid less than other professional and busi-
ness positions did. Women also earned less than men for
comparable work. Although increasing numbers of women
attended four-year colleges, they generally received little
financial, academic, or psychological encouragement to
pursue their goals.

LEISURE IN THE FIFTIES Most Americans of the 1950s
had more leisure time than ever before. Employees worked
a 40-hour week and earned several weeks’ vacation per year.
People owned more labor-
saving devices, such as wash-
ing machines, clothes dryers,
dishwashers, and power lawn
mowers, which allowed more
time for leisure activities.
Fortune magazine reported
that, in 1953, Americans spent
more than $30 billion on
leisure goods and activities.

Americans also enjoyed a
wide variety of recreational
pursuits—both active and
passive. Millions of people
participated in such sports as
fishing, bowling, hunting,
boating, and golf. More fans
than ever attended baseball,
basketball, and football games;
others watched professional
sports on television.

Americans also became
avid readers. They devoured
books about cooking, reli-
gion, do-it-yourself projects,
and homemaking. They also
read mysteries, romance nov-
els, and fiction by popular
writers such as Ernest Hemingway, John Steinbeck,
Daphne du Maurier, and J. D. Salinger. Book sales
doubled, due in part to a thriving paperback mar-
ket. The circulation of popular magazines like
Reader’s Digest and Sports Illustrated steadily rose,
from about 148 million to more than 190 mil-
lion readers. Sales of comic books also reached
a peak in the mid-1950s.

History ThroughHistory Through

AFTER THE PROM (1957)
The artist, Norman Rockwell,
chose an innocent junior-high
couple to illustrate the easy
emotions and the ordinary
events of postwar America.
What does this painting con-
vey about life in the 1950s?

3-D comics and 3-D movies were two
of the many fads that mesmerized
the nation in the 1950s.

▼
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The Automobile Culture
During World War II, the U.S. government had rationed
gasoline to curb inflation and conserve supplies. After the
war, however, an abundance of both imported and domesti-
cally produced petroleum—the raw material from which
gasoline is made—led to inexpensive, plentiful fuel for con-
sumers. Easy credit terms and extensive advertising persuad-
ed Americans to buy cars in record numbers. In response,
new car sales rose from 6.7 million in 1950 to 7.9 million in
1955. The total number of private cars on the road jumped
from 40 million in 1950 to over 60 million in 1960.

AUTOMANIA Suburban living made owning a car a neces-
sity. Most of the new suburbs, built in formerly rural areas,
did not offer public transportation, and people had to
drive to their jobs in the cities. In addition, many of the
schools, stores, synagogues, churches, and doctors’ and
dentists’ offices were not within walking distance of subur-
ban homes. 

THE INTERSTATE HIGHWAY SYSTEM The more cars there
were, the more roads were needed. “Automania” spurred
local and state governments to construct roads linking the
major cities while connecting schools, shopping centers, and
workplaces to residential suburbs. The Interstate Highway
Act, which President Eisenhower signed in 1956, authorized
the building of a nationwide highway network—41,000
miles of expressways. The new roads, in turn, encouraged
the development of new suburbs farther from the cities.

Interstate highways also made high-speed, long-haul
trucking possible, which contributed to a decline in the
commercial use of railroads. Towns along the new highways
prospered, while towns along the older, smaller roads expe-
rienced hard times. The system of highways also helped
unify and homogenize the nation. As John Keats observed

in his 1958 book, The Insolent Chariots, “Our new roads, with their ancillaries, the
motels, filling stations, and restaurants advertising Eats, have made it possible for
you to drive from Brooklyn to Los Angeles without a change of diet, scenery, or
culture.” With access to cars, affordable gas, and new highways, more and more
Americans hit the road. They flocked to mountains, lakes, national parks, historic
sites, and amusement parks for family vacations. Disneyland, which opened in
California in July 1955, attracted 3 million visitors the next year.

MOBILITY TAKES ITS TOLL As the automobile industry boomed, it stimulated
production and provided jobs in other areas, such as drive-in movies, restaurants,
and shopping malls. Yet cars also created new problems for both society and the
environment. Noise and exhaust polluted the air. Automobile accidents claimed
more lives every year. Traffic jams raised people’s stress levels, and heavy use dam-
aged the roads. Because cars made it possible for Americans to live in suburbs,
many upper-class and middle-class whites left the crowded cities. Jobs and busi-
nesses eventually followed them to the suburbs. Public transportation declined,
and poor people in the inner cities were often left without jobs and vital services.
As a result, the economic gulf between suburban and urban dwellers and between
the middle class and the poor widened.
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homogenize: to
make the same or
similar
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SOUTHERN CALIFORNIA 
AND THE AUTOMOBILE

No state has exemplified auto-
mania in the U.S. more than
California. By the late 1990s,
Californians owned more cars,
held more driver’s licenses, and
traveled more miles on their
roads than the people of any
other state. The center of this
automobile culture is the metro-
politan area of Los Angeles.

Contributing to the importance
of the automobile is Southern
California’s suburban lifestyle.
This dependence on cars has
contributed to problems of air
pollution and traffic jams. But,
California is addressing these
problems by reviving public trans-
portation systems and promoting
the use of electric cars that pro-
duce no pollution.
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Why did auto
sales surge in the
1950s?
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Effects

What positive
and negative
effects did the
mass availability
of the automobile
have on American
life in the 1950s?
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Americans Hit the Road

Cruising Teens 
Often teenagers drove around
familiar neighborhoods ending
up at popular teen meeting
places to see and be seen.

The Drive-Thru 
Fast-food restaurants catered to
the car culture by offering drive-up
service. Waitresses wearing fancy
uniforms or roller skates added to
the fun of front-seat dining.

In the 1950s Americans loved their cars—big, powerful,
and flashy. Some car owners spent their leisure time
maintaining their automobiles for the daily commute to
work or for the annual family vacation on any one of the
nation’s 22 new interstate highways.

Car Ads
Not just for transport,
cars were marketed for
fashion and fun. Car
ads used words like
"fresh" and "frisky."

The Drive-In 
Young suburban families piled into their cars
to see a movie at one of the country’s 5,000
or so drive-in theaters.

▼

▼

▼

▼



Consumerism Unbound
By the mid-1950s, nearly 60 percent of Americans were members of the middle
class, about twice as many as before World War II. They wanted, and had the
money to buy, increasing numbers of products. Consumerism, buying material

goods, came to be equated with success.

NEW PRODUCTS One new product after another
appeared in the marketplace, as various industries
responded to consumer demand. Newsweek maga-
zine reported in 1956 that “hundreds of brand-
new goods have become commonplace
overnight.” Consumers purchased electric house-
hold appliances—such as washing machines,
dryers, blenders, freezers, and dishwashers—in
record numbers.

With more and more leisure time to fill,
people invested in recreational items. They
bought televisions, tape recorders, and the new
hi-fi (high-fidelity) record players. They
bought casual clothing to suit their suburban
lifestyles and power lawn mowers, barbecue
grills, swimming pools, and lawn decora-
tions for their suburban homes. 

PLANNED OBSOLESCENCE In addi-
tion to creating new products, manufac-
turers began using a marketing strategy
called planned obsolescence. In order to
encourage consumers to purchase more
goods, manufacturers purposely designed
products to become obsolete—that is, to
wear out or become outdated—in a short
period of time. Carmakers brought out new
models every year, urging consumers to stay
up-to-date. Because of planned obsolescence,
Americans came to expect new and better
products, and they began to discard items that
were sometimes barely used. Some observers
commented that American culture was on its
way to becoming a “throwaway society.”

BUY NOW, PAY LATER Many consumers made
their purchases on credit and therefore did not
have to pay for them right away. The Diner’s Club
issued the first credit card in 1950, and the American
Express card was introduced in 1958. In addition,
people bought large items on the installment plan
and made regular payments over a fixed time. Home

mortgages (loans for buying a house) and automobile loans worked the same way.
During the decade, the total private debt grew from $73 billion to $179 billion.
Instead of saving money, Americans were spending it, confident that prosperity
would continue.

THE ADVERTISING AGE The advertising industry capitalized on this runaway
consumerism by encouraging even more spending. Ads were everywhere—in
newspapers and magazines, on radio and television, and on billboards along the
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In the 1950s,
advertisers made
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consumers.



highways—prompting people to buy goods that ranged from cars to cereals to
cigarettes. Advertisers spent about $6 billion in 1950; by 1955, the figure was up
to $9 billion. Since most Americans had satisfied their basic needs, advertisers
tried to convince them to buy things they really didn’t need.

A PERSONAL VOICE VANCE PACKARD

“ On May 18, 1956, The New York Times printed a remarkable interview with a
young man named Gerald Stahl, executive vice-president of the Package Designers
Council. He stated: ‘Psychiatrists say that people have so much to choose from
that they want help—they will like the package that hypnotizes them into picking
it.’ He urged food packers to put more hypnosis into their package designing, so
that the housewife will stick out her hand for it rather than one of many rivals.

Mr. Stahl has found that it takes the average woman exactly twenty sec-
onds to cover an aisle in a supermarket if she doesn’t tarry; so a good package
design should hypnotize the woman like a flashlight waved in front of her eyes.”

—The Hidden Persuaders

More and more, ad executives and designers turned to psychology to create
new strategies for selling. Advertisers appealed to people’s desire for status and
“belongingness” and strived to associate their products with those values.

Television became a powerful new advertising tool. The first one-minute TV
commercial was produced in 1941 at a cost of $9. In 1960, advertisers spent a
total of $1.6 billion for television ads. By 2001, a 30-second commercial during
the Superbowl cost an advertiser $2.2 million. Television had become not only
the medium for mass transmission of cultural values, but a symbol of popular
culture itself.
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•conglomerate
•franchise

•baby boom
•Dr. Jonas Salk

•consumerism
•planned obsolescence

1. TERMS & NAMES For each term or name, write a sentence explaining its significance.

MAIN IDEA
2. TAKING NOTES

In a graphic organizer like the one
below, list examples of specific
goals that characterized the
American dream for suburbanites
in the 1950s.

What do you think the most
important goal was?

CRITICAL THINKING
3. ANALYZING EFFECTS

In what ways do you think current
environmental consciousness is
related to the “throwaway society” of
the 1950s? Support your answer.
Think About:

• the purchasing habits of
1950s consumers

• the effects of planned
obsolescence

• today’s emphasis on recycling

4. EVALUATING
Do you think that the life of a typical
suburban homemaker during the
1950s was fulfilling or not? Support
your answer.

5. INTERPRETING VISUAL SOURCES
This ad is typical of how the
advertising industry portrayed
housewives in the 1950s. What
message about women is conveyed
by this ad?

Values

Examples Examples

Home/
Family

Work

The American Dream

Examples



GEOGRAPHY

SPOTLIGHT

The Road to Suburbia
“Come out to Park Forest where small-town friendships grow—and you still live so
close to a big city.” Advertisements like this one for a scientifically planned Chicago
suburb captured the lure of the suburbs for thousands of growing families in the
1950s. The publicity promised affordable housing, congenial neighbors, fresh air
and open spaces, good schools, and easy access to urban jobs and culture. Good
transportation was the lifeline of suburban growth a half century ago, and it con-
tinues to spur expansion today.
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1 WHERE THE ’BURBS ARE
Park Forest was planned from its conception in
1945 to be a “complete community for middle-
income families with children.” The setting was
rural—amidst cornfields and forest preserves about
30 miles south of Chicago. But it was convenient to
commuter lines, like the Illinois Central (IC) Railroad,
and to major roads, such as Western Avenue.

SHARED PRIVACY
By 1952, develop-
ment in Park Forest,
Illinois had expanded
to include both low-
cost rental units and
single-family homes.
All the streets were
curved to slow traffic,
present a pleasing
sweep of space, and
give residents maxi-
mum privacy and
space for yards.

▼
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THE COMMUTER CRUSH
Men commuted to work on the IC
railroad, while their wives usually
stayed home to take care of the
children, who thrived in Park
Forest’s safe, wholesome family
environment. 

THINKING CRITICALLYTHINKING CRITICALLY

1. Analyzing Patterns How did the availability of 
transportation influence the creation and ongoing
development of Park Forest?

2. Creating a Database Pose a historical question
about a suburb near you. Collect statistics about
changes in population, living patterns, income, and
economic development in that suburb. Use those 
statistics to create a database that will help answer
your questions.

SEE SKILLBUILDER HANDBOOK, PAGE R33.

SHOPPING CENTERS
Consumerism became a driving force
in the 1950s, and Park Forest kept
up with the trend. The central shop-
ping center served the community
well until the late 1960s. When
Interstate 57 was built, a mammoth
mall, built just off the highway,
caused the original shopping area to
decline. Park Forest is still struggling
to revive its central shopping area.

2

3

IRESEARCH LINKS CLASSZONE.COM



H. B. Barnum, a 14-year-old saxophone player who later became a
music producer, was one of many teenagers in the 1950s drawn to a
new style of music that featured hard-driving African-American
rhythm and blues. Barnum described the first time he saw the
rhythm-and-blues performer Richard Wayne Penniman, better
known as Little Richard.

A PERSONAL VOICE H. B. BARNUM

“ He’d just burst onto the stage from anywhere, and you 
wouldn’t be able to hear anything but the roar of the audience.
. . . He’d be on the stage, he’d be off the stage, he’d be jumping
and yelling, screaming, whipping the audience on. . . . Then when
he finally did hit the piano and just went into di-di-di-di-di-di-di, you
know, well nobody can do that as fast as Richard. It just took 
everybody by surprise.”

—quoted in The Rise and Fall of Popular Music

Born poor, Little Richard wore flashy clothes on stage, curled his
hair, and shouted the lyrics to his songs. As one writer observed, 
“In two minutes [he] used as much energy as an all-night party.”
The music he and others performed became a prominent part of
the American culture in the 1950s, a time when both mainstream
America and those outside it embraced new and innovative forms
of entertainment.

New Era of the Mass Media
Compared with other mass media—means of communication that reach large
audiences—television developed with lightning speed. First widely available in
1948, television had reached 9 percent of American homes by 1950 and 55 per-
cent of homes by 1954. In 1960, almost 90 percent—45 million—of American
homes had television sets. Clearly, TV was the entertainment and information
marvel of the postwar years.
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One American's Story

Popular Culture
•mass media
•Federal
Communications
Commission
(FCC)

•beat movement
•rock ‘n’ roll
•jazz

Mainstream Americans, 
as well as the nation’s
subcultures, embraced 
new forms of entertainment
during the 1950s.

Television and rock ‘n’ roll,
integral parts of the nation’s
culture today, emerged during
the postwar era.

WHY IT MATTERS NOWWHY IT MATTERS NOW

▼

Little Richard helped change
rhythm and blues into a new
musical genre—rock ‘n’ roll.
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THE RISE OF TELEVISION Early television sets were
small boxes with round screens. Programming was meager,
and broadcasts were in black and white. The first regular
broadcasts, beginning in 1949, reached only a small part of
the East Coast and offered only two hours of programs per
week. Post–World War II innovations such as microwave
relays, which could transmit television waves over long
distances, sent the television industry soaring. By 1956, the
Federal Communications Commission (FCC)—the
government agency that regulates and licenses television,
telephone, telegraph, radio, and other communications
industries—had allowed 500 new stations to broadcast. 

This period of rapid expansion was the “golden age”
of television entertainment—and entertainment in the
1950s often meant comedy. Milton Berle attracted huge
audiences with The Texaco Star Theater, and Lucille Ball
and Desi Arnaz’s early situation comedy, I Love Lucy, began
its enormously popular run in 1951.

At the same time, veteran radio broadcaster Edward R.
Murrow introduced two innovations: on-the-scene news
reporting, with his program, See It Now (1951–1958), and
interviewing, with Person to Person (1953–1960). Westerns,
sports events, and original dramas shown on Playhouse 90
and Studio One offered entertainment variety. Children’s
programs, such as The Mickey Mouse Club and The Howdy
Doody Show, attracted loyal young fans.

American businesses took advantage of the opportu-
nities offered by the new television industry. Advertising
expenditures on TV, which were $170 million in 1950,
reached nearly $2 billion in 1960.

Sales of TV Guide, introduced in 1953, quickly out-
paced sales of other magazines. In 1954, the food industry
introduced a new convenience item, the frozen TV dinner.
Complete, ready-to-heat individual meals on disposable
aluminum trays, TV dinners made it easy for people to eat
without missing their favorite shows.

SPOTLIGHTSPOTLIGHT
HISTORICALHISTORICAL

TV QUIZ SHOWS

Beginning with The $64,000
Question in 1955, television cre-
ated hit quiz shows by adopting a
popular format from radio and
adding big cash prizes.

The quiz show Twenty-One
made a star of a shy English pro-
fessor named Charles Van Doren.
He rode a wave of fame and for-
tune until 1958, when a former
contestant revealed that, to
heighten the dramatic impact,
producers had been giving some
of the contestants the right
answers.

A scandal followed when a con-
gressional subcommittee con-
firmed the charges. Most of the
quiz shows soon left the air. 

Glued to the Set

Households with TV Sets, 1950–2000 Average Daily Hours of TV Viewing, 1950–1999
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SKILLBUILDER Interpreting Graphs
1. During which decade did the number of households with TV sets increase the most?
2. What might account for the drop in TV viewing from 1995–1999?
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How did the
emergence of
television affect
American culture
in the 1950s?

The Postwar Boom 859



STEREOTYPES AND GUNSLINGERS Not everyone was
thrilled with television, though. Critics objected to its effects
on children and its stereotypical portrayal of women and
minorities. Women did, in fact, appear in stereotypical roles,
such as the ideal mothers of Father Knows Best and The
Adventures of Ozzie and Harriet. Male characters outnumbered
women characters three to one. African Americans and Latinos
rarely appeared in television programs at all. 

Television in the 1950s portrayed an idealized white
America. For the most part, it omitted references to poverty,
diversity, and contemporary conflicts, such as the struggle of
the civil rights movement against racial discrimination.
Instead, it glorified the historical conflicts of the Western fron-
tier in hit shows such as Gunsmoke and Have Gun Will Travel.
The level of violence in these popular shows led to ongoing

concerns about the effect of television on children. In 1961, Federal
Communications Commission chairman Newton Minow voiced this concern to
the leaders of the television industry.

A PERSONAL VOICE NEWTON MINOW

“ When television is bad, nothing is worse. I invite you to sit down in front of your
television set when your station goes on the air . . . and keep your eyes glued to
that set until the station signs off. I can assure you that you will observe a vast
wasteland.”

—speech to the National Association of Broadcasters, Washington, D.C., May 9, 1961 

RADIO AND MOVIES Although TV turned out to be wildly popular, radio and
movies survived. But instead of competing with television’s mass market for
drama and variety shows, radio stations turned to local programming of news,
weather, music, and community issues. The strategy paid off. During the decade,
radio advertising rose by 35 percent, and the number of radio stations increased
by 50 percent.

From the beginning, television cut into the profitable movie market. In 1948,
18,500 movie theaters had drawn nearly 90 million paid admissions per week. As
more people stayed home to watch TV, the number of moviegoers decreased by
nearly half. As early as 1951, producer David Selznick worried about Hollywood:

“It’ll never come back. It’ll just keep on crumbling until finally the
wind blows the last studio prop across the sands.”

But Hollywood did not crumble and blow away. Instead, it
capitalized on the advantages that movies still held over tele-

vision—size, color, and stereophonic sound. Stereophonic
sound, which surrounded the viewer, was introduced in

1952. By 1954, more than 50 percent of movies were in
color. By contrast, color television, which became avail-

able that year, did not become widespread until the

▼

Lucille Ball had to
fight to have her
real-life husband,
Cuban-born Desi
Arnaz, cast in the
popular TV series
I Love Lucy.

B

▼

James Dean, seen
here in the movie
Giant, had a 
self-confident
indifference that
made him the idol
of teenagers. He
died in a car
accident at 
age 24.

Vocabulary
stereotypical:
conventional,
formulaic, and
oversimplified 

MAIN IDEAMAIN IDEA

B
Evaluating

Do you think
the rise of
television had a
positive or a
negative effect on
Americans?
Explain.
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next decade. In 1953, 20th Century Fox introduced CinemaScope, which pro-
jected a wide-angle image on a broad screen. The industry also tried novelty fea-
tures: Smell-O-Vision and Aroma-Rama piped smells into the theaters to coincide
with events shown on the screen. Three-dimensional images, viewed through spe-
cial glasses supplied by the theaters, appeared to leap into the audience.

A Subculture Emerges
Although the mass media found a wide audience for their portrayals of mostly
white popular culture, dissenting voices rang out throughout the 1950s. The mes-
sages of the beat movement in literature, and of rock ‘n’ roll in music, clashed
with the tidy suburban view of life and set the stage for the counterculture that
would burst forth in the late 1960s.

THE BEAT MOVEMENT Centered in San Francisco, Los Angeles, and New York
City’s Greenwich Village, the beat movement expressed the social and literary
nonconformity of artists, poets, and writers. The word beat originally meant
“weary” but came to refer as well to a musical beat. 

Followers of this movement, called beats or beatniks, lived nonconformist
lives. They tended to shun regular work and sought a higher consciousness
through Zen Buddhism, music, and, sometimes, drugs.

Many beat poets and writers believed in imposing as little structure as
possible on their artistic works, which often had a free, open form. They
read their poetry aloud in coffeehouses and other gathering places. Works
that capture the essence of this era include Allen Ginsberg’s long, free-
verse poem, Howl, published in 1956, and Jack Kerouac’s novel of the
movement, On the Road, published in 1957. This novel describes a nomadic
search across America for authentic experiences, people, and values.

A PERSONAL VOICE JACK KEROUAC

“ [T]he only people for me are the mad ones, the ones who are mad to
live, mad to talk, mad to be saved . . . the ones who never yawn or say 
a commonplace thing, but burn, burn, burn like fabulous yellow roman 
candles exploding like spiders across the stars.”

—On the Road

Many mainstream Americans found this lifestyle less enchanting. Look mag-
azine proclaimed, “There’s nothing really new about the beat philosophy. It con-
sists merely of the average American’s value scale—turned inside out. The goals of
the Beat are not watching TV, not wearing gray flannel, not owning a home in the
suburbs, and especially—not working.” Nonetheless, the beatnik attitudes, way of
life, and literature attracted the attention of the media and fired the imaginations
of many college students. 

African Americans and Rock ‘n’ Roll 
While beats expressed themselves in unstructured literature, musicians in the 1950s
added electronic instruments to traditional blues music, creating rhythm and blues.
In 1951, a Cleveland, Ohio, radio disc jockey named Alan Freed was among the
first to play the music. This audience was mostly white but the music usually was
produced by African-American musicians. Freed’s listeners responded enthusiasti-
cally, and Freed began promoting the new music that grew out of rhythm and
blues and country and pop. He called the music rock ‘n’ roll, a name that has
come to mean music that’s both black and white—music that is American.

The Postwar Boom 861

D

MAIN IDEAMAIN IDEA

C
Summarizing

How did radio
and movies
maintain their
appeal in the
1950s?

MAIN IDEAMAIN IDEA

D

Analyzing
Causes

Why do you
think many young
Americans were
attracted to the
beat movement?

▼

Novelist Jack
Kerouac’s On the
Road, published in
1957, sold over
500,000 copies.



History ThroughHistory Through

ROCK ‘N’ ROLL In the early and mid-1950s, Richard
Penniman, Chuck Berry, Bill Haley and His Comets, and espe-
cially Elvis Presley brought rock ‘n’ roll to a frantic pitch of
popularity among the newly affluent teens who bought their
records. The music’s heavy rhythm, simple melodies, and
lyrics—featuring love, cars, and the problems of being
young—captivated teenagers across the country.

Elvis Presley, the unofficial “King of Rock ‘n’ Roll,” first
developed his musical style by singing in church and listen-
ing to gospel, country, and blues music on the radio in
Memphis, Tennessee. When he was a young boy, his moth-
er gave him a guitar, and years later he paid four dollars of
his own money to record two songs in 1953. Sam Phillips,

a rhythm-and-blues producer, discovered Presley and produced his first records.
In 1955, Phillips sold Presley’s contract to RCA for $35,000. 

Presley’s live appearances were immensely popular, and 45 of his records sold
over a million copies, including “Heartbreak Hotel,” “Hound Dog,” “All Shook Up,”
“Don’t Be Cruel,” and “Burning Love.” Although Look magazine dismissed him as “a
wild troubadour who wails rock ‘n’ roll tunes, flails erratically at a guitar, and wrig-
gles like a peep-show dancer,” Presley’s rebellious style captivated young audiences.
Girls screamed and fainted when he performed, and boys tried to imitate him.

Not surprisingly, many adults condemned rock ‘n’ roll. They believed that the
new music would lead to teenage delinquency and immorality. In a few cities,
rock ‘n’ roll concerts were banned. But despite this controversy, television and
radio exposure helped bring rock ‘n’ roll into the mainstream, and it became
more acceptable by the end of the decade. Record sales, which were 189 million
in 1950, grew with the popularity of rock ‘n’ roll, reaching 600 million in 1960.

▼

Chuck Berry is as
much known for
his “duck walk”
as for his electric
guitar-playing
heard on hit
records including
“Johnny B.
Goode” and
“Maybellene.”

“HOUND DOG”—
A ROCK ‘N’ ROLL CROSSOVER
Few examples highlight the influence African
Americans had on rock ‘n’ roll—and the lack
of credit and compensation they received for
their efforts—more than the story of Willie
Mae “Big Mama” Thornton.

In 1953, she recorded and released the song
“Hound Dog” to little fanfare. She received a
mere $500 in royalties. Only three years later,
Elvis Presley recorded a version of the tune,
which sold millions of records. Despite her con-
tributions, Thornton reaped few rewards and
struggled her entire career to make ends meet.

SKILLBUILDER
Developing Historical Perspective
1. Why might black musicians have been

commercially less successful than white
musicians in the 1950s? Explain.

2. What concerns of the current generation
are reflected in today’s popular music?

SEE SKILLBUILDER HANDBOOK, 
PAGE R11.

▼

Willie Mae “Big
Mama” Thornton is
remembered as the
first artist to record
“Hound Dog.”

Elvis Presley recorded
“Hound Dog” in 1956—
making it a popular hit. 

▼

E

MAIN IDEAMAIN IDEA

E

Making
Inferences

Based on
Elvis Presley’s
song titles, what
do you think were
teenagers’
concerns in the
1950s?
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THE RACIAL GAP African-American music had inspired the birth of
rock ‘n’ roll, and many of the genre’s greatest performers were—like
Berry and Penniman—African Americans. In other musical genres,
singers Nat “King” Cole and Lena Horne, singer and actor Harry
Belafonte, and many others paved the way for minority represen-
tation in the entertainment fields. Musicians like Miles Davis, Sonny
Rollins, Charlie Parker, Dizzy Gillespie, and Thelonius Monk played a
style of music characterized by the use of improvisation, called jazz.
These artists entertained audiences of all races.

But throughout the 1950s, African-American shows were mostly
broadcast on separate stations. By 1954, there were 250 radio stations
nationwide aimed specifically at African-American listeners. African-
American stations were part of radio’s attempt to counter the mass
popularity of television by targeting specific audiences. These stations
also served advertisers who wanted to reach a large African-American
audience. But it was the black listeners—who had fewer television sets than
whites and did not find themselves reflected in mainstream programming—who
appreciated the stations most. Thulani Davis, a poet, journalist, and playwright,
expressed the feelings of one listener about African-American radio (or “race
radio” as the character called it) in her novel 1959.

A PERSONAL VOICE THULANI DAVIS

“ Billie Holiday died and I turned twelve on the same hot July day. The saddest
singing in the world was coming out of the radio, race radio that is, the radio of the
race. The white stations were on the usual relentless rounds of Pat Boone, Teresa
Brewer, and anybody else who couldn’t sing but liked to cover songs that were
once colored. . . . White radio was at least honest—they knew anybody in the
South could tell Negro voices from white ones, and so they didn’t play our stuff.”

—1959

At the end of the 1950s, African Americans were still largely segregated from
the dominant culture. This ongoing segregation—and the racial tensions it fed—
would become a powerful force for change in the turbulent 1960s.

MAIN IDEA
2. SUMMARIZING

Create a “Who’s Who” chart of
popular culture idols of the 1950s.
Identify the art form and major
achievements associated with each
person.

Why do you think they appealed to
the young people of the 1950s?

CRITICAL THINKING
3. EVALUATING 

Do you agree with Newton Minow’s
statement, on page 860, that TV
was “a vast wasteland”? Support
your answer with details from the
text.

4. ANALYZING EFFECTS
How did radio, TV, and the movies
contribute to the success of 
rock ‘n’ roll?

5. COMPARING AND CONTRASTING 
In what ways were the rock ‘n’ roll
musicians and the beat poets of the
1950s similar and different?
Support your answer with details
from the text. Think About:

• the values the musicians and
poets believed in

• people’s reactions to the musi-
cians, poets, and writers

Person Art Form Achievements

▼

Innovative
American jazz
trumpeter and
composer Miles
Davis, shown
during a recording
session in 1959,
continued to blaze
musical trails
throughout his
career.

•mass media
•Federal Communications
Commission (FCC)

•beat movement •rock ‘n’ roll •jazz
1. TERMS & NAMES For each term, write a sentence explaining its significance.
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1950–19601950–1960DAI LY LIFE
DAI LY LIFE

The Emergence of the Teenager
Life after World War II brought changes in the family. For the first time, the teenage
years were recognized as an important and unique developmental stage between
childhood and adulthood. The booming postwar economy made it possible for
teenagers to stay in school instead of working to help support their families, and
allowed their parents to give them generous allowances. American business, partic-
ularly the music and movie industries, rushed to court this new consumer group. 

TEENS AS CONSUMERS
Comic books, pimple creams,
and soft drinks were just a
few of the products aimed at
teenagers with money to
spend.

▼



ROCKING TO A NEW BEAT
Teenagers seeking a collective identity
found it in rock ‘n’ roll, a fresh form of
music that delighted teenagers and
enraged their parents. Dick Clark’s
American Bandstand (shown at left)
showcased young performers playing
music ranging from doo-wop (shown
above) to hard-driving rhythm and blues.
The songs they sang underscored
themes of alienation and heartbreak.

▼

F I L E

D A T AD A T A

THE TEEN MOVIE SCENE
Teenagers with money in their pockets often found them-
selves at the movies. Hollywood responded by producing
films especially for teens. Rebel Without a Cause (1955)
told the story of a troubled youth driven by anger and fear.
It starred teen heart-throbs James Dean and Natalie Wood.

U.S. School Enrollments,
1950–1990

Teenagers and Employment,
1950–1990
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THINKING CRITICALLYTHINKING CRITICALLY

CONNECT TO HISTORY
1. Interpreting Data What were some causes of the boom-

ing teenage market in the 1950s? To answer the ques-
tion, review the entire feature, including the Data File.

SEE SKILLBUILDER HANDBOOK, PAGE R28.

CONNECT TO TODAY
2. Analyzing Movies Today What types of movies do

American studios make for the teenage market today?
How do these movies differ from those of the 1950s?

IRESEARCH LINKS CLASSZONE.COM

TEENAGE TIDBITS
•  A Life magazine survey showed that, during the

1950s, teens spent $20 million on lipstick alone.
•  In 1956, a total of 42,000 drive-in movie

theaters—heavily frequented by teenagers—took in
one-quarter of the year’s total box-office receipts.

•  College enrollments more than doubled between
1946 and 1960.

•  A weekly credit payment for a record player was $1.
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Terms & NamesTerms & NamesMAIN IDEAMAIN IDEA

One American's Story

The Other America

•urban renewal
•bracero

•termination
policy

Amidst the prosperity of the
1950s, millions of Americans
lived in poverty. 

America today continues to
experience a marked income gap
between affluent and nonaffluent
people.

WHY IT MATTERS NOWWHY IT MATTERS NOW

James Baldwin was born in New York City, the eldest of nine chil-
dren, and grew up in the poverty of the Harlem ghetto. As a novel-
ist, essayist, and playwright, he eloquently portrayed the struggles of
African Americans against racial injustice and discrimination. He
wrote a letter to his young nephew to mark the 100th anniversary of
emancipation, although, in his words, “the country is celebrating
one hundred years of freedom one hundred years too soon.”

A PERSONAL VOICE JAMES BALDWIN

“ [T]hese innocent and well-meaning people, your countrymen, have
caused you to be born under conditions not very far removed from
those described for us by Charles Dickens in the London of more
than a hundred years ago. . . . This innocent country set you down in
a ghetto in which, in fact, it intended that you should perish. . . . You
were born where you were born and faced the future that you faced
because you were black and for no other reason.”

—The Fire Next Time

For many Americans, the 1950s were a time of unprecedented prosperity. But not
everyone experienced this financial well-being. In the “other” America, about
40 million people lived in poverty, untouched by the economic boom.

The Urban Poor
Despite the portrait painted by popular culture, life in postwar America did not
live up to the “American dream.” In 1962, nearly one out of every four Americans
was living below the poverty level. Many of these poor were elderly people, sin-
gle women and their children, or members of minority groups, including African
Americans, Latinos, and Native Americans.

WHITE FLIGHT In the 1950s, millions of middle-class white Americans left the
cities for the suburbs, taking with them precious economic resources and isolat-
ing themselves from other races and classes. At the same time, the rural poor
migrated to the inner cities. Between the end of World War II and 1960, nearly
5 million African Americans moved from the rural South to urban areas.

▼

James Baldwin



A

The urban crisis prompted by the “white flight” had a direct impact on poor
whites and nonwhites. The cities lost not only people and businesses but also the
property they owned and income taxes they had paid. City governments could
no longer afford to properly maintain or improve schools, public transportation,
and police and fire departments—and the urban poor suffered. 

THE INNER CITIES While poverty grew rapidly in the decaying inner cities,
many suburban Americans remained unaware of it. Some even refused to believe
that poverty could exist in the richest, most powerful nation on earth. Each year,
the federal government calculates the minimum amount of income needed to
survive—the poverty line. In 1959, the poverty line for a family of four was
$2,973. In 2000, it was $17,601.

After living among the nation’s poor across America, Michael Harrington
published a shocking account that starkly illuminated the issue of poverty. In The
Other America: Poverty in the United States (1962), he not only confirmed that wide-
spread poverty existed but also exposed its brutal reality.

A PERSONAL VOICE MICHAEL HARRINGTON

“ The poor get sick more than anyone else in the society. . . . When they become
sick, they are sick longer than any other group in the society. Because they are
sick more often and longer than anyone else, they lose wages and work, and find
it difficult to hold a steady job. And because of this, they cannot pay for good
housing, for a nutritious diet, for doctors.”

—The Other America

URBAN RENEWAL Most African Americans, Native Americans, and Latinos in
the cities had to live in dirty, crowded slums. One proposed solution to the hous-
ing problem in inner cities was urban renewal. The National Housing Act of
1949 was passed to provide “a decent home and a suitable living environment for
every American family.” This act
called for tearing down rundown
neighborhoods and constructing
low-income housing. Later, the
nation’s leaders would create a
new cabinet position, Housing
and Urban Development (HUD),
to aid in improving conditions
in the inner city.

Although dilapidated areas
were razed, parking lots, shop-
ping centers, highways, parks,
and factories were constructed
on some of the cleared land, and
there was seldom enough new
housing built to accommodate
all the displaced people. For
example, a barrio in Los Angeles
was torn down to make way for
Dodger Stadium, and poor peo-
ple who were displaced from
their homes simply moved from
one ghetto to another. Some crit-
ics of urban renewal claimed
that it had merely become urban
removal.

Background
See poverty on
page R43 in the
Economics
Handbook.

B

*Figures are for year-round, full-time employment.

Source: The First Measured Century, Theodore Caplow, 2001

Income Gap in America
(Ratio of Black Male Earnings to White Male Earnings*)
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SKILLBUILDER Interpreting Graphs
1. What trend does the graph show from 1940–1980?
2. What factors affecting people’s lives might contribute 

to the income gap?

MAIN IDEAMAIN IDEA

A

Analyzing
Effects

What effect
did white flight
have on America’s
cities?

MAIN IDEAMAIN IDEA

B

Analyzing
Effects

Why were
attempts at urban
renewal viewed as
less than
successful?
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Poverty Leads to Activism
Despite ongoing poverty, during the 1950s, African Americans began to make sig-
nificant strides toward the reduction of racial discrimination and segregation.
Inspired by the African-American civil rights movement, other minorities also
began to develop a deeper political awareness and a voice. Mexican-American
activism gathered steam after veterans returned from World War II, and a major
change in government policy under Eisenhower’s administration fueled Native
American protest.

MEXICANS SEEK EMPLOYMENT Many
Mexicans had become U.S. citizens dur-
ing the 19th century, when the United
States had annexed the Southwest after
the War with Mexico. Large numbers of
Mexicans had also crossed the border to
work in the United States during and
after World War I.

When the United States entered
World War II, the shortage of agricultur-
al laborers spurred the federal govern-
ment to initiate, in 1942, a program in
which Mexican braceros (brE-sârPIs), or
hired hands, were allowed into the
United States to harvest crops. Hundreds
of thousands of braceros entered the
United States on a short-term basis
between 1942 and 1947. When their
employment was ended, the braceros
were expected to return to Mexico.
However, many remained in the United
States illegally. In addition, hundreds of
thousands of Mexicans entered the
country illegally to escape poor econom-
ic conditions in Mexico.

THE LONGORIA INCIDENT One of the more notorious instances of prejudice
against Mexican Americans involved the burial of Felix Longoria. Longoria was a
Mexican-American World War II hero who had been killed in the Philippines. The
only undertaker in his hometown in Texas refused to provide Longoria’s family
with funeral services. 

In the wake of the Longoria incident, outraged  Mexican Americans stepped up
their efforts to stamp out discrimination. In 1948, Mexican-American veterans
organized the G.I. Forum. Meanwhile, activist Ignacio Lopez founded the Unity
League of California to register Mexican-American voters and to promote candi-
dates who would represent their interests.

NATIVE AMERICANS CONTINUE THEIR STRUGGLE Native Americans also
continued to fight for their rights and identity. From the passage of the Dawes
Act, in 1887, until 1934, the policy of the federal government toward Native
Americans had been one of “Americanization” and assimilation. In 1924, the
Snyder Act granted citizenship to all Native Americans, but they remained 
second-class citizens.

In 1934, the Indian Reorganization Act moved official policy away from
assimilation and toward Native American autonomy. Its passage signaled a
change in federal policy. In addition, because the government was reeling from

868 CHAPTER 27

Background
In 1954, the 
U.S. launched a
program designed
to find and return
undocumented
immigrants to
Mexico. Between
1953 and 1955,
the U.S. deported
more than 
2 million illegal
Mexican
immigrants.

▼

In 1942, Mexican
farm workers 
on their way to
California bid
farewell to their
families.

C

MAIN IDEAMAIN IDEA

C

Analyzing
Issues

How did the
Longoria incident
motivate Mexican
Americans to
increase their
political and social
activism?
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the Great Depression, it wanted to stop subsidizing the
Native Americans. Native Americans also took the initia-
tive to improve their lives. In 1944, they established the
National Congress of American Indians. The congress had
two main goals: (1) to ensure for Native Americans the
same civil rights that white Americans had, and (2) to
enable Native Americans on reservations to retain their
own customs.

During World War II, over 65,000 Native Americans left
their reservations for military service and war work. As a
result, they became very aware of discrimination. When
the war ended, Native Americans stopped receiving family
allotments and wages. Outsiders also grabbed control of
tribal lands, primarily to exploit their deposits of minerals,
oil, and timber.

THE TERMINATION POLICY In 1953, the federal govern-
ment announced that it would give up its responsibility for
Native American tribes. This new approach, known as the
termination policy, eliminated federal economic support, discontinued the
reservation system, and distributed tribal lands among individual Native
Americans. In response to the termination policy, the Bureau of Indian Affairs
began a voluntary relocation program to help Native Americans resettle in cities.

The termination policy was a dismal failure, however. Although the Bureau of
Indian Affairs helped relocate 35,000 Native Americans to urban areas during the
1950s, they were often unable to find jobs in their new locations because of poor
training and racial prejudice. They were also left without access to medical 
care when federal programs were abolished. In 1963, the termination policy 
was abandoned.

▼

Native Americans
like the man
above received
job training from
the Bureau of
Indian Affairs to
help them settle
in urban areas.

Vocabulary
subsidizing:
financial
assistance given
by a government
to a person or
group to support
an undertaking
regarded as being
in the public
interest

1. TERMS & NAMES For each term, write a sentence explaining its significance.
•urban renewal •bracero •termination policy

MAIN IDEA
2. TAKING NOTES 

In overlapping circles like the ones
below, fill in the common problems
that African Americans, Mexican
Americans, and Native Americans
faced during the 1950s.

What do these problems illustrate
about life in the 1950s?

CRITICAL THINKING
3. EVALUATING

Do you think that urban renewal 
was an effective approach to the
housing problem in inner cities?
Why or why not? Think About:

• the goals of the National
Housing Act of 1949

• the claims made by some critics
of urban renewal

• the residents’ best interest 

4. ANALYZING ISSUES
How did Native Americans work to
increase their participation in the
U.S. political process?

5. DRAWING CONCLUSIONS 
Which major population shift—
”white flight,” migration from
Mexico, or relocation of Native
Americans—do you think had the
greatest impact on U.S. society?
Why? Think About:

• the impact of “white flight”
• the influx of “braceros”
• the effects of the termination

policy

African
Americans

Mexican
Americans

Native
Americans
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TERMS & NAMES 
For each item below, write a sentence explaining its 
historical significance in the 1950s.

1. suburb 6. mass media
2. Dixiecrat 7. beat movement
3. Fair Deal 8. rock ‘n’ roll
4. conglomerate 9. urban renewal
5. baby boom 10. bracero

MAIN IDEAS
Use your notes and the information in the chapter to
answer the following questions.

Postwar America (pages 840–846)
1. How did the GI Bill of Rights help World War II 

veterans?
2. What domestic and foreign issues concerned voters

during the 1952 presidential election?

The American Dream in the Fifties 
(pages 847–855)
3. What shift in employment trends had occurred by the

mid-1950s?
4. How did life in the suburbs provide the model for the

American dream?

Popular Culture (pages 858–863)
5. What strategies did radio stations use to counteract

the mass popularity of television?

6. How did African-American performers influence
American popular culture in the 1950s?

The Other America (pages 866–869)
7. How did many major cities change in the 1950s?
8. What obstacles to improving their lives did Native

Americans face in the 1950s?

CRITICAL THINKING
1. USING YOUR NOTES In a web like the one below,

show the postwar technological advances you consider
most influential.

2. HYPOTHESIZING During America’s first two centuries,
the national character was marked by individualism.
Why do you think conformity became the norm in the
1950s?

3. ANALYZING PRIMARY SOURCES Do you agree or 
disagree with the following quotation from Life magazine
on American culture in 1954: “Never before so much
for so few”? Support your answer with evidence.

CHAPTER               ASSESSMENT

THE POSTWAR BOOMVISUAL SUMMARY

Breakthroughs

POLITICS

UNEQUAL OPPORTUNITI
ESPOPULAR CULTURE

SUBURBAN GROWTH

• Rock ’n’ roll and jazz pave the way for
minority representation.

• The beat movement rejects conformity.
• Recreation and consumerism flourish.
• Television portrays an idealized white

America.

• Eisenhower’s presidency brings prosperity
and political conservatism.

• Equal rights remains a problem.
• The Cold War creates fear and anxiety.

• Urban areas fall into decay.
• Minorities experience prejudice and

discrimination.
• Minorities establish organizations to

improve civil rights.

• Baby boom causes population growth.
• Demand for goods exceeds supply.
• Highways and affordable homes 

make suburban living desirable.

LIFE IN POSTWAR AMERICA
1945–1960



Fidel
Castro assumes
power in Cuba.

1959
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Dwight
D. Eisenhower
is reelected.

1956 John F.
Kennedy is
elected president.

1960

Suez Canal
crisis occurs in Egypt.
1956

African
nation of
Ghana wins
independence.

1957

Civil Rights activists lead the 1965 voting rights
march from Selma to Montgomery, Alabama.

School
desegregation
crisis occurs in
Little Rock, Arkansas.

1957Montgomery
bus boycott
begins.

1955
Brown v.

Board of Education
decision orders the
desegregation of
public schools.

1954

USA
WORLD 1955 19601955 19601955 1960



South African
civil rights leader
Nelson Mandela
is imprisoned.

1962
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Lyndon B.
Johnson becomes
president upon
John F. Kennedy’s
assassination.

1963

Lyndon B.
Johnson is
elected president.

Congress
passes the Civil
Rights Act.

1964

1964

U.S.
astronauts walk
on the moon.

1969

President
Nasser of Egypt dies.
1970Cultural Revolution

begins in China.
1966

I N T E R A C TI N T E R A C T
W I T H  H I S T O R YW I T H  H I S T O R Y

The year is 1960, and segregation
divides the nation’s people. African
Americans are denied access to jobs
and housing and are refused service
at restaurants and stores. But the
voices of the oppressed rise up in the
churches and in the streets, demand-
ing civil rights for all Americans.

What rights are
worth fighting for?
Examine the Issues

• Are all Americans entitled to the
same civil rights?

• What are the risks of demanding
rights?

• Why might some people fight
against equal rights?

Race
riots occur
in major
U.S. cities.

1967 Richard M. Nixon
is elected president.

Martin Luther
King, Jr., is assassinated.
1968

1968

Tet offensive
begins in Vietnam.
1968

Visit the Chapter 29 links for more information
about Civil Rights.
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1965 19701965 1970
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One American's Story

Taking on Segregation
WHY IT MATTERS NOWWHY IT MATTERS NOW

•Thurgood
Marshall

•Brown v. Board 
of Education of
Topeka

•Rosa Parks
•Martin Luther
King, Jr.

•Southern Christian
Leadership
Conference (SCLC)

•Student Nonviolent
Coordinating
Committee (SNCC)

•sit-in

Activism and a series of
Supreme Court decisions
advanced equal rights for
African Americans in the
1950s and 1960s. 

Landmark Supreme Court
decisions beginning in 1954 
have guaranteed civil rights 
for Americans today. 

JUSTICE IN
MONTGOMERY
Jo Ann Gibson
Robinson and
the Bus
Boycott

Jo Ann Gibson Robinson drew back in self-defense as the white bus driver raised his
hand as if to strike her. “Get up from there!” he shouted. Robinson, laden with
Christmas packages, had forgotten the rules and sat down in the front of the bus,
which was reserved for whites. 

Humiliating incidents were not new to the African Americans who rode the
segregated buses of Montgomery, Alabama, in the mid-1950s. The bus company
required them to pay at the front and then exit and reboard at the rear.
“I felt like a dog,” Robinson later said. A professor at the all-black
Alabama State College, Robinson was also president of the
Women’s Political Council, a group of professional African-
American women determined to increase black political power.

A PERSONAL VOICE JO ANN GIBSON ROBINSON

“ We had members in every elementary, junior high, 
and senior high school, and in federal, state, and local
jobs. Wherever there were more than ten blacks employed, we had
a member there. We were prepared to the point that we knew that
in a matter of hours, we could corral the whole city.”

—quoted in Voices of Freedom: An Oral History of the Civil Rights Movement

On December 1, 1955, police arrested an African-American
woman for refusing to give up her seat on a bus. Robinson promptly
sent out a call for all African Americans to boycott Montgomery buses.

The Segregation System
Segregated buses might never have rolled through the streets of Montgomery if
the Civil Rights Act of 1875 had remained in force. This act outlawed segregation
in public facilities by decreeing that “all persons . . . shall be entitled to the full
and equal enjoyment of the accommodations . . . of inns, public conveyances on
land or water, theaters, and other places of public amusement.” In 1883, howev-
er, the all-white Supreme Court declared the act unconstitutional.



PLESSY V. FERGUSON During the 1890s, a number of
other court decisions and state laws severely limited African-
American rights. In 1890, Louisiana passed a law requiring
railroads to provide “equal but separate accommodations for
the white and colored races.” In the Plessy v. Ferguson case of
1896, the Supreme Court ruled that this “separate but equal”
law did not violate the Fourteenth Amendment, which guar-
antees all Americans equal treatment under the law.

Armed with the Plessy decision, states throughout the
nation, but especially in the South, passed what were known
as Jim Crow laws, aimed at separating the races. These laws for-
bade marriage between blacks and whites and established
many other restrictions on social and religious contact
between the races. There were separate schools as well as sepa-
rate streetcars, waiting rooms, railroad coaches, elevators, wit-
ness stands, and public restrooms. The facilities provided for
blacks were always inferior to those for whites. Nearly every
day, African Americans faced humiliating signs that read:
“Colored Water”; “No Blacks Allowed”; “Whites Only!”

SEGREGATION CONTINUES INTO THE 20TH CENTURY
After the Civil War, some African Americans tried to escape
Southern racism by moving north. This migration of Southern
African Americans speeded up greatly during World War I, as
many African-American sharecroppers abandoned farms for
the promise of industrial jobs in Northern cities. However,
they discovered racial prejudice and segregation there, too.
Most could find housing only in all-black neighborhoods.
Many white workers also resented the competition for jobs.
This sometimes led to violence.
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These photos of the public schools for white
children (top) and for black children (above) in a
Southern town in the 1930s show that separate
facilities were often unequal in the segregation era.

GEOGRAPHY SKILLBUILDER
Region In which regions were schools segregated by
law? In which were segregation expressly prohibited?

Segregation required
Segregation permitted
Segregation prohibited
No specific legislation, or local option

Calif.

Oreg.

Wash.

Nev.

Ariz.

Utah

Idaho

N.Mex.

Colo.

Wyo.

Mont. N.Dak.

S.Dak.

Nebr.

Kans.

Okla.

Minn.

Iowa

Mo.

Ark.

Texas
La.

Miss.

Fla.

Ga.Ala.

S.C.

N.C.
Ky.

Tenn.

Va.

Ill. Ind.

Mich.

Ohio

Wis.

W.
Va.

Pa.

Maine

Vt.

N.H.
Mass.
R.I.

Conn.
N.J.

Del.
Md.

D.C.

N.Y.

U.S. School Segregation, 1952

Background
See Plessy v.
Ferguson
on page 496.

MAIN IDEAMAIN IDEA

A

Analyzing
Effects

What were 
the effects of the
Supreme Court
decision Plessy v.
Ferguson?

WORLD STAGEWORLD STAGE

APARTHEID—SEGREGATION
IN SOUTH AFRICA

In 1948, the white government
of South Africa passed laws to
ensure that whites would stay in
control of the country. Those
laws established a system called
apartheid, which means “apart-
ness.” The system divided South
Africans into four segregated
racial groups—whites, blacks,
coloreds of mixed race, and
Asians. It restricted what jobs
nonwhites could hold, where they
could live, and what rights they
could exercise. Because of
apartheid, the black African major-
ity were denied the right to vote.

In response to worldwide criti-
cism, the South African govern-
ment gradually repealed the
apartheid laws, starting in the late
1970s. In 1994, South Africa held
its first all-race election and elect-
ed as president Nelson Mandela,
a black anti-apartheid leader whom
the white government had impris-
oned for nearly 30 years.



A DEVELOPING CIVIL RIGHTS MOVEMENT In many ways, the events of
World War II set the stage for the civil rights movement. First, the demand for sol-
diers in the early 1940s created a shortage of white male laborers. That labor
shortage opened up new job opportunities for African Americans, Latinos, and
white women.

Second, nearly one million African Americans served in the armed forces,
which needed so many fighting men that they had to end their discriminatory poli-
cies. Such policies had previously kept African Americans from serving in fighting
units. Many African-American soldiers returned from the war determined to fight
for their own freedom now that they had helped defeat fascist regimes overseas. 

Third, during the war, civil rights organizations actively campaigned for
African-American voting rights and challenged Jim Crow laws. In response to
protests, President Roosevelt issued a presidential directive prohibiting racial dis-
crimination by federal agencies and all companies that were engaged in war work.
The groundwork was laid for more organized campaigns to end segregation
throughout the United States.

Challenging Segregation in Court
The desegregation campaign was led largely by the NAACP,
which had fought since 1909 to end segregation. One influ-
ential figure in this campaign was Charles Hamilton Houston,
a brilliant Howard University law professor who also served as
chief legal counsel for the NAACP from 1934 to 1938.

THE NAACP LEGAL STRATEGY In deciding the NAACP’s
legal strategy, Houston focused on the inequality between the
separate schools that many states provided. At that time, the
nation spent ten times as much money educating a white child
as an African-American child. Thus, Houston focused the orga-
nization’s limited resources on challenging the most glaring
inequalities of segregated public education. 

In 1938, he placed a team of his best law students under
the direction of Thurgood Marshall. Over the next 23
years, Marshall and his NAACP lawyers would win 29 out of
32 cases argued before the Supreme Court.

Several of the cases became legal milestones, each chip-
ping away at the segregation platform of Plessy v. Ferguson. In
the 1946 case Morgan v. Virginia, the Supreme Court declared
unconstitutional those state laws mandating segregated seat-
ing on interstate buses. In 1950, the high court ruled in
Sweatt v. Painter that state law schools must admit black
applicants, even if separate black schools exist. 

BROWN V. BOARD OF EDUCATION Marshall’s most stun-
ning victory came on May 17, 1954, in the case known as
Brown v. Board of Education of Topeka. (See page 914).
In this case, the father of eight-year-old Linda Brown had
charged the board of education of Topeka, Kansas, with 
violating Linda’s rights by denying her admission to an all-
white elementary school four blocks from her house. The
nearest all-black elementary school was 21 blocks away. 

In a landmark verdict, the Supreme Court unanimously
struck down segregation in schooling as an unconstitutional
violation of the Fourteenth Amendment’s Equal Protection
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Developing
Historical
Perspective

How did
events during
World War II lay
the groundwork for
African Americans
to fight for civil
rights in the
1950s?B

KEY PLAYERKEY PLAYER

THURGOOD MARSHALL
1908–1993

Thurgood Marshall dedicated his
life to fighting racism. His father
had labored as a steward at an
all-white country club, his mother
as a teacher at an all-black
school. Marshall himself was
denied admission to the University
of Maryland Law School because
of his race.

In 1961, President John F.
Kennedy nominated Marshall to
the U.S. Court of Appeals. Lyndon
Johnson picked Marshall for U.S.
solicitor general in 1965 and two
years later named him as the first
African-American Supreme Court
justice. In that role, he remained
a strong advocate of civil rights
until he retired in 1991.

After Marshall died in 1993, a
copy of the Brown v. Board of
Education decision was placed
beside his casket. On it, an
admirer wrote: “You shall always
be remembered.”



Clause. Chief Justice Earl Warren wrote that, “[I]n the field of public education,
the doctrine of separate but equal has no place.” The Brown decision was relevant
for some 12 million schoolchildren in 21 states.

Reaction to the Brown Decision
Official reaction to the ruling was mixed. In Kansas and Oklahoma, state officials
said they expected segregation to end with little trouble. In Texas, the governor
warned that plans might “take years” to work out. He actively prevented desegre-
gation by calling in the Texas Rangers. In Mississippi and Georgia, officials vowed
total resistance. Governor Herman Talmadge of Georgia said “The people of
Georgia will not comply with the decision of the court. . . . We’re going to do
whatever is necessary in Georgia to keep white children in white schools and col-
ored children in colored schools.”

RESISTANCE TO SCHOOL DESEGREGATION Within a year, more than 500
school districts had desegregated their classrooms. In Baltimore, St. Louis, and
Washington, D.C., black and white students sat side by side for the first time in his-
tory. However, in many areas where African Americans were a majority, whites
resisted desegregation. In some places, the Ku Klux Klan reappeared and White
Citizens Councils boycotted businesses that supported desegregation.

To speed things up, in 1955 the Supreme Court handed down a second rul-
ing, known as Brown II, that ordered school desegregation implemented “with all
deliberate speed.” Initially President Eisenhower refused to enforce compliance.
“The fellow who tries to tell me that you can do these things by force is just plain
nuts,” he said. Events in Little Rock, Arkansas, would soon force Eisenhower to go
against his personal beliefs.

CRISIS IN LITTLE ROCK In 1948, Arkansas had become the first Southern state
to admit African Americans to state universities without being required by a court
order. By the 1950s, some scout troops and labor unions in Arkansas had quietly
ended their Jim Crow practices. Little Rock citizens had elected two men to the
school board who publicly backed desegregation—and the school superintendent,
Virgil Blossom, began planning for desegregation soon after Brown.

However, Governor Orval Faubus
publicly showed support for segrega-
tion. In September 1957, he ordered
the National Guard to turn away the
“Little Rock Nine”—nine African-
American students who had volun-
teered to integrate Little Rock’s
Central High School as the first step in
Blossom’s plan. A federal judge
ordered Faubus to let the students
into school. 

NAACP members called eight of
the students and arranged to drive
them to school. They could not
reach the ninth student, Elizabeth
Eckford, who did not have a phone,
and she set out alone. Outside
Central High, Eckford faced an abu-
sive crowd. Terrified, the 15-year-old
made it to a bus stop where two
friendly whites stayed with her.

C

D

▼

As white students
jeer her and
Arkansas National
Guards look on,
Elizabeth Eckford
enters Little Rock
Central High
School in 1957.
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The crisis in Little Rock forced Eisenhower to act. He placed the Arkansas
National Guard under federal control and ordered a thousand paratroopers into
Little Rock. The nation watched the televised coverage of the event. Under the
watch of soldiers, the nine African-American teenagers attended class.

But even these soldiers could not protect the students from troublemakers who
confronted them in stairways, in the halls, and in the cafeteria. Throughout the year
African-American students were regularly harassed by other students. At the end of
the year, Faubus shut down Central High rather than let integration continue.

On September 9, 1957, Congress passed the Civil Rights Act of 1957, the first
civil rights law since Reconstruction. Shepherded by Senator Lyndon B. Johnson
of Texas, the law gave the attorney general greater power over school desegrega-
tion. It also gave the federal government jurisdiction—or authority—over viola-
tions of African-American voting rights.

The Montgomery Bus Boycott
The face-to-face confrontation at Central High School was
not the only showdown over segregation in the mid-1950s.
Impatient with the slow pace of change in the courts,
African-American activists had begun taking direct action to
win the rights promised to them by the Fourteenth and
Fifteenth Amendments to the Constitution. Among those
on the frontline of change was Jo Ann Robinson.

BOYCOTTING SEGREGATION Four days after the Brown
decision in May 1954, Robinson wrote a letter to the mayor
of Montgomery, Alabama, asking that bus drivers no longer
be allowed to force riders in the “colored” section to yield
their seats to whites. The mayor refused. Little did he know
that in less than a year another African-American woman
from Alabama would be at the center of this controversy, and
that her name and her words would far outlast segregation.

On December 1, 1955, Rosa Parks, a seamstress and an
NAACP officer, took a seat in the front row of the “colored”
section of a Montgomery bus. As the bus filled up, the dri-
ver ordered Parks and three other African-American passen-
gers to empty the row they were occupying so that a white
man could sit down without having to sit next to any
African Americans. “It was time for someone to stand up—
or in my case, sit down,” recalled Parks. “I refused to move.”

As Parks stared out the window, the bus driver said, “If you
don’t stand up, I’m going to call the police and have you
arrested.” The soft-spoken Parks replied, “You may do that.”

News of Parks’s arrest spread rapidly. Jo Ann
Robinson and NAACP leader E. D. Nixon suggested a bus
boycott. The leaders of the African-American community,
including many ministers, formed the Montgomery
Improvement Association to organize the boycott. They
elected the pastor of the Dexter Avenue Baptist Church,
26-year-old Martin Luther King, Jr., to lead the group.
An ordained minister since 1948, King had just earned a
Ph.D. degree in theology from Boston University. “Well,
I’m not sure I’m the best person for the position,” King
confided to Nixon, “but if no one else is going to serve,
I’d be glad to try.”

KEY PLAYERKEY PLAYER

ROSA PARKS
1913–2005

Long before December 1955,
Rosa Parks (shown being finger
printed) had protested segrega-
tion through everyday acts. She
refused to use drinking fountains
labeled “Colored Only.” When pos-
sible, she shunned segregated
elevators and climbed stairs
instead.

Parks joined the Montgomery
chapter of the NAACP in 1943
and became the organization’s
secretary. A turning point came
for her in the summer of 1955,
when she attended a workshop
designed to promote integration
by giving the students the experi-
ence of interracial living.

Returning to Montgomery, Parks
was even more determined to
fight segregation. As it happened,
her act of protest against injus-
tice on the buses inspired a
whole community to join her
cause.
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WALKING FOR JUSTICE On the night of December 5, 1955, Dr. King made the
following declaration to an estimated crowd of between 5,000 and 15,000 people.

A PERSONAL VOICE MARTIN LUTHER KING, JR.

“ There comes a time when people get tired of being trampled over by the iron
feet of oppression. . . . I want it to be known—that we’re going to work with grim
and bold determination—to gain justice on buses in this city. And we are not
wrong. . . . If we are wrong—the Supreme Court of this nation is wrong. If we are
wrong—God Almighty is wrong. . . . If we are wrong—justice is a lie.”

—quoted in Parting the Waters: America in the King Years, 1954–63

King’s passionate and eloquent speech brought people to their feet and filled the
audience with a sense of mission. African Americans filed a lawsuit and for 381 days
refused to ride the buses in Montgomery. In most cases they had to find other means
of transportation by organizing car pools or walking long distances. Support came
from within the black community-—workers donated one-fifth of their weekly
salaries—as well as from outside groups like the NAACP, the United Auto Workers,
Montgomery’s Jewish community, and sympathetic white southerners. The boy-
cotters remained nonviolent even after a bomb ripped apart King’s home (no one
was injured). Finally, in 1956, the Supreme Court outlawed bus segregation.

Martin Luther King and the SCLC
The Montgomery bus boycott proved to the world that the African-American
community could unite and organize a successful protest movement. It also
proved the power of nonviolent resistance, the peaceful refusal to obey unjust
laws. Despite threats to his life and family, King urged his followers, “Don’t ever
let anyone pull you so low as to hate them.”

CHANGING THE WORLD WITH SOUL FORCE King called his brand of non-
violent resistance “soul force.” He based his ideas on the teachings of several peo-
ple. From Jesus, he learned to love one’s enemies. From writer Henry David Thoreau
he took the concept of civil disobedience—the refusal to obey an unjust law. From
labor organizer A. Philip Randolph he learned to organize massive demonstrations.
From Mohandas Gandhi, the leader who helped India throw off British rule, he
learned to resist oppression without violence.

“We will not hate you,” King said to white racists, “but we cannot . . . obey
your unjust laws. . . . We will soon wear you down by our capacity to suffer. And
in winning our freedom, we will so appeal to your heart and conscience that we
will win you in the process.”

Civil Rights 911

During the bus
boycott,
Montgomery’s
black citizens
relied on an
efficient car pool
system that
ferried people
between more
than forty pickup
stations like the
one shown.
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King held steadfast to his philosophy, even when a wave of racial violence
swept through the South after the Brown decision. The violence included the 1955
murder of Emmett Till—a 14-year-old African-American boy who had allegedly
flirted with a white woman. There were also shootings and beatings, some fatal,
of civil rights workers. 

FROM THE GRASSROOTS UP After the bus boycott ended, King joined with
ministers and civil rights leaders in 1957 to found the Southern Christian
Leadership Conference (SCLC). Its purpose was “to carry on nonviolent cru-
sades against the evils of second-class citizenship.” Using African-American
churches as a base, the SCLC planned to stage protests and demonstrations
throughout the South. The leaders hoped to build a movement from the grass-
roots up and to win the support of ordinary African Americans of all ages. King,
president of the SCLC, used the power of his voice and ideas to fuel the move-
ment’s momentum. 

The nuts and bolts of organizing the SCLC was handled by its first director,
Ella Baker, the granddaughter of slaves. While with the NAACP, Baker had served
as national field secretary, traveling over 16,000 miles throughout the South. From

1957 to 1960, Baker used her contacts to set up branches of
the SCLC in Southern cities. In April 1960, Baker helped stu-
dents at Shaw University, an African-American university in
Raleigh, North Carolina, to organize a national protest
group, the Student Nonviolent Coordinating
Committee, or SNCC, pronounced “snick” for short.

It had been six years since the Brown decision, and many
college students viewed the pace of change as too slow.
Although these students risked a great deal—losing college
scholarships, being expelled from college, being physically
harmed—they were determined to challenge the system.
SNCC hoped to harness the energy of these student protest-
ers; it would soon create one of the most important student
activist movements in the nation’s history.

The Movement Spreads
Although SNCC adopted King’s ideas in part, its members
had ideas of their own. Many people called for a more con-
frontational strategy and set out to reshape the civil rights
movement.

DEMONSTRATING FOR FREEDOM The founders of
SNCC had models to build on. In 1942 in Chicago, the
Congress of Racial Equality (CORE) had staged the first 
sit-ins, in which African-American protesters sat down at
segregated lunch counters and refused to leave until they
were served. In February 1960, African-American students
from North Carolina’s Agricultural and Technical College
staged a sit-in at a whites-only lunch counter at a
Woolworth’s store in Greensboro. This time, television
crews brought coverage of the protest into homes through-
out the United States. There was no denying the ugly face
of racism. Day after day, news reporters captured the scenes
of whites beating, jeering at, and pouring food over stu-
dents who refused to strike back. The coverage sparked
many other sit-ins across the South. Store managers called
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MARTIN LUTHER KING, JR.
1929–1968

Born Michael Luther King, Jr.,
King had to adjust to a new name
in 1934. In that year, his father—
Rev. Michael King, Sr.—returned
home from a trip to Europe,
where he had toured the site
where Martin Luther had begun
the Protestant Reformation. Upon
his return home, the elder King
changed his and his son’s names
to Martin.

Like Luther, the younger King
became a reformer. In 1964, he
won the Nobel peace prize. Yet
there was a side of King unknown
to most people—his inner battle
to overcome his hatred of the
white bigots. As a youth, he had
once vowed “to hate all white
people.” As leader of the civil
rights movement, King said all
Americans had to be freed:
“Negroes from the bonds of seg-
regation and shame, whites from
the bonds of bigotry and fear.”  



in the police, raised the price of food, and removed counter seats. But the move-
ment continued and spread to the North. There, students formed picket lines
around national chain stores that maintained segregated lunch counters in
the South.

By late 1960, students had descended on and desegregated lunch counters in
some 48 cities in 11 states. They endured arrests, beatings, suspension from col-
lege, and tear gas and fire hoses, but the army of nonviolent students refused to
back down. “My mother has always told me that I’m equal to other people,” said
Ezell Blair, Jr., one of the students who led the first SNCC sit-in in 1960. For the
rest of the 1960s, many Americans worked to convince the rest of the country that
blacks and whites deserved equal treatment.
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Fill in a spider diagram like the one
below with examples of tactics,
organizations, leaders, and Supreme
Court decisions of the civil rights
movement up to 1960.

CRITICAL THINKING
3. EVALUATING

Do you think the nonviolence used
by civil rights activists was a good
tactic? Explain. Think About:

• the Montgomery bus boycott
• television coverage of events
• sit-ins

4. CONTRASTING
How did the tactics of the student
protesters from SNCC differ from
those of the boycotters in
Montgomery?

5. DRAWING CONCLUSIONS
After the Brown v. Board of
Education of Topeka ruling, what do
you think was the most significant
event of the civil rights movement
prior to 1960? Why? Think About:

• the role of civil rights leaders
• the results of confrontations

and boycotts
• the role of grassroots organiza-

tions

Sit-in demon-
strators, such
as these at a
Jackson,
Mississippi, lunch
counter in 1963,
faced intimidation
and humiliation
from white
segregationists.
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Challenging Segregation

•Thurgood Marshall
•Brown v. Board of Education of Topeka
•Rosa Parks

•Martin Luther King, Jr.
•Southern Christian Leadership
Conference (SCLC)

•Student Nonviolent Coordinating
Committee (SNCC)

•sit-in
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PLESSY V. FERGUSON (1896)
• Upheld Louisiana’s laws requiring that train 

passengers be segregated by race.

• Established the doctrine of “separate but equal.”

MCLAURIN V. OKLAHOMA STATE (1950)
Ruled that Oklahoma State University violated the
Constitution by keeping its one “Negro” student in 
the back of the class and the cafeteria.

SWEATT V. PAINTER (1950)
Required the University of Texas to admit an 
African-American student to its previously all-white 
law school.

RELATED CASES

FOURTEENTH AMENDMENT, 
EQUAL PROTECTION CLAUSE (1868)

“No state shall . . . deny to any person within its 
jurisdiction the equal protection of the laws.”

U.S. CONSTITUTION

LEGAL SOURCES
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LEGAL REASONING
While the correctness of the Brown ruling seems obvi-
ous today, some justices had difficulty agreeing to it.
One reason was the force of legal precedent. Normally,
judges follow a policy of stare decisis, “let the decision
stand.” The Plessy v. Ferguson decision endorsing segre-
gation (see page 496) had stood for over 50 years. It
clearly stated that “separate but equal” facilities did not
violate the Fourteenth Amendment. 

Thurgood Marshall, the NAACP lawyer who argued
Brown, spent years laying the groundwork to chip away
at Jim Crow—the local laws that required segregated
facilities. Marshall had recently won two Supreme
Court decisions in 1950 (Mclaurin and Sweatt; see Legal
Sources at right) that challenged segregation at gradu-
ate schools. Then in 1952, the Supreme Court agreed to
hear the Browns’ case. The Court deliberated for two
years deciding how to interpret the Fourteenth
Amendment.

In the end, Chief Justice Earl Warren carefully side-
stepped Plessy, claiming that segregated schools were
not and never could be equal. On Monday, May 17,
1954, Warren read the unanimous decision:

“ Does segregation of children in public schools . . .
deprive children of . . . equal opportunities? We
believe it does. . . . To separate them . . . solely
because of their race generates a feeling of inferi-
ority . . . that may affect their hearts and minds in 
a way unlikely ever to be undone.”

—Brown v. Board of Education of Topeka

ORIGINS OF THE CASE In the early 1950s, the school system of Topeka,
Kansas, like all Southern elementary school systems, operated separate
schools for “the two races”—blacks and whites. Reverend Oliver Brown
protested that this was unfair to his eight-year-old daughter Linda. Although
the Browns lived near a “white” school, Linda was forced to take a long bus
ride to her “black” school across town. 

THE RULING The Court ruled that segregated public schools were “inherently”
unequal and therefore unconstitutional.

BROWN v. BOARD OF EDUCATION
OF TOPEKA (1954)

Linda Brown’s name headed a list
of five school desegregation cases
heard by the Supreme Court. ▼



WHY IT MATTERED
The Court’s decision in Brown had an immediate
impact on pending rulings. In a series of cases after
Brown, the Supreme Court prohibited segregation in
housing, at public beaches, at recreation facilities, and
in restaurants. Later decisions extended equal access to
other groups, including women and resident aliens. 

The decision encountered fierce resistance, how-
ever. It awakened the old battle cry of states’ rights.
Directly following Brown, some Congress members cir-
culated the “Southern Manifesto,” claiming the right
of the states to ignore the ruling. In taking a stand on
a social issue, they said, the Court had taken a step
away from simply interpreting legal precedents. Critics
charged that the Warren Court had acted as legislators
and even as sociologists.

The Brown case strengthened the Civil Rights
movement, however, and paved the way for the end of
Jim Crow. The NAACP had fought and won the legal
battle and had gained prestige and momentum.
Americans got the strong message that the federal gov-
ernment now took civil rights seriously. 

HISTORICAL IMPACT
Three of the parties involved in Brown—Delaware,
Kansas, and the District of Columbia—began to 
integrate schools in 1954. Topeka County informed
the  Court that 123 black students were already attend-
ing formerly all-white schools. Even so, the Supreme
Court was well aware that its decision would be diffi-
cult to enforce. In a follow-up ruling, Brown II (1955),
the Court required that integration take place with “all
deliberate speed.” To some this meant quickly. Others
interpreted deliberate to mean slowly. 

Only two Southern states even began to integrate
classrooms in 1954: Texas and Arkansas opened one 
and two districts, respectively. By 1960, less than one
percent of the South’s students attended integrated
schools. Many school districts were ordered to use
aggressive means to achieve racial balance. Courts
spent decades supervising forced busing, a practice
that often pitted community against community. 

Still, despite the resistance and the practical 
difficulties of implementation, Brown stands today as a
watershed, the single point at which breaking the 
“color barrier” officially became a federal priority. 
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▼

Thurgood Marshall was
appointed the first African-
American Supreme Court
justice by President Johnson 
in 1967.

THINKING CRITICALLYTHINKING CRITICALLY

CONNECT TO HISTORY 
1. Analyzing Primary Sources Legal precedents are set

not only by rulings but also by dissenting opinions, in
which justices explain why they disagree with the majori-
ty. Justice John Marshall Harlan was the one dissenting
voice in Plessy v. Ferguson. Read his opinion and com-
ment on how it might apply to Brown.

SEE SKILLBUILDER HANDBOOK, PAGE R22.

CONNECT TO TODAY 
2.

Visit the links for Historic Decisions of the Supreme Court
to research the Supreme Court’s changing opinions on
civil rights. Compile a chart or time line to present the
facts—date, plaintiff, defendant, major issue, and out-
come—of several major cases. Then give an oral presen-
tation explaining the Supreme Court’s role in civil rights.

IINTERNET ACTIVITY CLASSZONE.COM
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One American's Story

The Triumphs 
of a Crusade

WHY IT MATTERS NOWWHY IT MATTERS NOW

In 1961, James Peck, a white civil rights activist, joined other CORE
members on a historic bus trip across the South. The two-bus trip would
test the Supreme Court decisions banning segregated seating on interstate
bus routes and segregated facilities in bus terminals. Peck and other
freedom riders hoped to provoke a violent reaction that would
convince the Kennedy administration to enforce the law. The
violence was not long in coming.

At the Alabama state line, white racists got on Bus One car-
rying chains, brass knuckles, and pistols. They brutally beat
African-American riders and white activists who tried to
intervene. Still the riders managed to go on. Then on May 4,
1961—Mother’s Day—the bus pulled into the Birmingham
bus terminal. James Peck saw a hostile mob waiting, some
holding iron bars.

A PERSONAL VOICE JAMES PECK

“ I looked at them and then I looked at Charles Person, who
had been designated as my team mate. . . . When I looked at him, he
responded by saying simply, ‘Let’s go.’ As we entered the white waiting
room, . . . we were grabbed bodily and pushed toward the alleyway . . . and
out of sight of onlookers in the waiting room, six of them started swinging
at me with fists and pipes. Five others attacked Person a few feet ahead.”

—Freedom Ride

The ride of Bus One had ended, but Bus Two continued southward on
a journey that would shock the Kennedy administration into action.

Riding for Freedom
In Anniston, Alabama, about 200 angry whites attacked Bus Two. The mob followed
the activists out of town. When one of the tires blew, they smashed a window and
tossed in a fire bomb. The freedom riders spilled out just before the bus exploded.

•freedom riders
•James Meredith
•Civil Rights Act
of 1964

•Freedom Summer
•Fannie Lou Hamer
•Voting Rights Act
of 1965

Civil rights activists broke
through racial barriers. Their
activism prompted landmark
legislation.

Activism pushed the federal gov-
ernment to end segregation and
ensure voting rights for African
Americans.

▼

Three days after being
beaten unconscious in
Birmingham, freedom
rider James Peck demon-
strates in New York City
to pressure national bus
companies to support
desegregation.



NEW VOLUNTEERS The bus com-
panies refused to carry the CORE
freedom riders any farther. Even
though the determined volunteers
did not want to give up, they
ended their ride. However, CORE
director James Farmer announced
that a group of SNCC volunteers in
Nashville were ready to pick up
where the others had left off.

When a new band of freedom
riders rode into Birmingham,
policemen pulled them from the
bus, beat them, and drove them into Tennessee. Defiantly, they returned to the
Birmingham bus terminal. Their bus driver, however, feared for his life and refused
to transport them. In protest, they occupied the whites-only waiting room at the ter-
minal for eighteen hours until a solution was reached. After an angry phone call
from U.S. Attorney General Robert Kennedy, bus company officials convinced the
driver to proceed. The riders set out for Montgomery on May 20.

ARRIVAL OF FEDERAL MARSHALS Although Alabama officials had promised
Kennedy that the riders would be protected, a mob of whites—many carrying bats
and lead pipes—fell upon the riders when they arrived in Montgomery. John
Doer, a Justice Department official on the scene, called the attorney general to
report what was happening. “A bunch of men led by a guy with a bleeding face
are beating [the passengers]. There are no cops. It’s terrible. There’s
not a cop in sight. People are yelling. ‘Get ‘em, get ‘em.’ It’s awful.”

The violence provoked exactly the response the freedom riders
wanted. Newspapers throughout the nation and abroad denounced
the beatings. 

President Kennedy arranged to give the freedom riders direct sup-
port. The Justice Department sent 400 U.S. marshals to protect the rid-
ers on the last part of their journey to Jackson, Mississippi. In addition, the attorney
general and the Interstate Commerce Commission banned segregation in all inter-
state travel facilities, including waiting rooms, restrooms, and lunch counters. 

Standing Firm
With the integration of interstate travel facilities under way, some civil rights
workers turned their attention to integrating some Southern schools and pushing
the movement into additional Southern towns. At each turn they encountered
opposition and often violence.

INTEGRATING OLE MISS In September 1962, Air Force veteran James Meredith
won a federal court case that allowed him to enroll in the all-white University of
Mississippi, nicknamed Ole Miss. But when Meredith arrived on campus, he faced
Governor Ross Barnett, who refused to let him register as a student.

President Kennedy ordered federal marshals to escort Meredith to the regis-
trar’s office. Barnett responded with a heated radio appeal: “I call on every
Mississippian to keep his faith and courage. We will never surrender.” The broad-
cast turned out white demonstrators by the thousands.

On the night of September 30, riots broke out on campus, resulting in two
deaths. It took thousands of soldiers, 200 arrests, and 15 hours to stop the rioters.
In the months that followed, federal officials accompanied Meredith to class and
protected his parents from nightriders who shot up their house. 
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In May 1961, a
mob firebombed
this bus of free-
dom riders out-
side Anniston,
Alabama, and
attacked passen-
gers as they tried
to escape.

“ We will continue 
our journey one way 
or another. . . . We
are prepared to die.”
JIM ZWERG, FREEDOM RIDER

MAIN IDEAMAIN IDEA

A

Analyzing
Issues

What did the
freedom riders
hope to achieve?



B

HEADING INTO BIRMINGHAM The trouble continued in Alabama. Birmingham, a
city known for its strict enforcement of total segregation in public life, also had a
reputation for racial violence, including 18 bombings from 1957 to 1963.

Reverend Fred Shuttlesworth, head of the Alabama Christian Movement for
Human Rights and secretary of the SCLC, decided something had to be done
about Birmingham and that it would be the ideal place to test the power of non-
violence. He invited Martin Luther King, Jr., and the SCLC to help desegregate
the city. On April 3, 1963, King flew into Birmingham to hold a planning meet-
ing with members of the African-American community. “This is the most segre-
gated city in America,” he said. “We have to stick together if we ever want to
change its ways.”

After days of demonstrations led by Shuttlesworth and others, King and a
small band of marchers were finally arrested during a demonstration on Good
Friday, April 12th. While in jail, King wrote an open letter to white religious lead-
ers who felt he was pushing too fast.

A PERSONAL VOICE MARTIN LUTHER KING, JR.

“ I guess it is easy for those who have never felt the stinging darts of segregation
to say, ‘Wait.’ But when you have seen vicious mobs lynch your mothers and
fathers at whim; when you have seen hate-filled policemen curse, kick, brutalize
and even kill your black brothers and sisters; . . . when you see the vast majority
of your twenty million Negro brothers smothering in the air-tight cage of poverty; 
. . . when you have to concoct an answer for a five-year-old son asking: . . .
‘Daddy, why do white people treat colored people so mean?’ . . . then you will
understand why we find it difficult to wait.”

—“Letter from a Birmingham Jail”

On April 20, King posted bail and began planning more demonstrations. On
May 2, more than a thousand African-American children marched in Birmingham;
Police commissioner Eugene “Bull” Connor’s men arrested 959 of them. On May 3, a
second “children’s crusade” came face to face with a helmeted police force. Police
swept the marchers off their feet with high-pressure fire hoses, set attack dogs on
them, and clubbed those who fell. TV cameras captured all of it, and millions of
viewers heard the children screaming. 

Continued protests, an economic boycott, and negative media coverage finally
convinced Birmingham officials to end segregation. This stunning civil rights vic-
tory inspired African Americans across the nation. It also convinced President
Kennedy that only a new civil rights act could end racial violence and satisfy the
demands of African Americans—and many whites—for racial justice.
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▼News photos and
television cover-
age of police dogs
in Birmingham
attacking African
Americans
shocked the
nation.

MAIN IDEAMAIN IDEA

B

Chronological
Order

What events
led to desegrega-
tion in
Birmingham?
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SKILLBUILDER Interpreting Visual Sources
1. What do the signs tell you about African Americans’ struggle

for civil rights?
2. What kind of treatment do you suppose these men had

experienced? Why do you think so?

SEE SKILLBUILDER HANDBOOK, PAGE R23.

Withers had to be careful about his involvement in groups like the NAACP and COME
(Community On the Move for Equality), for he had a wife and children to support. He
went to several meetings a night, sometimes taking pictures, other times offering a
suggestion. “I always had FBI agents looking over my shoulder and wanting to ques-
tion me. I never tried to learn any high-powered secrets.”

Withers in 1992 

Withers in 1950 

▼

ERNEST WITHERS
Born in Memphis in 1922, photographer Ernest Withers believed
that if the struggle for equality could be shown to people, things
would change. Armed with only a camera, he braved violent
crowds to capture the heated racism during the Montgomery
bus boycott, the desegregation of Central High in Little Rock,
and the 1968 Memphis sanitation workers strike (below) led by
Martin Luther King, Jr. The night before the Memphis march,
Withers had helped make some of the signs he photographed. 

“ G. C. Brown printed those ‘I AM A MAN’ signs right
over there. . . . I had a car and it was snowing, so we
went and rented the saw and came back that night and
cut the sticks.”

▼
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KENNEDY TAKES A STAND On June 11, 1963, the president sent
troops to force Governor George Wallace to honor a court order
desegregating the University of Alabama. That evening, Kennedy
asked the nation: “Are we to say to the world—and much more
importantly, to each other—that this is the land of the free, except
for the Negroes?” He demanded that Congress pass a civil rights bill.

A tragic event just hours after Kennedy’s speech highlighted the racial tension
in much of the South. Shortly after midnight, a sniper murdered Medgar Evers,
NAACP field secretary and World War II veteran. Police soon arrested a white
supremacist, Byron de la Beckwith, but he was released after two trials resulted in
hung juries. His release brought a new militancy to African Americans. Many
demanded, “Freedom now!”

Marching to Washington
The civil rights bill that President Kennedy sent to Congress guaranteed equal access
to all public accommodations and gave the U.S. attorney general the power to file
school desegregation suits. To persuade Congress to pass the bill, two veteran orga-
nizers—labor leader A. Philip Randolph and Bayard Rustin of the SCLC—summoned
Americans to a march on Washington, D.C.

THE DREAM OF EQUALITY On August 28, 1963, more than
250,000 people—including about 75,000 whites—converged on
the nation’s capital. They assembled on the grassy lawn of the
Washington Monument and marched to the Lincoln Memorial.
There, people listened to speakers demand the immediate pas-
sage of the civil rights bill.

When Dr. Martin Luther King, Jr., appeared, the crowd
exploded in applause. In his now famous speech, “I Have a
Dream,” he appealed for peace and racial harmony.

A PERSONAL VOICE MARTIN LUTHER KING, JR.

“ I have a dream that one day this nation will rise up and live
out the true meaning of its creed: ‘We hold these truths to be
self-evident; that all men are created equal.’ . . . I have a dream
that my four little children will one day live in a nation where
they will not be judged by the color of their skin but by the con-
tent of their character. . . . I have a dream that one day the
state of Alabama . . . will be transformed into a situation where
little black boys and black girls will be able to join hands with
little white boys and white girls and walk together as sisters
and brothers.”

—“I Have a Dream”

MORE VIOLENCE Two weeks after King’s historic speech, four
young Birmingham girls were killed when a rider in a car hurled a
bomb through their church window. Two more African Americans
died in the unrest that followed.

Two months later, an assassin shot and killed John F.
Kennedy. His successor, President Lyndon B. Johnson, pledged to
carry on Kennedy’s work. On July 2, 1964, Johnson signed the
Civil Rights Act of 1964, which prohibited discrimination
because of race, religion, national origin, and gender. It gave all cit-
izens the right to enter libraries, parks, washrooms, restaurants,
theaters, and other public accommodations.
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Background
Beckwith was final-
ly convicted in
1994, after the
case was
reopened based
on new evidence. 

“ I say, Segregation now!
Segregation tomorrow!
Segregation forever!”
GEORGE WALLACE,
ALABAMA GOVERNOR, 1963

MAIN IDEAMAIN IDEA

c

Analyzing
Events

Why did civil
rights organizers
ask their support-
ers to march on
Washington?

Civll Rights Acts of 
the 1950s and 1960s

CIVIL RIGHTS ACT OF 1957
• Established federal Commission on

Civil Rights 
• Established a Civil Rights Division in

the Justice Department to enforce
civil rights laws

• Enlarged federal power to protect 
voting rights

CIVIL RIGHTS ACT OF 1964
• Banned most discrimination in

employment and in public accommo-
dations

• Enlarged federal power to protect 
voting rights and speed up school
desegregation

• Established Equal Employment
Opportunity Commission to ensure
fair treatment in employment

VOTING RIGHTS ACT OF 1965
• Eliminated voter literacy tests
• Enabled federal examiners to 

register voters

CIVIL RIGHTS ACT OF 1968 
• Prohibited discrimination in the sale

or rental of most housing
• Strengthened antilynching laws
• Made it a crime to harm civil rights

workers

SKILLBUILDER
Interpreting Charts
Which law do you think benefited the
most people? Explain your choice.
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Fighting for Voting Rights
Meanwhile, the right of all African Americans to vote remained elusive. In 1964,
CORE and SNCC workers in the South began registering as many African
Americans as they could to vote. They hoped their campaign would receive nation-
al publicity, which would in turn influence Congress to pass a voting rights act.
Focused in Mississippi, the project became known as Freedom Summer.

FREEDOM SUMMER To fortify the project, civil rights groups recruited college
students and trained them in nonviolent resistance. Thousands of student volun-
teers—mostly white, about one-third female—went into Mississippi to help register
voters. For some, the job proved deadly. In June of 1964, three civil rights workers
disappeared in Neshoba County, Mississippi. Investigators later learned that
Klansmen and local police had murdered the men, two of whom were white.
Through the summer, the racial beatings and murders continued, along with the
burning of businesses, homes, and churches.

A NEW POLITICAL PARTY African Americans needed a voice in the political
arena if sweeping change was to occur. In order to gain a seat in Mississippi’s all-
white Democratic Party, SNCC organized the Mississippi Freedom Democratic
Party (MFDP). Fannie Lou Hamer, the daughter of Mississippi sharecroppers,
would be their voice at the 1964 Democratic National Convention. In a televised
speech that shocked the convention and viewers nationwide, Hamer described
how she was jailed for registering to vote in 1962, and how police forced other
prisoners to beat her.

A PERSONAL VOICE FANNIE LOU HAMER

“ The first [prisoner] began to beat [me], and I was beat by the first until he was
exhausted. . . . The second [prisoner] began to beat. . . . I began to scream and
one white man got up and began to beat me in my head and tell me to ‘hush.’ . . .
All of this on account we want to register, to become first-class citizens, and if
the Freedom Democratic Party is not seated now, I question America.”

—quoted in The Civil Rights Movement: An Eyewitness History

In response to Hamer’s speech, telegrams and telephone calls poured in to the
convention in support of seating the MFDP delegates. President Johnson feared
losing the Southern white vote if the Democrats sided with the MFDP, so his
administration pressured civil rights leaders to convince the MFDP to accept a
compromise. The Democrats would give 2 of Mississippi’s 68 seats to the MFDP,
with a promise to ban discrimination at the 1968 convention. 

When Hamer learned of the compromise, she said, “We didn’t come all this way
for no two seats.” The MFDP and supporters in SNCC felt that the leaders had
betrayed them. 

In the summer 
of 1964, college
students volun-
teered to go to
Mississippi to
help register that
state’s African-
American voters.

▼

MAIN IDEAMAIN IDEA

E

Developing
Historical
Perspective

Why did young
people in SNCC
and the MFDP feel
betrayed by some
civil rights lead-
ers?

MAIN IDEAMAIN IDEA

D

Analyzing
Motives

Why did civil
rights groups orga-
nize Freedom
Summer?
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MAIN IDEA 
2. TAKING NOTES

In a graphic like the one shown, list
the steps that African Americans
took to desegregate buses and
schools from 1962 to 1965.

CRITICAL THINKING 
3. ANALYZING ISSUES 

What assumptions and beliefs do you
think guided the fierce opposition to
the civil rights movement in the
South? Support your answer with
evidence from the text. Think About:

• the social and political structure
of the South

• Mississippi governor Ross
Barnett’s comment during his
radio address 

• the actions of police and some
white Southerners 

4. ANALYZING PRIMARY SOURCES
Just after the Civil Rights Act of
1964 was passed, white Alabama
governor George Wallace said, 

“ It is ironical that this event
occurs as we approach the cele-
bration of Independence Day. On
that day we won our freedom. On
this day we have largely lost it.”

What do you think Wallace meant by
his statement?

F

MAIN IDEAMAIN IDEA

F
Comparing

In what ways
was the civil rights
campaign in
Selma similar to
the one in
Birmingham?

1962

1963

1964

1965

•freedom riders
•James Meredith 

•Civil Rights Act of 1964
•Freedom Summer

•Fannie Lou Hamer
•Voting Rights Act of 1965

1. TERMS & NAMES For each term or name, write a sentence explaining its significance.

THE SELMA CAMPAIGN At the start of 1965, the SCLC
conducted a major voting rights campaign in Selma, Alabama,
where SNCC had been working for two years to register voters.
By the end of 1965, more than 2,000 African Americans had
been arrested in SCLC demonstrations. After a demonstrator
named Jimmy Lee Jackson was shot and killed, King respond-
ed by announcing a 50-mile protest march from Selma to
Montgomery, the state capital. On March 7, 1965, about 600
protesters set out for Montgomery. 

That night, mayhem broke out. Television cameras cap-
tured the scene. The rest of the nation watched in horror as
police swung whips and clubs, and clouds of tear gas swirled
around fallen marchers. Demonstrators poured into Selma by
the hundreds. Ten days later, President Johnson presented
Congress with a new voting rights act and asked for its swift
passage.

On March 21, 3,000 marchers again set out for
Montgomery, this time with federal protection. Soon the
number grew to an army of 25,000.

VOTING RIGHTS ACT OF 1965 That summer, Congress
finally passed Johnson’s Voting Rights Act of 1965. The
act eliminated the so-called literacy tests that had disquali-
fied many voters. It also stated that federal examiners could
enroll voters who had been denied suffrage by local officials.
In Selma, the proportion of African Americans registered to
vote rose from 10 percent in 1964 to 60 percent in 1968.
Overall the percentage of registered African-American voters
in the South tripled.

Although the Voting Rights Act marked a major civil
rights victory, some felt that the law did not go far enough.
Centuries of discrimination had produced social and eco-
nomic inequalities. Anger over these inequalities led to a
series of violent disturbances in the cities of the North.

SPOTLIGHTSPOTLIGHT
HISTORICALHISTORICAL

TWENTY-FOURTH
AMENDMENT—BARRING

POLL TAXES
On January 24, 1964, South
Dakota became the 38th state 
to ratify the Twenty-fourth
Amendment to the Constitution.
The key clause in the amendment
reads: “The right of citizens of
the United States to vote in any
primary or other election . . .
shall not be denied or abridged
by the United States or any State
by reason of failure to pay any
poll tax or other tax.”

Poll taxes were often used to
keep poor African Americans from
voting. Although most states had
already abolished their poll taxes
by 1964, five Southern states—
Alabama, Arkansas, Mississippi,
Texas, and Virginia—still had such
laws on the books. By making
these laws unconstitutional, the
Twenty-fourth Amendment gave
the vote to millions who had been
disqualified because of poverty.
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One American's Story

Challenges and Changes
in the Movement

WHY IT MATTERS NOWWHY IT MATTERS NOW

Disagreements among civil
rights groups and the rise of
black nationalism created a
violent period in the fight for
civil rights.

From the fight for equality came
a resurgence of racial pride for
African Americans, a legacy that
influences today’s generations.

Alice Walker, the prize-winning novelist, became aware of the civil
rights movement in 1960, when she was 16. Her mother had
recently scraped together enough money to purchase a television.

A PERSONAL VOICE ALICE WALKER

“ Like a good omen for the future, the face of Dr. Martin Luther
King, Jr., was the first black face I saw on our new television
screen. And, as in a fairy tale, my soul was stirred by the meaning
for me of his mission—at the time he was being rather ignomin-
iously dumped into a police van for having led a protest march in
Alabama—and I fell in love with the sober and determined face of
the Movement.”

—In Search of Our Mothers’ Gardens

The next year, Walker attended the all-black Spelman College.
In 1963, Walker took part in the March on Washington and then
traveled to Africa to discover her spiritual roots. After returning
home in 1964, she worked on voter registration, taught African
American history and writing, and wrote poetry and fiction. 

Walker’s interest in her heritage was part of a growing trend among African
Americans in the mid-1960s. But millions of African Americans were still living
in poverty. Angry and frustrated over the difficulty in finding jobs and decent
housing, some participated in riots that broke out between 1964 and 1966.

African Americans Seek Greater Equality
What civil rights groups had in common in the early 1960s were their calls for a
newfound pride in black identity and a commitment to change the social and
economic structures that kept people in a life of poverty. However, by 1965, the

•de facto
segregation

•de jure
segregation

•Malcolm X
•Nation of Islam
•Stokely
Carmichael

•Black Power
•Black Panthers
•Kerner
Commission

•Civil Rights Act
of 1968

•affirmative action

▼

Alice Walker during
an interview in New
York’s Central Park
in August 1970



Between 1964 and
1968, more than 100
race riots erupted in
major American
cities. The worst
included Watts in Los
Angeles in 1965
(top) and Detroit in
1967 (right). In
Detroit, 43 people
were killed and
property damage
topped $40 million.
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MAIN IDEAMAIN IDEA

A
Comparing

How were civil
rights problems in
Northern cities
similar to those in
the South?

A

leading civil rights groups began to drift apart. New leaders emerged as the move-
ment turned its attention to the North, where African Americans faced not legal
segregation but deeply entrenched and oppressive racial prejudice.

NORTHERN SEGREGATION The problem facing African Americans in the North
was de facto segregation—segregation that exists by practice and custom. De
facto segregation can be harder to fight than de jure (dC jMrPC) segregation, or
segregation by law, because eliminating it requires changing people’s attitudes
rather than repealing laws. Activists in the mid-1960s would find it much more
difficult to convince whites to share economic and social power with African
Americans than to convince them to share lunch counters and bus seats.

De facto segregation intensified after African Americans migrated to Northern
cities during and after World War II. This began a “white flight,” in which great
numbers of whites moved out of the cities to the nearby suburbs. By the mid-
1960s, most urban African Americans lived in decaying slums, paying rent to land-
lords who didn’t comply with housing and health ordinances. The schools for
African-American children deteriorated along with their neighborhoods.
Unemployment rates were more than twice as high as those among whites.

In addition, many blacks were angry at the sometimes brutal treatment they
received from the mostly white police forces in their communities. In 1966, King
spearheaded a campaign in Chicago to end segregation there and create an “open
city.” On July 10, he led about 30,000 African Americans in a march on City Hall.

In late July, when King led demonstrators through a Chicago neighborhood,
angry whites threw rocks and bottles. On August 5, hostile whites stoned King as
he led 600 marchers. King left Chicago without accomplishing what he wanted,
yet pledging to return. 

URBAN VIOLENCE ERUPTS In the mid 1960s, clashes between white authority
and black civilians spread like wildfire. In New York City in July 1964, 

an encounter between white police
and African-American teenagers
ended in the death of a 15-year-
old student. This sparked a race riot 
in central Harlem. On August 11,
1965, only five days after President
Johnson signed the Voting



C

Rights Act into law, one of the worst race riots in the nation’s
history raged through the streets of Watts, a predominantly
African-American neighborhood in Los Angeles. Thirty-four
people were killed, and hundreds of millions of dollars worth
of property was destroyed. The next year, 1966, saw even
more racial disturbances, and in 1967 alone, riots and violent
clashes took place in more than 100 cities.

The African-American rage baffled many whites. “Why
would blacks turn to violence after winning so many victories
in the South?” they wondered. Some realized that what
African Americans wanted and needed was economic equali-
ty of opportunity in jobs, housing, and education.

Even before the riots in 1964, President Johnson had
announced his War on Poverty, a program to help impover-
ished Americans. But the flow of money needed to fund
Johnson’s Great Society was soon redirected to fund the war
in Vietnam. In 1967, Dr. King proclaimed, “The Great Society
has been shot down on the battlefields of Vietnam.”

New Leaders Voice Discontent
The anger that sent rioters into the streets stemmed in part
from African-American leaders who urged their followers to
take complete control of their communities, livelihoods, and
culture. One such leader, Malcolm X, declared to a Harlem
audience, “If you think we are here to tell you to love the
white man, you have come to the wrong place.”

AFRICAN-AMERICAN SOLIDARITY Malcolm X, born
Malcolm Little, went to jail at age 20 for burglary. While in
prison, he studied the teachings of Elijah Muhammad, the
head of the Nation of Islam, or the Black Muslims. Malcolm
changed his name to Malcolm X (dropping what he called his
“slave name”) and, after his release from prison in 1952,
became an Islamic minister. As he gained a following, the bril-
liant thinker and engaging speaker openly preached Elijah
Muhammad’s views that whites were the cause of the black
condition and that blacks should separate from white society.

Malcolm’s message appealed to many African Americans
and their growing racial pride. At a New York press conference
in March 1964, he also advocated armed self-defense.

A PERSONAL VOICE MALCOLM X

“ Concerning nonviolence: it is criminal to teach a man not to defend himself
when he is the constant victim of brutal attacks. It is legal and lawful to own a
shotgun or a rifle. We believe in obeying the law. . . . [T]he time has come for the
American Negro to fight back in self-defense whenever and wherever he is being
unjustly and unlawfully attacked.”

—quoted in Eyewitness: The Negro in American History

The press gave a great deal of publicity to Malcolm X because his controver-
sial statements made dramatic news stories. This had two effects. First, his call for
armed self-defense frightened most whites and many moderate African
Americans. Second, reports of the attention Malcolm received awakened resent-
ment in some other members of the Nation of Islam.
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MALCOLM X
1925–1965

Malcolm X’s early life left him
alienated from white society. His
father was allegedly killed by
white racists, and his mother had
an emotional collapse, leaving
Malcolm and his siblings in the
care of the state. At the end of
eighth grade, Malcolm quit school
and was later jailed for criminal
behavior. In 1946, while in prison,
Malcolm joined the Nation of
Islam. He developed a philosophy
of black superiority and separa-
tism from whites.

In the later years of his life, he
urged African Americans to iden-
tify with Africa and to work with
world organizations and even pro-
gressive whites to attain equality.
Although silenced by gunmen,
Malcolm X is a continuing inspira-
tion for many Americans. 

Background
See “Islam” on 
page 15.
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Causes

What were
some of the
causes of urban
rioting in the
1960s?
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Synthesizing

Why did some
Americans find
Malcolm X’s views
alarming?



D

Stokely
Carmichael
(1968).
The slogan “Black
Power” became
the battle-cry of
militant civil
rights activists.
▼

BALLOTS OR BULLETS? In March 1964, Malcolm broke with Elijah Muhammad
over differences in strategy and doctrine and formed another Muslim organiza-
tion. One month later, he embarked on a pilgrimage to Mecca, in Saudi Arabia, a
trip required of followers of orthodox Islam. In Mecca, he learned that orthodox
Islam preached racial equality, and he worshiped alongside people from many
countries. Wrote Malcolm, “I have [prayed] . . . with fellow Muslims whose eyes
were the bluest of blue, whose hair was the blondest of blond, and whose skin was
the whitest of white.” When he returned to the United States, his attitude toward
whites had changed radically. He explained his new slogan, “Ballots or bullets,”
to a follower: “Well, if you and I don’t use the ballot, we’re going to be forced to
use the bullet. So let us try the ballot.”

Because of his split with the Black Muslims, Malcolm believed his life might be
in danger. “No one can get out without trouble,” he confided. On February 21, 1965,
while giving a speech in Harlem, the 39-year-old Malcolm X was shot and killed.

BLACK POWER In early June of 1966, tensions that had been building between
SNCC and the other civil rights groups finally erupted in Mississippi. Here, James
Meredith, the man who had integrated the University of Mississippi, set out on a
225-mile “walk against fear.” Meredith planned to walk all the way from the
Tennessee border to Jackson, but he was shot by a white racist and was too injured
to continue.

Martin Luther King, Jr., of the SCLC, Floyd McKissick of CORE, and Stokely
Carmichael of SNCC decided to lead their followers in a march to finish what
Meredith had started. But it soon became apparent that SNCC and CORE members
were quite militant, as they began to shout slogans similar to those of the black sep-
aratists who had followed Malcolm X. When King tried to rally the marchers with
the refrain of “We Shall Overcome,” many SNCC workers—bitter over the violence
they’d suffered during Freedom Summer—began singing, “We shall overrun.”

Police in Greenwood, Mississippi, arrested Carmichael for setting up a tent on
the grounds of an all-black high school. When Carmichael showed up at a rally
later, his face swollen from a beating, he electrified the crowd. 

A PERSONAL VOICE STOKELY CARMICHAEL

“ This is the twenty-seventh time I have been arrested—and I ain’t going
to jail no more! . . . We been saying freedom for six years—and we ain’t
got nothin’. What we’re gonna start saying now is BLACK POWER.”

—quoted in The Civil Rights Movement: An Eyewitness History

Black Power, Carmichael said, was a “call for black people to begin to
define their own goals . . . [and] to lead their own organizations.” King
urged him to stop using the phrase because he believed it would provoke

African Americans to violence and antagonize whites. Carmichael
refused and urged SNCC to stop recruiting whites and to
focus on developing African-American pride. 

BLACK PANTHERS Later that year, another development
demonstrated the growing radicalism of some segments of
the African-American community. In Oakland, California,
in October 1966, Huey Newton and Bobby Seale founded
a political party known as the Black Panthers to fight
police brutality in the ghetto. The party advocated self-
sufficiency for African-American communities, as well as

full employment and decent housing. Members main-
tained that African Americans should be exempt from mili-

tary service because an unfair number of black youths had
been drafted to serve in Vietnam.
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Dressed in black leather jackets, black berets, and sunglasses, the Panthers
preached self-defense and sold copies of the writings of Mao Zedong, leader of the
Chinese Communist revolution. Several police shootouts occurred between the
Panthers and police, and the FBI conducted numerous investigations of group mem-
bers (sometimes using illegal tactics). Even so, many of the Panthers’ activities—the
establishment of daycare centers, free breakfast programs, free medical clinics, assis-
tance to the homeless, and other services—won support in the ghettos. 

1968—A Turning Point 
in Civil Rights
Martin Luther King, Jr., objected to the Black Power
movement. He believed that preaching violence could
only end in grief. King was planning to lead a Poor
People’s March on Washington, D.C. However, this
time the people would have to march without him.

KING’S DEATH Dr. King seemed to sense that
death was near. On April 3, 1968, he addressed a
crowd in Memphis, where he had gone to support
the city’s striking garbage workers. “I may not get
there with you but . . . we as a people will get to the
Promised Land.” He added, “I’m not fearing any
man. Mine eyes have seen the glory of the coming
of the Lord.” The next day as King stood on his
hotel balcony, James Earl Ray thrust a high-powered
rifle out of a window and squeezed the trigger. King
crumpled to the floor.

REACTIONS TO KING’S DEATH The night King
died, Robert F. Kennedy was campaigning for the
Democratic presidential nomination. Fearful that
King’s death would spark riots, Kennedy’s advisers
told him to cancel his appearance in an African-
American neighborhood in Indianapolis. However,
Kennedy attended anyway, making an impassioned
plea for nonviolence. 

A PERSONAL VOICE ROBERT F. KENNEDY

“ For those of you who are black—considering the evidence 
. . . that there were white people who were responsible—you
can be filled with bitterness, with hatred, and a desire for re-
venge. We can move in that direction as a country, in great
polarization—black people amongst black, white people
amongst white, filled with hatred toward one another. 

Or we can make an effort, as Martin Luther King did, to
understand and comprehend, and to replace that violence,
that stain of bloodshed that has spread across our land, with
an effort to understand [with] compassion and love.”

—“A Eulogy for Dr. Martin Luther King, Jr.”

Despite Kennedy’s plea, rage over King’s death led to the worst urban rioting
in United States history. Over 100 cities exploded in flames. The hardest-hit cities
included Baltimore, Chicago, Kansas City, and Washington, D.C. Then in June
1968, Robert Kennedy himself was assassinated by a Jordanian immigrant who
was angry over Kennedy’s support of Israel.
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(above) Coretta Scott King mourns
her husband at his funeral service.
(below) Robert F. Kennedy 

Vocabulary
polarization:
separation into
opposite camps
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Legacy of the Civil Rights Movement
On March 1, 1968, the Kerner Commission, which President Johnson had
appointed to study the causes of urban violence, issued its 200,000-word report. In
it, the panel named one main cause: white racism. Said the report: “This is our basic
conclusion: Our nation is moving toward two societies, one black, one white—sepa-
rate and unequal.” The report called for the nation to create new jobs, construct new
housing, and end de facto segregation in order to wipe out the destructive ghetto
environment. However, the Johnson administration ignored many of the recom-
mendations because of white opposition to such sweeping changes. So what had the
civil rights movement accomplished?

CIVIL RIGHTS GAINS The civil rights movement ended de jure segregation by
bringing about legal protection for the civil rights of all Americans. Congress
passed the most important civil rights legislation since Reconstruction, including
the Civil Rights Act of 1968, which ended discrimination in housing. After

school segregation ended, the numbers of African Americans
who finished high school and who went to college increased
significantly. This in turn led to better jobs and business
opportunities.

Another accomplishment of the civil rights movement
was to give African Americans greater pride in their racial
identity. Many African Americans adopted African-influenced
styles and proudly displayed symbols of African history and
culture. College students demanded new Black Studies pro-
grams so they could study African-American history and liter-
ature. In the entertainment world, the “color bar” was lowered
as African Americans began to appear more frequently in
movies and on television shows and commercials.

In addition, African Americans made substantial political
gains. By 1970, an estimated two-thirds of eligible African
Americans were registered to vote, and a significant increase
in African-American elected officials resulted. The number of
African Americans holding elected office grew from fewer
than 100 in 1965 to more than 7,000 in 1992. Many civil
rights activists went on to become political leaders, among
them Reverend Jesse Jackson, who sought the Democratic
nomination for president in 1984 and 1988; Vernon Jordan,
who led voter-registration drives that enrolled about 2 million
African Americans; and Andrew Young, who has served as UN
ambassador and Atlanta’s mayor.

UNFINISHED WORK The civil rights movement was suc-
cessful in changing many discriminatory laws. Yet as the
1960s turned to the 1970s, the challenges for the movement
changed. The issues it confronted—housing and job discrim-
ination, educational inequality, poverty, and racism—
involved the difficult task of changing people’s attitudes and
behavior. Some of the proposed solutions, such as more tax
monies spent in the inner cities and the forced busing of
schoolchildren, angered some whites, who resisted further
changes. Public support for the civil rights movement
declined because some whites were frightened by the urban
riots and the Black Panthers.

By 1990, the trend of whites fleeing the cities for the
suburbs had reversed much of the progress toward school
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SHIRLEY CHISHOLM
African-American women such as
Shirley Chisholm exemplified the
advances won in the civil rights
movement. In 1968, Chisholm
became the first African-American
woman in the United States
House of Representatives.

In the mid-1960s, Chisholm
served in the New York state
assembly, representing a district
in New York City. While there, she
supported programs to establish
public day-care centers and pro-
vide unemployment insurance to
domestic workers.

In 1972, Chisholm gained
national prominence by running
for the Democratic presidential
nomination. Despite the fact that
she never won more than 10% of
the vote in the primaries, she
controlled 152 delegates at the
Democratic convention in Miami. 

SPOTLIGHTSPOTLIGHT
HISTORICALHISTORICAL
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MAIN IDEA 
2. TAKING NOTES 

Create a timeline of key events of
the civil rights movement.

In your opinion, which event was
most significant? Why?

CRITICAL THINKING
3. ANALYZING ISSUES 

What factors contributed to the
outbreak of violence in the fight for
civil rights? Think About:

• different leaders’ approach to
civil rights issues

• living conditions in urban areas
• de facto and de jure segregation

4. COMPARING AND CONTRASTING 
Compare and contrast the civil
rights strategies of Malcolm X and
Martin Luther King, Jr. Whose
strategies do you think were more
effective? Explain and support your
response.

Vocabulary
quota:
requirement that a
certain number of
positions are filled
by minorities

•de facto segregation
•de jure segregation
•Malcolm X

•Nation of Islam
•Stokely Carmichael
•Black Power

•Black Panthers
•Kerner Commission

•Civil Rights Act of 1968
•affirmative action

1. TERMS & NAMES For each term or name, write a sentence explaining its significance.

integration. In 1996–1997, 28 per-
cent of blacks in the South and 
50 percent of blacks in the
Northeast were attending schools
with fewer than 10 percent whites.
Lack of jobs also remained a serious
problem for African Americans, who
had a poverty rate three times that
of whites.

To help equalize education and
job opportunities, the government
in the 1960s began to promote
affirmative action. Affirmative-
action programs involve making spe-
cial efforts to hire or enroll groups
that have suffered discrimination.
Many colleges and almost all compa-
nies that do business with the feder-
al government adopted such pro-
grams. But in the late 1970s, some
people began to criticize affirmative-
action programs as “reverse discrimi-
nation” that set minority hiring or
enrollment quotas and deprived
whites of opportunities. In the
1980s, Republican administrations
eased affirmative-action require-
ments for some government con-
tractors. The fate of affirmative
action is still to be decided. 

Today, African Americans and whites interact in ways that could have only
been imagined before the civil rights movement. In many respects, Dr. King’s
dream has been realized—yet much remains to be done.

July
1964

April
1968

August
1965

October
1966

February
1965

Changes in Poverty and Education

Poverty Status 1

African Americans Whites

College Education 2

African Americans Whites

1959 1999 1959 1999

1959 1999 1959 1999

Source: U.S. Bureau of Census

56% 22.7% 16.5% 8.1%

3.3% 15.4% 8.6% 25.9%

Persons with four or more years of college All other persons
2Persons 25 years of age or older

1Persons in families

Persons living in poverty Persons not living in poverty
Source: U.S. Bureau of Census

SKILLBUILDER Interpreting Graphs
1. Did the economic situation for African Americans get 

better or worse between 1959 and 1999?
2. About how much greater was the percentage of whites 

completing four or more years of college in 1999 than
the percentage of African Americans?
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Civil Rights
Thomas Jefferson asserted in the Declaration of Independence that “all men are created equal” and are
endowed with the “unalienable rights” of “life, liberty, and the pursuit of happiness.” With these
words, a new nation was founded on the principle that citizens have certain fundamental civil rights.
These include the right to vote, the right to enjoy freedom of speech and religion, and others. For more
than 200 years, the United States has stood as a worldwide example of a country committed to secur-
ing the rights of its people.

However, throughout the nation’s history, some Americans have
had to struggle to obtain even the most basic civil rights. Laws or cus-
toms prevented certain people from voting freely, from speaking
their minds on political issues, and from living and going where they
wish. Over time, many of these barriers have been torn down.

In recent years, the United States has tried to promote human
rights in other countries through its foreign policy. Even as it does so,
the United States continues to struggle to fulfill for all Americans the
lofty ideals established by the nation’s founders.

BILL OF RIGHTS
During the Constitutional Convention, the question of a bill of
rights arose, but none was included. During the process of 
ratification, many people argued that the Constitution needed 
to list the basic civil rights and liberties that the federal gov-
ernment could not take away from the people.

Accordingly, the nation ratified ten amendments to the
Constitution—the Bill of Rights. It establishes such rights as
freedom of speech, religion, and assembly, freedom of the
press, and the right to a trial by jury. While these rights have
been subject to interpretation over the nation’s history, the Bill
of Rights serves as the cornerstone of American democracy.

1791

THE FOURTEENTH AMENDMENT
In the engraving above, a crowd of
black and white Americans celebrates
the passage of the Civil Rights Act of
1866. This act recognized the citizen-
ship of African Americans and granted
the same civil rights to all people born
in the United States except Native
Americans.

The Fourteenth Amendment, rati-
fied two years later, made these
changes part of the Constitution. The
Amendment declared that states can-
not deny anyone “equal protection of
the laws” and extended the right to
vote to all 21-year-old males, including
former slaves. 

Despite these provisions, African
Americans and other groups would still
struggle to claim their full rights as
U.S. citizens.

▼

1868
▼
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THE CIVIL RIGHTS MOVEMENT 
Despite the Fourteenth Amendment
and later the Fifteenth Amendment,
which forbade states from denying any-
one the right to vote on account of
race, African Americans continued to
live as second-class citizens, especially
in the South.

During the 1950s and 1960s,
African Americans and other Americans
led a powerful movement to fight for
racial equality. The movement often
met with strong resistance, such as in
Birmingham, Alabama, where police
sprayed demonstrators with high-pres-
sure fire hoses (right). Nevertheless, it
succeeded in securing for African
Americans the civil rights promised by
the Constitution and the Declaration of
Independence. The civil rights move-
ment has also been the basis
for other groups gaining equal
rights, including other minori-
ties, women, and people with
disabilities.

1950s
& 1960s

▼

HUMAN RIGHTS 
President Jimmy Carter considered human rights an
important foreign policy issue. Human rights are what
Americans think of as their civil rights, including the
right to vote and to receive a fair trial. The Carter admin-
istration tried to encourage greater freedom abroad by
taking such steps as cutting off military aid to countries
with poor human rights records. 

While these efforts met with mixed results, the
issue of human rights has continued to influence U.S.
foreign policy. In the 1990s, for example, the U.S. gov-
ernment tried to push China toward increasing human
rights while keeping alive its trade ties with that country. 

As a private citizen, Jimmy Carter has also contin-
ued to champion human rights causes. In 1982, he and
his wife, Rosalynn, founded the Carter Center, whose
programs seek to end human rights abuses and pro-
mote democracy worldwide.

1970s

▼

THINKING CRITICALLYTHINKING CRITICALLY

CONNECT TO HISTORY
1. Analyzing Issues The Fourteenth and Fifteenth

Amendments both provided for the voting rights of
African Americans. Based on what you have read in the
chapter, how were these rights denied African
Americans? How were they finally secured?

SEE SKILLBUILDER HANDBOOK, PAGE R14.

CONNECT TO TODAY
2. Writing About Rights Have you or anyone you’ve

known had their civil rights denied them in any way?
Research a current-day instance of an alleged civil
rights injustice. Write an account of the issue and
share it with your class.

IRESEARCH LINKS CLASSZONE.COM
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TERMS & NAMES 
For each term or name below, write a sentence explaining its
connection to the civil rights movement. 

1. Brown v. Board of Education 5. freedom rider
of Topeka 6. Civil Rights Act of 1964

2. Rosa Parks 7. Fannie Lou Hamer
3. Martin Luther King, Jr. 8. de facto segregation
4. Student Nonviolent 9. Malcolm X

Coordinating Committee 10. Black Power

MAIN IDEAS
Use your notes and the information in the chapter to answer
the following questions.

Taking on Segregation  (pages 906–913)
1. What were Jim Crow laws and how were they applied?
2. What were the roots of Martin Luther King, Jr.’s beliefs in

nonviolent resistance?

The Triumphs of a Crusade  (pages 916–922)
3. What was the significance of the federal court case won by

James Meredith in 1962?
4. Cite three examples of violence committed between 1962

and 1964 against African Americans and civil rights activists.

Challenges and Changes in the Movement 
(pages 923–929)
5. What were some of the key beliefs advocated by Malcolm X? 
6. Why did some civil rights leaders urge Stokely Carmichael to

stop using the slogan “Black Power”? 

THINKING CRITICALLY
1. USING YOUR NOTES On your own paper, draw a cluster dia-

gram like the one shown below. Then, fill it in with four events
from the civil rights movement that were broadcast on nation-
wide television and that you find the most compelling. 

2. HISTORICAL PERSPECTIVE Overall, would you characterize
the civil rights struggle as a unified or disunified movement?
Explain.

3. INTERPRETING MAPS Look carefully at the map of U.S.
school segregation on page 907. What regional differences do
you think spurred civil rights activists to target the South
before the North?

CHAPTER               ASSESSMENT

TV Coverage of Civil
Rights Movement

example:

example:

example:

example:

CIVIL RIGHTS

1964
Congress passes the

Civil Rights Act. 

1954
Brown v. Board 
of Education of

Topeka

1955
Montgomery bus
boycott

1957
School desegrega-
tion crisis in
Arkansas   

1957
Southern Christian
Leadership
Conference (SCLC)
is formed to “carry
on nonviolent 
crusades.”

1961
Freedom riders

begin a bus ride
through the South to
protest segregation.

1963
More than 250,000
people march on
Washington to
demand immediate
passage of the civil
rights bill.

1968
Martin Luther King, Jr.,

is assassinated.

1965
Malcolm X is
assassinated.

1965
March from Selma to
Montgomery to fight
for voting rights

1965
Congress passes the
Voting Rights Act.

1954

1955

1956

1957

1958

1959

1960

1961

1962

1963

1964

1965

1966

1967

1968

VISUAL SUMMARY

1967
Rioting in Detroit

and more than 100
other cities. 
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ALTERNATIVE ASSESSMENT

1. Recall your discussion of
the question on page 905:

What rights are worth fighting for? 
Choose one participant in the civil rights move-

ment. From that person’s perspective, write a speech
in which you evaluate your role in the movement.
Consider these questions:

• What civil rights did you work for?
• Why are these rights important?
• How successful were you?
• What were the costs of your struggle?

2. LEARNING FROM MEDIA View the
American Stories video, “Justice in

Montgomery.” Discuss the following questions with
a small group of classmates. Then do the activity.

• What role did Jo Ann Gibson Robinson and the
African-American women of Montgomery play in
the boycott?

• What responsibilities do you think individuals
have to stop injustice?

Cooperative Learning Activity You have just seen an
account of the Montgomery bus boycott through
the eyes of one person, Jo Ann Gibson Robinson.
With your group, decide how you would teach peo-
ple about the boycott—from what perspective and
with what materials. Create a multimedia presen-
tation to give to the class.

I N T E R A C TI N T E R A C T
W I T H  H I S T O R YW I T H  H I S T O R Y

Standardized Test Practice

Use the diagram and your knowledge of United States
history to answer question 1.

1. The Venn diagram is partially filled in with the
strategies of various civil rights groups in the
1960s. Which of the following could be added 
to the area of the diagram labeled X?

A provide social services to the needy

B boycotts

C nonviolent demonstrations

D armed self-defense

Use the quotation as well as your knowledge of
United States history to answer question 2.

“An illegal attack, an unjust attack, and an immoral
attack can be made against you by any one. Just
because a person has on a [police] uniform does 
not give him the right to come and shoot up your
neighborhood. No, this is not right, and my suggestion
would be that as long as the police department does-
n’t use those methods in white neighborhoods, they
shouldn’t come . . . and use them in our 
neighborhood. . . .”

—MALCOLM X, “Prospects for Freedom in 1965”

2. Which of the following events justifies Malcolm X’s
concerns about police brutality? 

F the Rosa Parks incident in 1955

G the 1963 Birmingham demonstrations

H the desegregation of Little Rock’s Central High
in 1957

J the first sit-ins in 1942

TEST PRACTICE CLASSZONE.COM

ADDITIONAL TEST PRACTICE, pages S1–S33.

March on
Washington

Voter
Registration

Brown v. Board of
Ed. lawsuit

X

Civil Rights Strategies and Actions,
1954-1968

NAACP

SCLC SNCC



1960

972 CHAPTER 31

National
Organization for
Women (NOW)
is formed. 

1966

USA
WORLD

1960 19621962 19641964 19661966

Lyndon
B. Johnson is
elected president.

1964

Chinese
forces invade
India.

1962

César Chávez
and Dolores Huerta
found the National
Farm Workers
Association.

1962

Civil war
breaks out between
Greeks and Turks
on Cyprus.

1963 Six-Day War
between Israel and
Arab nations.

1967

Hippies gather in El Rito,
New Mexico, at a Fourth
of July parade in 1969.
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Anwar
el-Sadat
becomes
president 
of Egypt.

1970

Richard M.
Nixon is
elected
president.

1968

Richard M.
Nixon is
reelected.

1972

Political party 
La Raza Unida is formed.
1970

Grape boycott forces 
growers to sign contracts 
with United Farm Workers.

1970

Earthquake kills
10,000 in
Nicaragua.

1972President
Charles de Gaulle
of France resigns.

1969

Native
Americans stage
protest at Wounded
Knee, South Dakota.

1973

Visit the Chapter 31 links for more information
about An Era of Social Change.

RESEARCH LINKS CLASSZONE.COM

I N T E R A C TI N T E R A C T
W I T H  H I S T O R YW I T H  H I S T O R Y

In the late 1960s, a new breed of
youth known as the counterculture
rejects the fashions, traditions, and
morals of American society. Minority
groups assert their equal rights,
demanding changes to long-standing
practices and prejudices. Women
protest forms of oppression and male
privileges that have “always,” it seems,
been taken for granted. Many
Americans begin to feel as if the whole
nation has been turned on its side.

How much can a
society change?
Examine the Issues

• Does every individual have a respon-
sibility to follow the unwritten rules
of society?

• What are the positive and negative
aspects of change?

19681968 19701970 19721972 19741974



Jessie Lopez de la Cruz’s life changed one night in 1962, when César Chávez
came to her home. Chávez, a Mexican-American farm worker, was trying to orga-
nize a union for California’s mostly Spanish-speaking farm workers. Chávez
said, “The women have to be involved. They’re the ones working out in the
fields with their husbands.” Soon Jessie was in the fields, talking to farm
workers about the union. 

A PERSONAL VOICE JESSIE LOPEZ DE LA CRUZ

“ Wherever I went to speak . . . I told them about . . . 
how we had no benefits, no minimum wage, nothing out in
the fields—no restrooms, nothing. . . . I said, ‘Well! Do you
think we should be putting up with this in this modern age? 
. . . We can stand up! We can talk back! . . . This country is
very rich, and we want a share of the money those growers
make [off] our sweat and our work by exploiting us and our
children!’”

—quoted in Moving the Mountain: Women Working for Social Change

The efforts of Jessie Lopez de la Cruz were just part of a larger
rights movement during the turbulent and revolutionary
1960s. As African Americans were fighting for civil rights,
Latinos and Native Americans rose up to assert their own
rights and improve their lives.

The Latino Presence Grows
Latinos, or Americans of Latin American descent, are a large and diverse group.
During the 1960s, the Latino population in the United States grew from 3 million
to more than 9 million. Today the Latino population includes people from sever-
al different areas, primarily Mexico, Puerto Rico, Cuba, the Dominican Republic,
Central America, and South America. Each of these groups has its own history, its
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Terms & NamesTerms & NamesMAIN IDEAMAIN IDEA

One American's Story

WHY IT MATTERS NOWWHY IT MATTERS NOW

•César Chávez
•United
Farm Workers
Organizing
Committee

•La Raza Unida
•American Indian
Movement (AIM) 

Latinos and Native Americans
confronted injustices in the
1960s.

Campaigns for civil rights and
economic justice won better
representation and opportunity for
Latinos and Native Americans. 

Carrying signs that say “Strike” (huelga),
Mexican-American farm workers protest 
poor working conditions.

Latinos and Native
Americans Seek Equality

▼



own pattern of settlement in the United States, and its own set of economic,
social, cultural, and political concerns. 

LATINOS OF VARIED ORIGINS Mexican Americans, the largest Latino group,
have lived mostly in the Southwest and California. This group includes descen-
dants of the nearly 100,000 Mexicans who had lived in territories ceded by
Mexico to the United States in 1848. Another million or so Mexicans came to the
United States in the 1910s, following Mexico’s revolution. Still others came as
braceros, or temporary laborers, during the 1940s and 1950s. In the 1960s close to
half a million Mexicans immigrated, most in search of better paying jobs.

Puerto Ricans began immigrating to the United States
after the U.S. occupation of Puerto Rico in 1898. As of 1960,
almost 900,000 Puerto Ricans were living in the continental
United States, including almost half a million on New York
City’s West Side.

Large Cuban communities also formed in New York
City and in Miami and New Jersey. This is because hundreds
of thousands of Cubans, many of whom were academics
and professionals, fled to the United States in 1959 to escape
Fidel Castro’s Communist rule. In addition, tens of thou-
sands of Salvadorans, Guatemalans, Nicaraguans, and
Colombians immigrated to the United States after the 1960s
to escape civil war and chronic poverty.

Wherever they had settled, during the 1960s many
Latinos encountered ethnic prejudice and discrimination
in jobs and housing. Most lived in segregated barrios, or
Spanish-speaking neighborhoods. The Latino jobless rate
was nearly 50 percent higher than that of whites, as was the
percentage of Latino families living in poverty.

Latinos Fight for Change
As the presence of Latinos in the United States grew, so too
did their demand for greater representation and better treat-
ment. During the 1960s, Latinos demanded not only equal
opportunity, but also a respect for their culture and heritage.
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A

In the 1920s,
thousands of
Mexican people
came to the U.S.
and settled in
barrios. Shown
here, Hispanic
men gather in a
park in California.
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SPOTLIGHTSPOTLIGHT
HISTORICALHISTORICAL

DESPERATE JOURNEYS
In the 1960s and 1970s, thou-
sands of poor Mexicans illegally
crossed the 2,000-mile border
between the United States and
Mexico each year. The journey
these illegal aliens undertook was
often made more difficult by “coy-
otes,” guides who charged large
amounts of money to help them
cross the border, but who often
didn’t deliver on their promises.

Illegal immigrants’ problems 
didn’t end when they entered the
United States, where they were
denied many social services,
including unemployment insurance
and food stamps. In addition, the
Immigration and Naturalization
Service urged businesses to
refrain from hiring them. As a
result, some owners stopped
employing people with Latino
names, including legal immigrants. 

MAIN IDEAMAIN IDEA

A

Identifying
Problems

What
problems did
different groups of
Latino immigrants
share?



B

MAIN IDEAMAIN IDEA

B

Analyzing
Effects

What impact
did the grape
boycott have?

THE FARM WORKER MOVEMENT As Jessie Lopez de la Cruz explained, thou-
sands working on California’s fruit and vegetable farms did backbreaking work for

little pay and few benefits. César Chávez believed that farm workers
had to unionize, that their strength would come from bargaining as a
group. In 1962, Chávez and Dolores Huerta established the National
Farm Workers Association. Four years later, this group merged with a
Filipino agricultural union (also founded by Huerta) to form the
United Farm Workers Organizing Committee (UFWOC).

Chávez and his fellow organizers insisted that California’s large fruit and veg-
etable companies accept their union as the bargaining agent for the farm workers.
In 1965, when California’s grape growers refused to recognize the union, Chávez
launched a nationwide boycott of the companies’ grapes. Chávez, like Martin
Luther King, Jr., believed in using nonviolence to reach his goal. The union sent
farm workers across the country to convince supermarkets and shoppers not to
buy California grapes. Chávez then went on a three-week fast in which he lost 35
pounds. He ended his fast by attending Mass with Senator Robert F. Kennedy. The
efforts of the farm workers eventually paid off. In 1970, Huerta negotiated a con-

tract between the grape growers and the UFWOC. Union
workers would finally be guaranteed higher wages and other
benefits long denied them.

CULTURAL PRIDE The activities of the California farm
workers helped to inspire other Latino “brown power”
movements across the country. In New York, members of the
Puerto Rican population began to demand that schools offer
Spanish-speaking children classes taught in their own lan-
guage as well as programs about their culture. In 1968,
Congress enacted the Bilingual Education Act, which pro-
vided funds for schools to develop bilingual and cultural her-
itage programs for non-English-speaking children.

Young Mexican Americans started to call themselves
Chicanos or Chicanas—a shortened version of “Mexicanos”
that expressed pride in their ethnic heritage. A Chicano com-
munity action group called the Brown Berets formed under
the leadership of David Sanchez. In 1968, the Brown Berets
organized walkouts in East Los Angeles high schools. About
15,000 Chicano students walked out of class demanding
smaller classes, more Chicano teachers and administrators,
and programs designed to reduce the high Latino dropout
rate. Militant Mexican-American students also won the
establishment of Chicano studies programs at colleges and
universities.

POLITICAL POWER Latinos also began organizing political-
ly during the 1960s. Some worked within the two-party system.
For example, the Mexican American Political Association
(MAPA) helped elect Los Angeles politician Edward Roybal to
the House of Representatives. During the 1960s, eight Hispanic
Americans served in the House, and one Hispanic senator was
elected—Joseph Montoya of New Mexico.

Others, like Texan José Angel Gutiérrez, sought to create
an independent Latino political movement. In 1970, he estab-
lished La Raza Unida (The People United). In the 1970s, La
Raza Unida ran Latino candidates in five states and won races
for mayor, as well as other local positions on school boards
and city councils.
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“ To us, the boycott
of grapes was the
most near-perfect of
nonviolent struggles.”
CÉSAR CHÁVEZ

CÉSAR CHÁVEZ
1927–1993

César Chávez spoke from experi-
ence when he said, “Many things
in farm labor are terrible.”

As a teenager, Chávez moved
with his family from farm to farm,
picking such crops as grapes,
apricots, and olives. “The worst
crop was the olives,” Chávez
recalled. “The olives are so small
you can never fill the bucket.”

The seeds of protest grew early
in Chávez. As a teenager, he
once went to see a movie, only to
find that the theater was segre-
gated—whites on one side of the
aisle and Mexicans on the other
side. “I really hadn’t thought
much about what I was going to
do, but I had to do something,”
Chávez recalled. The future
union leader sat down in the
whites-only section and stayed
there until the police arrived and
arrested him.

KEY PLAYERKEY PLAYER

Background
Prior to 1960,
32 Hispanics
had been elected
to Congress,
beginning with
Joseph Hernandez
in 1822.
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Still other Latinos took on a more confrontational tone. In 1963, one-time
evangelical preacher Reies Tijerina founded the Alianza Federal de Mercedes
(Federal Alliance of Land Grants) to help reclaim U.S. land taken from Mexican
landholders in the 19th century. He and his followers raided the Rio Arriba
County Courthouse in Tierra Amarilla, New Mexico, in order to force authorities
to recognize the plight of New Mexican small farmers. They were later arrested.

Native Americans Struggle for Equality
As are Latinos, Native Americans are sometimes viewed as a single homogeneous
group, despite the hundreds of distinct Native American tribes and nations in the
United States. One thing that these diverse tribes and nations have shared is a
mostly bleak existence in the United States and a lack of autonomy, or ability to
control and govern their own lives. Through the years, many Native Americans
have clung to their heritage, refusing to assimilate, or blend, into mainstream
society. Native American nationalist Vine Deloria, Jr.,
expressed the view that mainstream society was nothing more
than “ice cream bars and heart trouble and . . . getting up at
six o’clock in the morning to mow your lawn in the suburbs.”

NATIVE AMERICANS SEEK GREATER AUTONOMY
Despite their cultural diversity, Native Americans as a group
have been the poorest of Americans and have suffered from
the highest unemployment rate. They have also been more
likely than any other group to suffer from tuberculosis and
alcoholism. Although the Native American population rose
during the 1960s, the death rate among Native American
infants was nearly twice the national average, while life
expectancy was several years less than for other Americans.

In 1954, the Eisenhower administration enacted a “termi-
nation” policy to deal with these problems, but it did not
respect Native American culture. Native Americans were relo-
cated from isolated reservations into mainstream urban
American life. The plan failed miserably. Most who moved to
the cities remained desperately poor.

In 1961, representatives from 61 Native American groups
met in Chicago and drafted the Declaration of Indian
Purpose, which stressed the determination of Native
Americans to “choose our own way of life.” The declaration
called for an end to the termination program in favor of new
policies designed to create economic opportunities for Native
Americans on their reservations. In 1968, President Lyndon
Johnson established the National Council on Indian
Opportunity to “ensure that programs reflect the needs and
desires of the Indian people.”

VOICES OF PROTEST Many young Native Americans were
dissatisfied with the slow pace of reform. Their discontent
fueled the growth of the American Indian Movement
(AIM), an often militant Native American rights organiza-
tion. While AIM began in 1968 largely as a self-defense group
against police brutality, it soon branched out to include pro-
tecting the rights of large Native American populations in
northern and western states.
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BEN NIGHTHORSE
CAMPBELL

Whereas many Native Americans
rejected assimilation, Ben
Nighthorse Campbell chose to
work within the system to improve
the lives of Native Americans.
Campbell's father was a North
Cheyenne, and his great-grandfa-
ther, Black Horse, fought in the
1876 Battle of the Little Bighorn—
in which the Cheyenne and the
Sioux defeated Lieutenant Colonel
George Custer.

In 1992, Campbell was elected
to the U.S. Senate from Colorado,
marking the first time since 1929
that a Native American had been
elected to the Senate. Campbell
stated that while he served the
entire nation, the needs of Native
Americans would always remain a
priority. He retired from the Senate
in 2004.

NOWNOW THENTHEN

MAIN IDEAMAIN IDEA

C

Analyzing
Motives

Why did Native
Americans resist
assimilation?

Vocabulary
homogeneous:
uniform or similar
throughout



For some, this new activism meant demanding that Native American lands,
burial grounds, and fishing and timber rights be restored. Others wanted a new
respect for their culture. Mary Crow Dog, a Lakota Sioux, described AIM’s impact.

A PERSONAL VOICE MARY CROW DOG

“ My first encounter with AIM was at a pow-wow held in 1971. . . . One man, a
Chippewa, stood up and made a speech. I had never heard anybody talk like that.
He spoke about genocide and sovereignty, about tribal leaders selling out. . . . 
He had himself wrapped up in an upside-down American flag, telling us that every
star in this flag represented a state stolen from the Indians. . . . Some people
wept. An old man turned to me and said, ‘These are the words I always wanted to
speak, but had kept shut up within me.’”

—Lakota Women

CONFRONTING THE GOVERNMENT In its early years, AIM, as well as other
groups, actively—and sometimes violently—confronted the government. In
1972, AIM leader Russell Means organized the “Trail of Broken Treaties” march in
Washington, D.C., to protest the U.S. government’s treaty violations throughout

history. Native Americans from across the country joined the march.
They sought the restoration of 110 million acres of land. They also
pushed for the abolition of the Bureau of Indian Affairs (BIA), which
many believed was corrupt. The marchers temporarily occupied the
BIA building, destroyed records, and caused $2 million in property
damage.

A year later, AIM led nearly 200 Sioux to the tiny village of
Wounded Knee, South Dakota, where the U.S. cavalry had massacred
a Sioux village in 1890. In protest against both tribal leadership and

federal policies, the Sioux seized the town, taking hostages. After tense negotia-
tions with the FBI and a shootout that left two Native Americans dead and oth-
ers wounded, the confrontation ended with a government promise to reexamine
Native American treaty rights.

NATIVE AMERICAN VICTORIES Congress and the federal courts did make
some reforms on behalf of Native Americans. In 1972, Congress passed the Indian
Education Act. In 1975, it passed the Indian Self-Determination and Education
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AIM leader Dennis
Banks speaks at
the foot of Mount
Rushmore, in
South Dakota,
during a 1970s
rally.

“ If the government
doesn’t start living 
up to its obligations,
armed resistance . . .
will have to become
a regular thing.”
CHIPPEWA PROTESTER

D

▼

MAIN IDEAMAIN IDEA

D
Summarizing

What tactics
did AIM use in its
attempts to gain
reforms?



Assistance Act. These laws gave tribes greater control over their own
affairs and over their children’s education. 

Armed with copies of old land treaties that the U.S. government had
broken, Native Americans went to federal court and regained some of
their rights to land. In 1970, the Taos of New Mexico regained posses-
sion of their sacred Blue Lake, as well as a portion of its surrounding
forestland. Land claims by natives of Alaska resulted in the Alaska Native
Claims Settlement Act of 1971. This act gave more than 40 million acres
to native peoples and paid out more than $962 million in cash.
Throughout the 1970s and 1980s, Native Americans won settlements
that provided legal recognition of their tribal lands as well as financial
compensation.

While the 1960s and the early 1970s saw a wave of activism from
the nation’s minority groups, another group of Americans also pushed
for changes. Women, while not a minority group, were in many ways
treated like second-class citizens, and many joined together to demand
equal treatment in society.
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MAIN IDEA
2. TAKING NOTES

Create a Venn diagram like the one
below to show the broad similarities
between the issues faced by Latinos
and Native Americans during the
1960s, as well as the unique
concerns of the two groups.

Which group do you think had more
to gain by fighting for what they
wanted?

CRITICAL THINKING
3. EVALUATING

How would you judge whether an
activist organization was effective?
List criteria you would use, and 
justify your criteria. Think About:

• UFWOC, MAPA, and La Raza
Unida

• AIM
• the leaders and activities of

these organizations

4. ANALYZING EFFECTS
In what ways did the Latino
campaign for economic and social
equality affect non-Latino
Americans?

5. ANALYZING PRIMARY SOURCES
Vine Deloria, Jr., said,

“ When you get far enough 
away from the reservation, you
can see it’s the urban man who
has no identity.”

What do you think he meant by this? 

Issues Faced by 
Latinos and Native Americans

Native American Legal Victories

1988
U.S. awards Puyallup
tribe $162 million for
land claims in
Washington.

1970
Taos of New Mexico
regain possession of
Blue Lake as well as
surrounding forestland.

1971
Alaska Native Claims
Settlement Act gives
Alaskan natives 44
million acres and more
than $962 million.

1979
Maine Implementing
Act provides $81.5
million for native 
tribes, including
Penobscot and
Passamaquoddy, 
to buy back land.

1980
U.S. awards Sioux
$106 million for
illegally taken land 
in South Dakota.

Latinos
Native

AmericansBoth

•César Chávez •United Farm Workers
Organizing Committee

•La Raza Unida •American Indian Movement
(AIM)

1. TERMS & NAMES For each term or name, write a sentence explaining its significance.



REYNOLDS v. SIMS (1964)
ORIGINS OF THE CASE In 1901, seats in the Alabama state legislature were appor-
tioned, or assigned to districts, based on population. By the early 1960s, each Alabama
county still had the same number of representatives as it did in 1901, even though the
populations of the counties had changed. A group of voters sued to make representation
proportional to the changed populations. When the suit succeeded, state legislators who
were threatened with losing their seats appealed to the Supreme Court.

THE RULING The Supreme Court upheld the principle of “one person, one vote” and ruled
that the equal protection clause required representation in state legislatures to be based on
population.

LEGAL REASONING
Prior to Reynolds, the Court had already applied the “one person, one vote” principle
to federal congressional elections (see Legal Sources). In Reynolds, Chief Justice Earl
Warren extended this principle to state legislatures. He argued that when representa-
tion does not reflect population, some people’s votes are worth more than others’.

“ The fundamental principle of representative gov-
ernment in this country is one of equal representa-
tion for equal numbers of people, without regard to 
. . . place of residence within a State. . . .
Legislators represent people, not trees or acres.
Legislators are elected by voters, not farms or cities
or economic interests.”

Warren concluded that Alabama’s apportionment
scheme discriminated against people because of where
they live.

For these reasons, the Court ruled that any accept-
able apportionment plan must provide an equal num-
ber of legislative seats for equally populated areas. A
plan that does not is unconstitutional because it denies
some voters the equal protection of the laws. 

BAKER v. CARR (1962)
The Court decided that federal courts could settle
issues of apportionment. Previously, federal courts
had refused to address such issues on the grounds
that they were political issues.

GRAY v. SANDERS (1963)
The Court ruled that states must follow the principle
of “one person, one vote” in primary elections.

WESBERRY v. SANDERS (1964)
The Court applied the “one person, one vote” rule to
congressional districts.

RELATED CASES

U.S. CONSTITUTION, FOURTEENTH AMENDMENT
(1868)

“No state shall . . . deprive any person of life, liberty,
or property, without due process of law; nor deny to
any person within its jurisdiction the equal protection
of the laws.”

U.S. CONSTITUTION

LEGAL SOURCES

Chief Justice Warren (front, center) and members of the
1964 Supreme Court.

▼
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THINKING CRITICALLYTHINKING CRITICALLY

CONNECT TO TODAY 
1. Analyzing Maps Obtain a map of the state legislative

districts in your state. Then compare the map created
following the 2000 census with the map based on the
1990 census. Study the differences in the size and
location of the districts. Write a paragraph explaining
which regions of the state gained representatives and
which lost representatives.

SEE SKILLBUILDER HANDBOOK, PAGE R26.

CONNECT TO HISTORY 
2.

Visit the links for Historic Decisions of the Supreme
Court to research minority redistricting decisions such as
Shaw v. Hunt (1996). Write a summary of the rulings and
how they have affected elections.
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WHY IT MATTERED
The voters who initiated the suit against Alabama’s
apportionment were part of America’s tremendous
urban growth in the 20th century.  During and after
World War II, tens of thousands of Americans—includ-
ing large numbers of African Americans—moved from
rural areas to cities and suburbs. Voters in Alabama’s
more urban areas found that they were underrepre-
sented. Likewise, before Reynolds, urban residents as a
whole paid far more in taxes than they received in
benefits. A great deal was at stake.

The “one person, one vote” principle increased the
influence of urban residents by forcing legislatures to
create new election districts in the cities to reflect their
large populations. As more legislators representing
urban and suburban needs were elected, they were able
to change funding formulas, funneling more money
into their districts. In addition, minorities, immi-
grants, and professionals, who tend to make up a large
proportion of urban populations, gained better repre-
sentation.

On the other hand, the power of farmers was erod-
ed as election districts in rural areas were combined
and incumbents had to campaign against each other
for a single seat. 

HISTORICAL IMPACT
The Warren Court’s reapportionment decisions in
Baker v. Carr, Gray v. Sanders, Wesberry v. Sanders, and
Reynolds were a revolution in U.S. politics. The lawsuit
that culminated in the Reynolds decision was also part
of a broader movement in the 1960s to protect voting
rights. Largely because of the Voting Rights Act of
1965, voter registration among African Americans in
Mississippi, for instance, climbed from 6.7 percent to
59.8 percent. Viewed together, the combination of
increased protection of voting rights and acceptance of
the “one person, one vote” principle brought the
United States several steps closer to fulfilling its demo-
cratic ideals.

In the 1990s, the Court revisited reapportionment.
A 1982 act of Congress had required states to create
districts with “minority majorities” in order to increase
the number of nonwhite representatives. As a result,
following the 1990 census, a record number of African
Americans were elected to Congress. But opponents
contended that defining districts by race violated
equal protection and “one person, one vote.” In a
series of decisions, the Court agreed and abolished
minority districting.
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These two apportionment maps show
Alabama’s 35 state senatorial districts
in 1901 (left) and 1973 (right). The
1973 map shows how the districts were
redrawn after the Reynolds decision,
based on the 1970 census. Notice how
the 1973 map reflects the growth of
Alabama cities.
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One American's Story

Women Fight for
Equality

WHY IT MATTERS NOWWHY IT MATTERS NOW

During the 1950s, writer Betty Friedan seemed to be living the American dream.
She had a loving husband, healthy children, and a house in the suburbs. According

to the experts—doctors, psychologists, and women’s magazines—that
was all a woman needed to be fulfilled. Why, then, wasn’t she

happy? In 1957, after conducting a survey of her Smith College
classmates 15 years after graduation, she found she was not
alone. Friedan eventually wrote a book, The Feminine Mystique,
in which she addressed this “problem that has no name.”

A PERSONAL VOICE BETTY FRIEDAN

“ The problem lay buried, unspoken. . . . It was a strange 
stirring, a sense of dissatisfaction, a yearning that women 
suffered in the middle of the twentieth century in the United
States. Each suburban wife struggled with it alone. As she
made the beds, shopped for groceries, matched slipcover
material, ate peanut butter sandwiches with her children,
chauffeured Cub Scouts and Brownies, lay beside her hus-
band at night—she was afraid to ask even of herself the
silent question—‘Is this all?’”

—The Feminine Mystique

During the 1960s, women answered Friedan’s question with a resounding
“no.” In increasing numbers they joined the nation’s African Americans, Latinos,
and Native Americans in the fight for greater civil rights and equality in society.

A New Women’s Movement Arises
The theory behind the women’s movement of the 1960s was feminism, the belief
that women should have economic, political, and social equality with men. Feminist
beliefs had gained momentum during the mid-1800s and in 1920 won women the
right to vote. While the women’s movement declined after this achievement, it
reawakened during the 1960s, spurred by the political activism of the times.

•Betty Friedan
•feminism
•National
Organization for
Women (NOW)

•Gloria Steinem
•Equal Rights
Amendment (ERA)

•Phyllis Schlafly

Through protests and
marches, women confronted
social and economic barriers
in American society.

The rise of the women’s
movement during the 1960s
advanced women’s place in 
the work force and in society. 

▼

Betty Friedan,
November 1967
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WOMEN IN THE WORKPLACE In 1950, only one out of three women
worked for wages. By 1960, that number had increased to about 40 percent.
Still, during this time, certain jobs were considered “men’s work” and women
were shut out. The jobs available to women—mostly clerical work, domestic ser-
vice, retail sales, social work, teaching, and nursing—paid poorly.

The country largely ignored this discrimination until President Kennedy
appointed the Presidential Commission on the Status of Women in 1961. In 1963,
the commission reported that women were paid far less than men, even when
doing the same jobs. Furthermore, women were seldom promoted to manage-
ment positions, regardless of their education, experience, and ability. These newly
publicized facts awakened many women to their unequal status in society.

WOMEN AND ACTIVISM Ironically, many women felt the sting
of discrimination when they became involved in the civil rights
and antiwar movements—movements that toted the ideological
banner of protecting people’s rights. Within some of these orga-
nizations, such as SNCC and SDS, men led most of the activities,
while women were assigned lesser roles. When women protested
this arrangement, the men usually brushed them aside. 

Such experiences led some women to organize small groups to discuss their
concerns. During these discussions, or “consciousness-raising” sessions, women
shared their lives with each other and discovered that their experiences were not
unique. Rather, they reflected a much larger pattern of sexism, or discrimination
based on gender. Author Robin Morgan delineated this pattern.

A PERSONAL VOICE ROBIN MORGAN

“ It makes you very sensitive—raw, even, this consciousness. Everything, from 
the verbal assault on the street, to a ‘well-meant’ sexist joke your husband tells,
to the lower pay you get at work (for doing the same job a man would be paid
more for), to television commercials, to rock-song lyrics, to the pink or blue blan-
ket they put on your infant in the hospital nursery, to speeches by male ‘revolu-
tionaries’ that reek of male supremacy—everything seems to barrage your aching
brain. . . . You begin to see how all-pervasive a thing is sexism.”
—quoted in Sisterhood Is Powerful: An Anthology of Writings from the Women’s Liberation Movement

A

“Move on little girl; 
we have more 
important issues to 
talk about here than
women’s liberation.”

A MALE ANTIWAR ACTIVIST

MAIN IDEAMAIN IDEA

A

Analyzing
Effects

What effects
did the civil rights
and the antiwar
movements have
on many women?

SKILLBUILDER Interpreting Graphs
1. For each year shown, what percentage of men’s income did women make?
2. About how many more women were working in 1990 than in 1960?

SEE SKILLBUILDER HANDBOOK, PAGE R28.

This 1960s pin
displays a slogan
used by Betty
Friedan at the
National Women’s
Political Caucus.

▼

Vocabulary
ideological:
concerned with 
a certain set of
ideas



THE WOMEN’S MOVEMENT EMERGES The Feminine Mystique, which cap-
tured the very discontent that many women were feeling, quickly became a best-
seller and helped to galvanize women across the country. By the late 1960s,
women were working together for change. “This is not a movement one ‘joins,’”
observed Robin Morgan. “The Women’s Liberation Movement exists where three
or four friends or neighbors decide to meet regularly . . . on the welfare lines, in
the supermarket, the factory, the convent, the farm, the maternity ward.”

The Movement Experiences Gains and Losses
As the women’s movement grew, it achieved remarkable and enduring political and
social gains for women. Along the way, however, it also suffered setbacks, most
notably in its attempt to ensure women’s equality in the Constitution.

THE CREATION OF NOW The women’s movement gained strength with the pas-
sage of the Civil Rights Act of 1964, which prohibited discrimination based on race,
religion, national origin, and gender and created the Equal Employment

Opportunity Commission (EEOC) to handle discrimination
claims. By 1966, however, some women argued that the EEOC
didn’t adequately address women’s grievances. That year, 28
women, including Betty Friedan, created the National
Organization for Women (NOW) to pursue women’s goals.
“The time has come,” the founders of NOW declared, “to con-
front with concrete action the conditions which now prevent
women from enjoying the equality of opportunity . . . which is
their right as individual Americans and as human beings.”

NOW members pushed for the creation of child-care facil-
ities that would enable mothers to pursue jobs and education.
NOW also pressured the EEOC to enforce more vigorously the
ban on gender discrimination in hiring. NOW’s efforts
prompted the EEOC to declare sex-segregated job ads illegal
and to issue guidelines to employers, stating that they could
no longer refuse to hire women for traditionally male jobs.

A DIVERSE MOVEMENT In its first three years, NOW’s
ranks swelled to 175,000 members. A number of other
women’s groups sprang up around the country, too. In 1968, a
militant group known as the New York Radical Women staged
a well-publicized demonstration at the annual Miss America
Pageant. The women threw bras, girdles, wigs, and other
“women’s garbage” into a “Freedom Trash Can.” They then
crowned a sheep “Miss America.” Around this time, Gloria
Steinem, a journalist, political activist, and ardent supporter
of the women’s liberation movement, made her voice heard on
the subjects of feminism and equality. Steinem’s grandmother
had served as president of the Ohio Woman’s Suffrage
Association from 1908 to 1911; Steinem had inherited her pas-
sion and conviction. In 1971, Steinem helped found the
National Women’s Political Caucus, a moderate group that
encouraged women to seek political office. In 1972, she and
other women created a new women’s magazine, Ms., designed
to treat contemporary issues from a feminist perspective. 

LEGAL AND SOCIAL GAINS As the women’s movement
progressed, women began to question all sorts of gender-
based distinctions. People protested that a woman’s physical
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GLORIA STEINEM 
1934–

Gloria Steinem became one of
the more prominent figures of the
women’s movement after she
and several other women found-
ed Ms. magazine in 1972. The
magazine soon became a major
voice of the women’s movement.

Steinem said that she decided to
start the feminist magazine after
editors in the mainstream media
continually rejected her stories
about the women’s movement:

“Editors who had assumed I had
some valuable biological insight
into food, male movie stars,
and textured stockings now
questioned whether I or other
women writers were biologically
capable of writing objectively
about feminism. That was the
beginning.”

B

KEY PLAYERKEY PLAYER

MAIN IDEAMAIN IDEA

B

Analyzing
Causes

What
prompted women
to establish NOW?



Thousands of
women march
through the
streets of New
York City during
the summer of
1970 to promote
women’s equality.appearance was often considered a job

qualification. Girls’ exclusion from sports
such as baseball and football came into question.

Some women began using the title Ms., instead of the
standard Miss or Mrs., and refused to adopt their hus-

band’s last name upon marriage. 
These changes in attitude were paralleled by numerous legal

changes. In 1972, Congress passed a ban on gender discrimination in
“any education program or activity receiving federal financial assistance,” as

part of the Higher Education Act. As a result, several all-male colleges opened
their doors to women. That same year, Congress expanded the powers of the
EEOC and gave working parents a tax break for child-care expenses. 

ROE v. WADE One of the more controversial positions that NOW and other
feminist groups supported was a woman’s right to have an abortion. In 1973, the
Supreme Court ruled in Roe v. Wade that women do have the right to choose an
abortion during the first three months of pregnancy. Some thought the ruling
might “bring to an end the emotional and divisive public argument. . . .”
However, the issue still divides Americans today.

THE EQUAL RIGHTS AMENDMENT (ERA) In what seemed at first to be another
triumph for the women’s movement, Congress passed the Equal Rights
Amendment (ERA) in 1972. The amendment then needed ratification by 38
states to become part of the Constitution. First introduced to Congress in 1923, the
ERA would guarantee that both men and women would enjoy the same rights and
protections under the law. It was, many supporters said, a matter of “simple justice.”

The amendment scared many people, and a Stop-ERA campaign was launched
in 1972. Conservative Phyllis Schlafly, along with conservative religious groups,
political organizations, and many anti-feminists, felt that the ERA would lead to “a
parade of horribles,” such as the drafting of women, the end of laws protecting
homemakers, the end of a husband’s responsibility to provide for his family, and
same-sex marriages. Schlafly said that radical feminists “hate men, marriage, and
children” and were oppressed “only in their distorted minds.”

A PERSONAL VOICE PHYLLIS SCHLAFLY

“ The U.S. Constitution is not the place for symbols or slogans, it is not the proper
device to alleviate psychological problems of personal inferiority. Symbols and 
slogans belong on bumper strips—not in the Constitution. It would be a tragic 
mistake for our nation to succumb to the tirades and demands of a few women
who are seeking a constitutional cure for their personal problems.”

— quoted in The Equal Rights Amendment: The History and the Movement

THE NEW RIGHT EMERGES In order to combat the ERA and the pro-abortion
supporters, conservatives built what they called a new “pro-family” movement.
In the 1970s, this coalition—which focused on social, cultural, and moral prob-
lems—came to be known as the New Right. The New Right and the women’s
movement debated family-centered issues such as whether the government
should pay for daycare, which the New Right opposed. Throughout the 1970s, the
New Right built grassroots support for social conservatism. It would later play a
key role in the election of Ronald Reagan to the presidency in 1980.

▼

C
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Phyllis Schlafly 
in 1977. 
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What concerns
motivated those
who opposed the
ERA?
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Generalizations

What sort 
of gains did the
women’s movement
make by the early
1970s?
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The Movement’s Legacy 
The New Right and the women’s movement clashed most dramatically over the ERA.
By 1977 it had won approval from 35 of the 38 states needed for ratification, but the
New Right gained strength. By June of 1982—the deadline for ratification—not
enough states had approved the amendment. The ERA went down in defeat.

Despite ERA’s defeat, the women’s movement altered society in countless
ways, such as by transforming women’s conventional roles and their attitudes
toward career and family. Interviews with women graduates at Stanford
University reflect the change. Of graduates in 1965, 70 percent planned not to
work at all when their children were of preschool age. When the class of 1972 was
surveyed, only 7 percent said they would stop working to raise children. 

The women’s movement also succeeded in expanding career opportunities for
women. For instance, as of 1970, 8 percent of all medical school graduates and 5 per-
cent of all law school graduates were women. By 1998, those proportions had risen
to 42 and 44 percent, respectively. Yet many women ran into a “glass ceiling”—an
invisible, but very real, resistance to promoting women into top positions.

By 1983 women held 13.5 percent of elected state offices as
well as 24 seats in the U.S. Congress. More importantly, as histo-
rian Sara Evans has noted, by 1980 “feminist concerns were firm-
ly on the national political agenda and clearly there to stay.”
Most of all, the women’s movement helped countless women
open their lives to new possibilities. “For we have lived the 
second American revolution,” wrote Betty
Friedan in 1976, “and our very anger said
a ‘new YES’ to life.”

As this poster
shows, women
have made
significant political
strides by being
elected to the U.S.
Congress.

MAIN IDEA
2. TAKING NOTES

Create a time line of key events
relating to the women’s movement.

Explain which event you think best
demonstrates progressive reform.

CRITICAL THINKING
3. HYPOTHESIZING

What if the Equal Rights
Amendment had been ratified?
Speculate on how women’s lives
might have been different. Use 
reasons to support your answer.
Think About:

• rights addressed by the 
amendment

• legal support that the amend-
ment might have provided

• possible reactions from groups
opposing the amendment

4. ANALYZING VISUAL SOURCES
Examine the drawing on this 1972
cover of Ms. The woman shown has
eight arms and is holding a different
object in each hand. What do you
think these objects symbolize in terms
of women’s roles? What do you think
this drawing says about women in the
1960s? Explain.

1966 19721971

19731964

▼

•Betty Friedan
•feminism

•National Organization 
for Women (NOW)

•Gloria Steinem

•Equal Rights
Amendment (ERA)

•Phyllis Schlafly

1. TERMS & NAMES For each term or name, write a 
sentence explaining its significance.
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Terms & NamesTerms & NamesMAIN IDEAMAIN IDEA

One American's Story

Culture and
Counterculture

WHY IT MATTERS NOWWHY IT MATTERS NOW

•counterculture
•Haight-Ashbury

•the Beatles
•Woodstock

The ideals and lifestyle of the
counterculture challenged
the traditional views of
Americans.

The music, art, and politics of 
the counterculture have left
enduring marks on American
society. 

In 1966, Alex Forman left his conventional life in
mainstream America and headed to San Francisco.
Arriving there with little else but a guitar, he joined
thousands of others who were determined to live in
a more peaceful and carefree environment. He
recalled his early days in San Francisco’s Haight-
Ashbury district, the hub of hippie life.

A PERSONAL VOICE ALEX FORMAN

“ It was like paradise there. Everybody was in love
with life and in love with their fellow human beings
to the point where they were just sharing in incred-
ible ways with everybody. Taking people in off the
street and letting them stay in their homes. . . .
You could walk down almost any street in Haight-
Ashbury where I was living, and someone would
smile at you and just go, ‘Hey, it’s beautiful, isn’t
it?’. . . It was a very special time.”

—quoted in From Camelot to Kent State

Forman was part of the counterculture—a movement made up mostly of
white, middle-class college youths who had grown disillusioned with the war in
Vietnam and injustices in America during the 1960s. Instead of challenging the
system, they turned their backs on traditional America and tried to establish a
whole new society based on peace and love. Although their heyday was short-
lived, their legacy remains.

The Counterculture 
In the late 1960s, the historian Theodore Roszak deemed these idealistic youths
the counterculture. It was a culture, he said, so different from the mainstream
“that it scarcely looks to many as a culture at all, but takes on the alarming
appearance of a barbarian intrusion.” 

▼

Members of the counterculture relax in a California park.
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“TUNE IN, TURN ON, DROP OUT” Members of the counterculture, known
as hippies, shared some of the beliefs of the New Left movement.
Specifically, they felt that American society—and its materialism, technol-
ogy, and war—had grown hollow. Influenced by the nonconformist beat
movement of the 1950s, hippies embraced the credo of Harvard psy-
chology professor and counterculture philosopher Timothy Leary: “Tune
in, turn on, drop out.” Throughout the mid- and late 1960s, tens of thou-
sands of idealistic youths left school, work, or home to create what they
hoped would be an idyllic community of peace, love, and harmony. 

HIPPIE CULTURE The hippie era, sometimes known as the Age of
Aquarius, was marked by rock ’n’ roll music, outrageous clothing, sexual
license, and illegal drugs—in particular, marijuana and a new hallucinogenic
drug called LSD, or acid. Timothy Leary, an early experimenter with the
drug, promoted the use of LSD as a “mind-expanding” aid for self-aware-
ness. Hippies also turned to Eastern religions such as Zen Buddhism, which

professed that one could attain enlightenment through meditation rather than
the reading of scriptures.

Hippies donned ragged jeans, tie-dyed T-shirts, military garments, love beads,
and Native American ornaments. Thousands grew their hair out, despite the fact
that their more conservative elders saw this as an act of disrespect. Signs across
the country said, “Make America beautiful—give a hippie a haircut.”

Hippies also rejected conventional home life. Many joined communes, in
which the members renounced private property to live communally. By the mid-
sixties, Haight-Ashbury in San Francisco was known as the hippie capital,
mainly because California did not outlaw hallucinogenic drugs until 1966. 

DECLINE OF THE MOVEMENT After only a few years, the counterculture’s peace
and harmony gave way to violence and disillusionment. The urban communes
eventually turned seedy and dangerous. Alex Forman recalled, “There were ripoffs,
violence . . . people living on the street with no place to stay.” Having dispensed
with society’s conventions and rules, the hippies had to rely on each other. Many
discovered that the philosophy of “do your own thing” did not provide enough
guidance for how to live. “We were together at the level of peace and love,” said
one disillusioned hippie. “We fell apart over who would cook and wash dishes and
pay the bills.” By 1970, many had fallen victim to the drugs they used, experienc-
ing drug addiction and mental breakdowns. The rock singer Janis Joplin and the
legendary guitarist Jimi Hendrix both died of drug overdoses in 1970. 

As the mystique of the 1960s wore off, thousands of hippies lined up at 
government offices to collect welfare and food

stamps—dependent on the very society
they had once rejected.

“ How does it feel
to be without a
home . . . like a
rolling stone?”
BOB DYLAN

A prominent
symbol of the
counterculture
movement was
bright colors. ▼
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decline of the
counterculture
movement?A



A Changing Culture
Although short-lived, some aspects of the counterculture—namely, its fine arts
and social attitudes—left a more lasting imprint on the world.

ART The counterculture’s rebellious style left its mark on the art world. The
1960s saw the rise of pop art (popular art). Pop artists, led by Andy Warhol,
attempted to bring art into the mainstream. Pop art was characterized by bright,
simple, commercial-looking images often depicting everyday life. For instance,
Warhol became famous for his bright silk-screen portraits of soup cans, Marilyn
Monroe, and other icons of mass culture. These images were repeated to look
mass-produced and impersonal, a criticism of the times implying that individual
freedoms had been lost to a more conventional, “cookie-cutter” lifestyle.

ROCK MUSIC During the 1960s, the coun-
terculture movement embraced rock ’n’ roll as
its loud and biting anthem of protest. The
music was an offshoot of African-American
rhythm and blues music that had captivated so
many teenagers during the 1950s.

The band that, perhaps more than any
other, helped propel rock music into main-
stream America was the Beatles. The British
band, made up of four youths from working-
class Liverpool, England, arrived in America in
1964 and immediately took the country by
storm. By the time the Beatles broke up in
1970, the four “lads” had inspired a countless
number of other bands and had won over mil-
lions of Americans to rock ’n’ roll.

One example of rock ’n’ roll’s popularity
occurred in August 1969 on a farm in upstate
New York. More than 400,000 showed up for a
music festival called “Woodstock Music and
Art Fair.” This festival represented, as one song-
writer put it, “the ’60s movement of peace and
love and some higher cultural cause.” For three days, the most popular
bands and musicians performed, including Jimi Hendrix, Janis Joplin, Joe
Cocker, Joan Baez, the Grateful Dead, and Jefferson Airplane. Despite the
huge crowd, Woodstock was peaceful and well organized. However, Tom
Mathews, a writer who attended the Woodstock festival, recalled his expe-
rience there as less than blissful.

A PERSONAL VOICE TOM MATHEWS

“ The last night of the concert I was standing in a narrow pit at the foot of the
stage. I made the mistake of looking over the board fence separating the pit from
Max Yasgur’s hillside. When I peered up I saw 400,000 . . . people wrapped in wet,
dirty ponchos, sleeping bags and assorted, tie-dyed mufti slowly slipping toward the
stage. It looked like a human mud slide. . . . After that night I couldn’t get out of
there fast enough.”

—“The Sixties Complex,” Newsweek, Sept. 5, 1988

CHANGING ATTITUDES While the counterculture movement faded, its casual
“do your own thing” philosophy left its mark. American attitudes toward sexual
behavior became more casual and permissive, leading to what became known as the
sexual revolution. During the 1960s and 1970s, mass culture—including TV, books,
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The Beatles, shown here
in 1967, influenced
fashion with their long
hair and psychedelic
clothing.
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What did
rock ’n’ roll
symbolize for
American youth?
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magazines, music, and movies—began to address subjects that had once been pro-
hibited, particularly sexual behavior and explicit violence.

While some hailed the increasing permisiveness as liberating, others attacked
it as a sign of moral decay. For millions of Americans, the new tolerance was mere-
ly an uncivilized lack of respect for established social norms. Eventually, the coun-
terculture movement would lead a great many Americans to more liberal attitudes
about dress and appearance, lifestyle, and social behavior; yet in the short run, it
produced largely the opposite effect.
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History ThroughHistory Through

PROTEST SONGS OF THE SIXTIES
During the turbulent climate of the sixties, hippies and other activists used music as 
a vehicle for political expression. In bus terminals, in the streets, and on the White
House lawn, thousands united in song, expressing their rejection of mainstream soci-
ety, their demand for civil rights, and their outrage over the Vietnam War. Musicians like
Bob Dylan stirred up antiwar sentiment in songs like “The Times They Are A-Changin’,”
while Joan Baez and Pete Seeger popularized the great African-American spiritual “We
Shall Overcome,” which became the anthem of the Civil Rights Movement.

▼

Joan Baez, 1965

Bob Dylan,
1966 ▼

Joined in harmony, African-American students in Selma, Alabama, gather on the steps of the
Tabernacle Baptist Church to sing “We Shall Overcome.” (1963)

▼

We Shall Overcome

(African-American Spiritual)

We shall overcome,

We shall overcome,

We shall overcome some day.

(Chorus) Oh, deep in my heart

I do believe: 

We shall overcome some day.

We’ll walk hand in hand. . . .

We shall all be free. . . .

We are not afraid. . . .

We are not alone. . . .

The whole wide world around. . . .

We shall overcome. . . .

from The Times They Are A-Changin’ (Bob Dylan, 1962)

Come senators, congressmen
Please heed the call

Don’t stand in the doorway
Don’t block up the hall
For he that gets hurt

Will be he who has stalled
There’s a battle outside

And it is ragin’.
It’ll soon shake your windows

And rattle your walls
For the times they are a-changin’.

Come mothers and fathers
Throughout the land
And don’t criticize

What you can’t understand
Your sons and your daughters

Are beyond your command
Your old road is
Rapidly agin’.

Please get out of the new one
If you can’t lend your hand

For the times they are a-changin’.



The Conservative Response
In the late 1960s, many believed that the country was
losing its sense of right and wrong. Increasingly, con-
servative voices began to express people’s anger. At
the 1968 Republican convention in Miami, candidate
Richard M. Nixon expressed that anger.

A PERSONAL VOICE RICHARD NIXON

“ As we look at America, we see cities enveloped in
smoke and flame. We hear sirens in the night. . . . 
We see Americans hating each other . . . at home. . . .
Did we come all this way for this? . . . die in
Normandy and Korea and in Valley Forge for this? ”

—Speech at Republican Convention, 1968

CONSERVATIVES ATTACK THE COUNTERCULTURE Nixon was not the only
conservative voice expressing alarm. FBI Director J. Edgar Hoover issued a warn-
ing that “revolutionary terrorism” was a threat on campuses and in cities. Other
conservative critics warned that campus rebels posed a danger to traditional val-
ues and threatened to plunge American society into anarchy. Conservatives also
attacked the counterculture for what they saw as its decadent values. In the view
of psychiatrist Bruno Bettelheim, student rebels and members of the countercul-
ture had been pampered in childhood; as young adults, they did not have the
ability for delayed gratification. According to some conservative commentators,
the counterculture had abandoned rational thought in favor of the senses and
uninhibited self-expression.

The angry response of mainstream Americans caused a profound change in
the political landscape of the United States. By the end of the 1960s, conserva-
tives were presenting their own solutions on such issues as lawlessness and crime,
the size of the federal government, and welfare. This growing conservative
movement would propel Nixon into the White House—and set the nation on a
more conservative course.
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In contrast to the
1968 Democratic
Convention in
Chicago,
the Republican
convention was
orderly and
united—particularly
in the delegates'
opposition to the
counterculture.

MAIN IDEA 
2. TAKING NOTES 

Re-create the tree diagram below 
on your paper. Then fill in examples
that illustrate the topics in the
second row of boxes.

Which example do you think had the
biggest impact on society? Why?

CRITICAL THINKING
3. DEVELOPING

HISTORICAL PERSPECTIVE 
A stereotype is a generalization
made about a group. What
stereotype do you think hippies
might have formed about
mainstream Americans? What
stereotype do you think mainstream
Americans might have formed about
hippies? Why? Think About:

• Alex Forman’s comments in 
“A Personal Voice” (page 987)

• hippies’ values and lifestyle
• mainstream Americans’ values

and lifestyle 

4. MAKING INFERENCES
In your opinion, why didn’t the
hippies succeed?

5. ANALYZING ISSUES
What role did the counterculture
and antiwar movement play in
helping Richard Nixon win the
presidency?

The Counterculture

Beliefs

Examples Examples Examples

Lifestyle Impact on
Society

1. TERMS & NAMES For each term or name, write a sentence explaining its significance.
•counterculture •Haight-Ashbury •the Beatles •Woodstock

C
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C

Forming
Generalizations

Why were
conservatives
angry about the
counterculture?
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1960–19701960–1970DAI LY LIFE
DAI LY LIFE

Signs of the Sixties
The wave of social change that swept across America during the 1960s affected every-
one, but especially the nation’s teenagers. Abandoning the conservative and “clean-
cut” look of the 1950s, many teens experimented with new and different appear-
ances. In a declaration of their individuality and desire for more freedom, they also
embraced a variety of new music and films during the 1960s.

A DIVERSE MUSIC SCENE 
Scores of teenagers also tuned
to surf music, a harmonic, light
sound made popular by a
California band, the Beach Boys.
Other teens listened to the poetic
and socially conscious lyrics of folk
rock. Heavy, or psychedelic, rock,
sung by bands such as the Doors
(whose 1967 concert advertisement
appears to the right), also found its way
into many album collections. In the later
part of the decade, musicians like Jimi
Hendrix (far right) took rock ’n’ roll in a
new direction.

▼

▼

▼

FASHION: A NEW LOOK 
During the 1960s, many youths wore a
wide range of unconventional clothing.
While most Americans did not adopt
the outlandish look of hippies, many
came out of the sixties wearing longer
hair and blue jeans, which became a
staple in nearly every wardrobe. Bright
colors and psychedelic patterns also
became wildly popular. 

THE RISE OF SOUL MUSIC 
African-American soul artists, whose music
had inspired the more popular white rock ’n’
roll performers of the 1950s, grew widely
popular themselves during the 1960s.
During this decade, Detroit’s Motown label
produced the most popular and successful
African-American artists, including Marvin
Gaye, Stevie Wonder, and the Supremes (left).
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GOING TO THE SHOW
As the nation’s movie industry grew, more and
more teenagers flocked to the cinema. Teens
took in such diverse films as the counterculture
classic Easy Rider and the science fiction classic
2001: A Space Odyssey (above), which tells the
story of HAL, a spaceship computer that develops
a mind of its own.

POP ART
Andy Warhol created this image of movie actress
and popular icon Marilyn Monroe. A leader of the
pop art movement, Warhol attempted to criticize
the conventional lifestyle of the mass culture
through commercial-looking images that depicted
the loss of individuality.

▼

▼

1960

1962

1963

1964

1965

1966

1967

1968

1969

1960: Alfred Hitchcock’s
Psycho terrifies movie

audiences across the nation.
1962: Wilt Chamberlain
scores 100 points in a
basketball game.1963: The movie Cleopatra,

produced for $37 million, is the
most expensive film to date.

1964: The Beatles arrive in
America.

1963: Graphic Artist Harvey
Ball invents the smiley face
for an ad campaign aimed at
boosting workers’ morale.

1965: The miniskirt
is introduced.

1966: The National Association
of Broadcasters instructs disc
jockeys to screen records for

obscene or hidden meanings. 1967: The Green Bay Packers
defeat the Kansas City Chiefs
in the first Super Bowl.

1968: The government
mandates that all new cars

must be equipped with
seat belts. 1969: Pantsuits become

acceptable for everyday
wear by women.

POPULAR SONGS
• “Blowin’ in the Wind”

(1962)

• “Surfin’ USA” (1963)
• “Where Did Our Love

Go?” (1964)
• “California Dreamin’”

(1966)
• “Light My Fire” (1967)
• “Mrs. Robinson” (1967)
• “Aquarius/Let the

Sunshine In” (1968)
• “Come Together” (1969)
• “Everyday People” (1968)

POPULAR TV SHOWS
• The Dick Van Dyke Show

(1962–1966)

• The Beverly Hillbillies
(1962–1971)

• Green Acres (1965–1971)
• The Addams Family

(1964–1966)
• The Man from U.N.C.L.E.

(1964–1968)
• Mission: Impossible

(1966–1973)
• Laugh-In (1968–1973)
• Bonanza (1959–1973)

THINKING CRITICALLYTHINKING CRITICALLY

CONNECT TO HISTORY
1. Drawing Conclusions What conclusions can you draw

about teenagers in the 1960s from the images and
information in this feature?

SEE SKILLBUILDER HANDBOOK, PAGE R18.

CONNECT TO TODAY
2. The Role of Culture Do the arts merely reflect social

change, or can art, music, fashion, etc. help to bring
about social change? Think about how music and
fashions affect your actions and opinions. Discuss
your thoughts with a small group of classmates.

IRESEARCH LINKS CLASSZONE.COM
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CHAPTER               ASSESSMENT

TERMS & NAMES 
For each term or name below, write a sentence explain-
ing its connection to the 1960s. 

1. César Chávez 6. Equal Rights
2. La Raza Unida Amendment (ERA)
3. American Indian 7. Phyllis Schlafly

Movement (AIM) 8. counterculture
4. feminism 9. Haight-Ashbury
5. Betty Friedan 10. Woodstock

MAIN IDEAS
Use your notes and the information in the chapter to
answer the following questions.

Latinos and Native Americans Seek Equality
(pages 974–979)
1. What strategies did both César Chávez and the

UFWOC use to achieve their goals? How did they suc-
cessfully apply these tactics?

2. What were the demands of the American Indian
Movement (AIM) organizers who staged “The Trail of
Broken Treaties” march on Washington in 1972?

Women Fight for Equality  (pages 982–986)
3. Name three changes that members of the National

Organization of Women (NOW) advocated. 
4. What was the Supreme Court’s decision in the Roe v.

Wade case?

Culture and Counterculture (pages 987–991)
5. Briefly explain the role Timothy Leary played in the

counterculture movement.
6. What unintended impact did the counterculture have

on many mainstream Americans?

CRITICAL THINKING
1. USING YOUR NOTES Re-create the diagram shown

below. Then fill in the appropriate areas with key indi-
vidual and shared achievements of Latinos, Native
Americans, and feminists.

2. DEVELOPING HISTORICAL PERSPECTIVE Consider
the organizations that Latinos, Native Americans, and
women formed during the 1960s. Which do you think
was the most influential? Why?

3. ANALYZING PRIMARY SOURCES Reread the song
lyrics of Bob Dylan’s “The Times They Are A-Changin’”
on page 990. How do you think this song captured the
main message of the counterculture movement?

• NOW fuels feminism 
• the New Right emerges

• ERA defeated
• Roe v. Wade

POLITICAL SOCIAL
• hippies reject mainstream society
• more communal living
• new fashion trends reflect freedom of

expression

CHANGES BROUGHT

ABOUT BY THE

COUNTERCULTURE

• traditional forms of worship rejected 
in favor of Eastern religious teachings

• more women in the work force
• AIM wins reforms and land rights 
• La Raza Unida and MAPA fight for

more rights for Latinos
• bilingual education
• Latino farm workers unionize 

MUSIC ART AND
FASHION
• pop art movement
• long hair as rebellion
• hippies popularize bright,

colorful clothing, beads,
and blue jeans

• music as political 
expression

• Motown label produces
African-American artists

• rock music; the Beatles;
Woodstock festival

• more drug use
• women and minorities seek equality
• more permissive sexual behavior
• books, magazines, and movies show

explicit violence

• protests against Vietnam War

Native
AmericansLatinos

Feminists

All Three
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